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Making theConnectionwasthe work of many hands,and the Asso-
ciated Colleges of the South would lik e to thank all who con-
tributed to the drafting, review, and publication of this booklet.
The articles that appear in this volume resulted fr om a call for
case studies in digital collaboration, blended learning, and the
liberal arts issued jointl y by the Associated Colleges of the South
(ACS) and the National Institute for Technology in Liberal Edu-
cation (NITLE) in January 2014. The full collection of casestud-
ies developed in responseto this call was published in Transfor-
mations, an e-journal available thr ough NITLEÕs AcademicCom-
monswebsite. We are very grateful to NITLE for their support in
issuing the call, coordinating the open peer review process,and
providing a platf orm thr ough which these important and timel y
studies might reach a wide community of practice. We appre-
ciate the many contributions of Michael Nanfito, Georgianne
Hewett, and Arden Trevi–o, and we are deeply indebted to Grace
Y. Pang (Program Officer and Editor of Transformations) for the
extraor dinary vision and effort sheput into the editorial process.
We would also lik e to thank the members of the Transformations
editorial boardÑ Bob Johnson (Rhodes College); Andr ea N ixon
(Carleton College); John Ottenhoff (College of Idaho); and
Michael Roy (Middlebury College)Ñ for their guidance in shap-
ing the special issue in which these casestudies appeared. The
case studies were originall y published under a Creative Com-
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mons Attribution-Shar eAlik e 2.5 license, and are reprinted here
with permission fr om their authors.

Thanks, too, to the authors and peer reviewers who contributed
much time and effort to the contents of this volume. Our authors,
whose inno vative teaching is so clearly demonstrated in the fol-
lowing casestudies, include Tami Blumenfield (Furman Univ er-
sity); Susanna Boylston (Davidson College); Beth Chancy (Uni-
versity of Richmond); Suzanne W. Chur chill (Davidson College);
Emy Nelson Decker (Atlanta Univ ersity Center , Robert. W.
Woodruff Library ); Gabriele Dillmann (Denison Univ ersity );
Kristen Eshleman (Davidson College); Ryan Fowler (Center for
Hellenic Studies); Jana M athews (Rollins College); Anne M eehan
(Rollins College); Kristina A. M einking (Elon Univ ersity ); Kenny
M orr ell (Rhodes College); Norman Sandridge (Howard Univ er-
sity); Diana Stantcheva (American Univ ersity in Bulgaria); and
Bryce Walker (Sweet Briar College). The peer reviewers who
helped shapethesecasestudies with their insight and reflections
include Diane Boyd (Furman Univ ersity ); Bryan Bibb (Furman
Univ ersity ); Lisa Gates (Middlebury College); Aline Germain-
Rutherf ord (Middlebury College); Anna Lohaus (Rollins Col-
lege); Stacy Pennington (Rhodes College); Carrie Schulz (Rollins
College); Kathryn Tomasek (Wheaton College); and Mik e
Winiski (F urman College ).

A number of readershelped to impr ove this volume by providing
feedback during the drafting process.We are grateful to Kristi
Burch (Centr e College); SeanConnin (Trinity Univ ersity ), David
Hinson (Hendrix College), M elanie Hoag (Southwestern Univ er-
sity), Tim Lepczyk (Hendrix College), and M elanie Styers
(Birmingham-Southern College) for their thoughtful responses
and suggestions.

Finall y, we would lik e to express our deep appreciation to the
Teagle Foundation, whose generous support helped bring this
volume to fruition.
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The Associated Colleges of the South, incorporated in 1991,
serves 16 distinguished liberal arts institutions including
Birmingham-Southern College; Centenary College of Louisiana,
Centr e College; Davidson College, Furman Univ ersity; Hendrix
College; Millsaps College; M orehouse College; Rhodes College;
Rollins College; Sewanee: The Univ ersity of the South; South-
western Univ ersity; Spelman College; Trinity Univ ersity; the
Univ ersity of Richmond; and Washington and Lee Univ ersity .
The consortium Õs mission is to strengthen, promote, and show-
case the value of liberal arts education thr ough collaboration
between its member institutions. We hope, thr ough collabora-
tion, to reduce the cost and impr ove the quality of higher edu-
cation. In its 23-year history , the ACS has created and sustained
rich collaborativ e programs in Sustainability and the Envir on-
ment, Gender Studies, a Div ersity Initiativ e, International Stud-
ies, Classical Studies, Faculty Advancement, and a Summer
Teaching and Learning Workshop that continues to draw faculty
fr om across the consortium. Thr ough each of these endeavors,
the faculty , staff, and institutional leaders involved have embod-
ied the princip le that by working together , our institutions can
create extraor dinary learning opportunities that are not other-
wise possible.
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With this history of successful collaborations in mind, the ACS
sought to launch a new program in the Fall 2011 that would
explor e the collaborativ e dimensions of online learning, a rela-
tiv ely new field for many of our campuses.The aim of the pro-
gram wasboth experimental and evaluative: thr ough a seedgrant
fund generously supported by the Andr ew W. M ellon Founda-
tion, the TeagleFoundation, and the Robert W. Woodruff Foun-
dation, ACS faculty and staff would be enabled to experiment
with elements of online learning Ñsuch asonline tutorials, video
lectur es, videoconf erencing, and social mediaÑ while assessing
their potential value for the liberal arts teaching context. Even as
the value of liberal arts institutions has historicall y been defined
by a small, highl y interpersonal classroom experience, the con-
sortium pursued a vision in which new technologies would allow
liberal arts faculty and staff to forge partnerships with colleagues
within and across institutions. The goal was to create a wide
spectrum of inno vative learning opportunitiesÑ fr om redesigned
courses and majors to inter -institutional course sharing.






These initial forays into the world of digital teaching and learn-
ing comprised a range of activities fr om developing full y or
partl y blended courses, to organizing workshops or discussion
groups in technology and pedagogy, to assessingthe impact of
blended courses on students and faculty . They spanned subject
areasfr om anthr opology , to career services, to literatur e, to the
STEM fields. Nearly 60% of the funded projects either launched
a new inter -institutional initiativ e or strengthened an existing
inter -institutional project with the use of digital communica-
tions technology . With 42 diff erent projects (representing over
$200,00 in funding) intr oduced across the consortium over the
course of thr ee years, we are only beginning to understand the
impact of this program, and of online learningÕs potential value
(and potential challenges) for liberal arts educationÑbut we have
gained a few key insights.

� � �!&!&� �$�&��� $��*&!&�

An important element of our task has been to understand how
online learning technologies can successfully combine with the
interpersonal face-to-face instruction that has always distin-
guished liberal arts institutions. M any sources, including Edu-
cause (a premier organization in inf ormation technology and
higher education) base their definitions of blended learning on
the degree to which educational technologies can reduce the
amount of time students spend in face-to-face classroom envi-
ronments (a factor kno wn as Òseat timeÓ).As such, in a blended
course,students might spend between30-79% of course time in a
face-to-face classroom envir onment. 1 But weseeanother impor-
tant question with regard to blended learning: howis technology
is integrated with classroom instruction? As RebeccaFrost Davis
has suggested,preparing a course for online or hybrid delivery
often requir esa significant reconsideration of course design that
takesinto account where technology can most enhance the Òhigh
impact practicesÓthat characterize liberal arts classroomsÑand
where it cannot.2 In that sense, another useful definition of
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blended learning can be deriv ed fr om the Bryn M awr College,
which partner ed with 40 other liberal arts institutions in 2011 to
begin testing blended course deliv ery in across the curriculum.

This group uses tw o criteria to define blended learning: 1) that
students receive feedback on learning outside the classroom
thr ough computer -basedmaterials; 2) that extra-classroom com-
ponents alter how instructors teach or use classtime.3 Similarl y,
we recognize that online instruction Õs particular value for liberal
arts institutions may diff er somewhat fr om its value for larger
institutions. Becausethis value is still in the processof definition
and testing, the ACS usesa broad definition of blended learning
as Òcomputer -mediated instruction that is combined with the
interpersonal and interactiv e pedagogy that distinguishes the
ACS institutions. Ó4 Though reducing seat time could be an out-
come of ACS-supported initiativ es,the overarching goals of the
Blended Learning Program are 1) to determine how to blend
face-to-face and online learning envir onments most effectively
in a liberal arts teaching context; and 2) to encourage digitall y-
mediated collaborations that expand learning opportunities as
well asfaculty development opportunities acrossACS campuses.

(-,,!&� (�� � � ' �1 �!*+,

One of the most valuable results of the Blended Learning pro-
gram has been the discussion that funded projects have sparked
within and between our institutions. ACS faculty and staff have
experimented with everything fr om flipped classrooms, digital
humanities projects, massive open online courses,online home-
work and assessments,videoconf erencing, and social media in
the classroom. As per grant requir ements, they have posted the
results of these experiments on the ACS website, but many have
also shared their findings with their campus communities or pre-
sented on their projects at regional and national conferences.In
addition to supporting inno vations in the classroomÑ many of
which have liv ed on as adopted elements of the course or as
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expanded intra- and inter -institutional projectsÑ ACS-spon-
sored projects have become springboar ds for discussion about
the best practices for blended learning in liberal arts pedagogy,
the role it might take in institutional strategy, and its broader
impact on higher education.

An important refrain fr om nearly all of these conversations has
been that, as online learning expands across ACS institutions,
pedagogy should lead technology . In other words, technological
inno vation should not be considered a worth y goal in itself, but
rather a meansto support the active learning activities favored at
liberal arts institutions, a technique for engaging digitall y nativ e
students while training them in academic usesof technology , and
a means for creating inter -institutional learning opportunities
not otherwise available. In an effort to identify and promote pro-
jects that demonstrate this princip le, the ACS beganholding reg-
ular webinars on pedagogy and technology in Fall 2013. In these
open presentations, ACS faculty and staff describe their use of
technology in the classroom and reflect on benefits, drawbacks,
and lessonslearned. Thesemonthl y sessionsare also archived for
later viewing and dissemination to individuals or gr oups.

(* ' .!�!&� �0,�&��� +-(('* ,

As Blended Learning grant recipients and other faculty and staff
leaders have reported on their work over the past thr ee years,
we have discovered an important dimension of successfulonline
learning collaborations. While many inno vative projects are lead
by faculty members or staff who identify ways that technology
can address a specific pedagogical or logistical problem, these
projects often need the support of staff in educational technology
departments, libraries, and/ or teaching and learning centers in
order to become trul y sustainable.These dedicated professionals
can help faculty select and learn appropriate technologies, sup-
port student work with training and oversight, coordinate tech-
nology logistics, and help address issues of data storage and
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maintenance. Thr ough these collaborations, support staff often
gain a clearer senseof the learning outcomes for a specific pro-
ject and what makes for a successful learning experience, just
as lead instructors learn the capabilities and workings of a new
technology . In this sense,many successful online learning pro-
jects requir e an ongoing collaboration between faculty and
staffÑ what Diana Oblinger has called a ÒteamapproachÓÑo ver
and beyond the traditional Òone-offÓ technology training ses-
sion.5 These rich, collaborativ e project-based ÒteamsÓcan make
trul y amazing teaching work possible and are particularl y well
suited for the liberal arts envir onment. But they can also pose
problems for technology departments at smaller institutions,
where departments may already be overbur dened by the
demands of service and maintenance. Looking for ways to sus-
tain these fruitful exchangesis particularl y challenging and par-
ticularl y important, and will lik ely become mor e so in futur e
years.

�$+ ( $ )'� (�� ' �$$ 

With these lessons in mind, we off er in the follo wing pagessix
casestudies that speak to the value of a pedagogically-inf ormed,
collaborativ e approach to online learning in the liberal arts. Each
case study off ers a portrait of an ongoing project, with both
nuts-and-bolts inf ormation on how the project was designed
and imp lemented as well as a bibliograp hy of key pedagogical
or technical resources. The case studies are organized around
emerging techniques and technologies in the field of online
learning Ñteaching strategies such asflipped classrooms or glob-
ally connected courses, or tools such as massive open online
courses. The case studies featured here include:

¥ How to Flip and Land on Y our F eet: Str ategies for Empo w-
ering F aculty to U se Flipped Classr ooms. The flipped
classroom is a remarkably simple and powerful concept:
instructors mo ve ÒtraditionalÓ classroom activities such as
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lectur es and quizzes online, while cr eating mor e class time for
engaged learning activities such as problem-sol ving or gr oup
work. But, as Emy Nelson Decker demonstrates in her case
study, the successful implementation of a flipped classr oom
involves more than simply putting lectur es online. Rather, it
requir es thinking car efull y about course design, disciplinary
conventions, and student expectations. Learning the
technology is important, but it is onl y the beginning. The r eal
challengeÐand the real potential f or inno vationÐlies in
aligning new classroom techniques with pedagogical goals.

¥ Adapting Content fr om a M assive Open Online Cour se to a
Liber al Arts Setting . With 2012 widel y deemed Òthe year of
the M OOC,Ó massive open online courses (MOOCs) continue
to garner a great deal of attention, with man y liberal arts
faculty members unsur e about the role M OOCs could (or
should) play in liberal arts education. The authors of this case
studyÐRyan Fowler, Kristina A. M einking, K enny M orr ell,
Norman Sandridge, and Bryce WalkerÐregularly participate
in the Sunoikisis pr ogram of virtuall y shared courses in Latin
and Greek, and they suggest an intriguing use of a Harvard-
based MOOC to support collaborativ e learning across
multip le institutions. P aired with guided discussions
conducted thr ough synchronous and asynchronous forums,
the M OOC pr ovided a highl y accessible common text for
students in a wide variety of courses and institutions.

¥ The Globall y Connected Language Classr oom: A Case
Stud y of an Internati onal Pr oject in T wo Intermediate
Level German Cour ses between Denison U ni versity and
the Ameri can Uni versity in B ulgaria . The globall y
connected uses synchronous communications technologies
such as videoconferencing and/or asynchr onous technologies
such as web forumsÐto bring together students and faculty
across the globe. Gabriele Dillmann and Diana StantchevaÕs
case study discusses how digital technologies, both
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synchronous and asynchronous, ranging fr om simp le email
exchanges to interactiv e Google Hangouts assignments to
full y aligned videoconf erencing classroom meetings, do not
only incr ease linguistic proficiency , but also support the
equally important goal of building studentsÕ inter cultural
competence while enhancing digital etiquette and gr oup
leadership skills. As they note, this competence can also
include learning to communicate acr oss time zones and
navigate cultural practices with r egard to communications
technologies.

¥ I t Takes a Consortium to Pr epare a Student f or Lif e After
Gr aduati on: An Inter -Instituti onal B lended Learning
Career Planning Cour se. Ther e are many models for sharing
course materials, and learning experiences across institutions
using digital technologies. The model described in this case
study by Jana Mathews, Anne Meehan, and Beth Chancy has
the distinct adv antage of building shar ed curricular r esources
in an area of high demand while cr eating opportunities f or
students to test newly-acquir ed career-building skills on a
network of peers and alumnae. As the authors indicate, the
presence of this Òfriendly audienceÓ encouraged studentsÕ
confidence, while causing them to think criticall y about their
use of social networks.

¥ The Digital Database: A M odel of Student, S taff, and F ac-
ulty Co llabor ati on . With liberal arts institutions al ways
searching f or new opportunities f or undergraduate
researchÐespecially in the humanities and the social
sciencesÐthe digital humanities (sometimes referred to mor e
broadly as digital studies) offers an enormous potential. But,
as Susanna Boylston, Suzanne W. Churchill, Kristen Eshleman
demonstrate in the f ollo wing case study, it can be challenging
to adapt the methods and products of digital humanities to
the needs of the undergraduate classroom. Their case study
follo ws their pr oject thr ough several iterations, showing ho w
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each of their areas of expertise has, over time, helped to
develop a project that pr ovides both a rich learning
opportunity f or students and a valuable digital r esource for
researchers.

¥ Student -Dir ected Blended Learning with F acebook Gr oups
and Str eaming M edia: M edia in A sia at Furman U ni ver-
sity . Liberal arts institutions ha ve long distinguished
themselves with the interactiv e and interpersonal learning
experiences they offer. Tami BlumenfieldÕs case study
considers the very important question of ho w online learning
techniques can articulate with, and ev en enhance, these
engaged learning pedagogies through the lens of a general
education course in M edia in Asia. While in man y ways
off ering a mor e self-dir ected experience than might be found
in a traditional classr oom, the course used Facebook groups
and other w eb-based tools to foster group discussions,
reinforcing time spent in the class by developing a rich
learning community among students.

We hope that these casestudies will provide thought -pr ovoking
examples of how online learning can extend and enrich liberal
arts teaching, while stimulating new questions about how it
might be adapted to your own classroom and institution.

In the Index section, you will find a catalog of all projects funded
by the ACS Blended Learning Program listed by project type,
with the names and affiliations of principal investigators and a
brief description of each project. We hope that this section will
provide you some sense of the scope of online learning activ-
ities underw ay within the consortium, and that you will take
time to explor e the project proposals, reports, and supplemen-
tary materials that are archived on the ACS website.We also urge
you to reach out to project leaders to learn mor e about their
work, exchange ideas, and gain inspiration for your own pro-
jects. Finall y, in the Resources section you will find additional
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case studies in blended learning, digital collaboration, and the
liberal arts, as well as books, studies, and websites for further
reading. You will also find a listing of organizations working to
support the development of online learning in higher education
and a brief look at how other liberal arts consortia are approach-
ing digital collaborations betw een member institutions.
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1. Allen, I.E., Seaman, J., & Garret, R. (2007).Blending in: The extent and

promise of blended education in the United StatesNeedham, MA: Sloan

Consortium.

2. Rebecca Frost Davis. ÒBlended Learning at Small Liberal Arts Colleges .Ó

National Institute f or Technology in Liberal Education. December 5,

2011.

3. Jennif er Spohrer. ÒBlended Learning in a Liberal Arts Colleges Setting. Ó

E-Learning 2.0 Conf erence, Drexel Univ ersity (Philadelp hia, PA) 29

M arch 2012.

4. See the ACS's Blended Learning Pr ogram guidelines .

5. See Oblinger, Diana G. and Hawkins, Brian L.ÒThe M yth About Online

Course Development .ÓEducause Review Online, January 1, 2006.
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The flipped classroom model, asdescribed in this casestudy, is a
teaching method wherein video-r ecorded lectur es are reviewed
as homework outside of class so that class time, in turn, can be
used for engaging dir ectly with the materials, classmates,and
the instructor .1 As observers have noted, Òtheflipped learning
instructional model is growing in popularity thr oughout the
world.Ó2 Faculty are adopting the flipped classroom model of
teaching because it opens up classroom time that would have
previously been taken up with a lectur e. The flipped classroom
model allows students to do activities with each other and with
the instructor that they would not have been able to do under a
mor e traditional lectur e-and-homew ork model.3 The pedagog-
ical reasonsfor flipping a classroom addressseveral contempo-
rary challenges. These challenges relate to the need to engage
students with new technologies, provide students with opportu-
nities to apply what they learn during lectur es,and to allow the
instructor to gauge learning outcomes mor e effectively.4

The flipped classroom requir esthat the instructor organize, plan,
and pre-record lectur es and post them for student retriev al. It
then requir es that, in preparation for the in-class activity , stu-
dents prepare for classby reviewing the video-r ecorded lectur es.
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As is true of traditional classroom approaches, quizzes and
exams may be used to assessstudent compr ehension. With a
flipped classroom, faculty may also employ quizzes at the begin-
ning of the in-class activity in order to motiv ate students to
prepare for classand to incr easestudent performance.5 This pre-
testing might also be a means of assessingthe amount and type
of learning aswell, since a student who scorespoorl y on the pre-
test, but excels on the post-test would appear to have learned
something fr om the assignment.

While faculty members are most often the focus of flipped class-
room discussions, librarians have also harnessedthe opportunity
to flip instruction sessions. At Towson Univ ersityÕs Cook
Library , for example, librarians off ered flipped inf ormation liter-
acy sessionsto students in a wide range of subject matter courses
taught by faculty at the Univ ersity .6 Time is limited, and inf or-
mation literacy is a cumbersome topic, so librarians consulted
with faculty members to determine if they might be able to use
instruction videos for students to preview at home, along with
a quiz and a follo w-up activity during the scheduled instruction
session to allow for effective library instruction. 7 While librari-
ans have attempted flipped classrooms for inf ormation sessions
and faculty have flipped their own classrooms, what follo ws is
the collaboration between the library and faculty to flip class-
rooms.
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The Atlanta Univ ersity Center (AUC), Robert W. Woodruff
Library in Atlanta, Georgia serves four separate Historicall y
Black Colleges and Univ ersities (Clark Atlanta Univ ersity , Inter-
denominational Theological Center , M orehouse College, and
Spelman College). The E-Learning Technologies Unit of the
Woodruff Library is charged with keeping abreast of emerging
technologies as well as new pedagogical uses of existing tech-
nologies. The unit raises awarenessthr oughout the AUC com-
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munity about learning technology resources,events,and services
available in the library . The E-Learning Technologies Unit also
provides support services by instructing faculty , students, and
library staff in the use of new technologies and designs creative
uses of learning technologies for inclusion in AUC curricular
activities.

Faculty members are always seeking to incr easetheir skills in
using new technologies in their classrooms in order to meet
campus strategic initiativ es and to stay relevant in the eyes of
their students. To assist them, the E-Learning Technologies Unit
began off ering workshops about flipped classrooms in order to
engagefaculty in this style of teaching and to off er them help in
learning the technologies neededto flip a classroom. The goalsof
the workshops were tw o-f old. First, unit members in the library
focused on student/ instructor -oriented matters by demonstrat-
ing the pedagogical benefits of flipped classrooms aswell as rel-
ative technological easeof this mode of teaching and learning.
Second, unit members set their sights on encouraging faculty to
adopt the flipped classr oom model f or their courses.

These workshops were off ered once a semester, fall and spring,
during the 2012-13 academic year and lasted approximatel y one
hour per workshop. The workshops began with an intr oduction
to the pedagogical benefits of flipping a classroom. Unit mem-
bers emphasized to faculty workshop attendees that with a
flipped classroom, students would be able to review video seg-
ments repeatedly instead of just hearing it one time as is the
casewith a traditional Òreal timeÓclassroom lectur e. For pupils
struggling with a concept, video lectur esare helpful becausestu-
dents may review the professorÕs lectur e asmany times asneeded
rather than using limited class time to cover material that a
majority of their classmates have already mastered. Further ,
flipped classrooms address the common faculty complaint of
there being so few hours spent per week in the classroom with
students. The flipped classroom model extends class time by
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allowing faculty to have mor e ÒhandsonÓcontact in the class-
room helping students since lectur es take place outside of class.
This approach theor eticall y maximizes student-teacher interac-
tion aswell aspeer-to-peer interaction in which learners benefit
fr om real-time exchanges of ideas. Deeper learning can take
place when faculty members are able to have mor e meaningful
interactions with students during class time. Students can dis-
cover course material on their own, synthesize it, and then ask
further questions to deepen their learning experience.

After this intr oduction to the advantagesof flipping a classroom,
workshop content focused on the softw are and equipment the
library off ers for recording video lectur es,which is the essential
technological skill needed for conducting a flipped classroom.
Unit members demonstrated how faculty could use the station-
ary video cameras that are available in the Technology Design
Studio rooms located on the main level of the library to record
themselves giving a lectur e or , alternativ ely, simply recording
their voice narrating a PowerPoint slide show with the built -in
computer webcams also available in the studio rooms. During
the flipped classroom workshops, unit members intr oduced fac-
ulty to Camtasia softw are for video recording and editing. Cam-
tasia is generally considered to be even mor e user-friendl y than
iM ovie, hasa mor e limited ÒdashboardÓof editing options (which
assistsin streamlining training), and all of the library staff in the
E-Learning Technologies Unit (professional librarians, library
technical assistants,and student employees) are familiar with and
able to assist faculty in the proper use of it. While videos can
be edited in many diff erent ways with diff erent types of effects,
unit members limited the discussion during the workshop to the
basics of editing and gave faculty enough of a tutorial that they
would be able to edit out mistak es from a recorded lecture.

Five faculty members, representing eachof the campusesaswell
as a range of discip lines fr om the humanities to the sciences,
attended the initial workshop in fall 2012 and expressedtheir
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interest in teaching using the flipped classroom style having pre-
viousl y heard about it, in most cases,fr om a colleague at another
institution. E-Learning Technologies Unit members felt confi-
dent that these workshop attendees would attempt a flipped
classroom if not by spring 2013, then at least by fall 2013. How-
ever, our follo w-up survey and assessmentdemonstrated that
of the workshop participants, none of them had actually tried a
flipped classroom asof yet and those that were considering flip-
ping their classroom did not have plans to teach in this style in
the immediate futur e.

Noting the incongruity between level of faculty inter est in flip-
ping the classroom and actual adoption of the method, the mem-
bers of the E-Learning Technologies Unit follo wed up with the
workshop attendees to determine why they had not attempted
a flipped classroom even though they had been given training
on library video recording hardware and softw are. Faculty
responsescentered on a common concern; they felt that they
needed help charting a mor e personalized plan for flipping their
classroom. Journal articles, blogs, academic conferences,and col-
leaguesare certainl y willing to share inf ormation about flipped
classrooms, but that sharing does not necessarily lead to a clear,
scalable model that can be applied to a faculty memberÕs own
teaching method, subject, or style.

One particular faculty member, Dr . Triscia Hendrickson, a pro-
fessor of biology at M orehouse College, approached us after the
fall 2012 workshop, requesting additional help fr om the E-
Learning Technologies Unit citing a continued inter est in flip-
ping the classroom but indicating additional needs. Dr . Hen-
drickson wasadept at using Camtasia softw are and did so in her
own campus office. She requested our assistancein editing her
lectur es. Her original take was a seventy-fiv e minute recorded
lectur e just asshe would have presented the material to her stu-
dents if it had been liv e.E-Learning Technologies Unit members
reviewed her initial lectur e and assistedher in determining video
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segment length and natural editing points (generally at a division
between topics). This allowed her to help plan out video segment
lengths and prepare the video lectur es accordingl y. E-Learning
Technologies Unit members met with Dr . Hendrickson multip le
times during the end of the fall 2012 semester and work ed to
determine logistics such as when to flip her classroom, which
topics are most conduciv e to flipping and what sheneeded to do
in order to prepare for the flip. Since this washer first time flip-
ping a classroom, shedecided to intr oduce the flipped classroom
approach in a few select lectur esin her spring 2013 intr oductory
biology class.She thought the hybrid flipped classroom and reg-
ular classroom method would be easiestbecauseshe(and her stu-
dents) would be adjusting to the new flipped classroom activities.

Dr . Hendrickson Õs flipped classeswere a successoverall, but she
noted some discontent with the level of participation fr om some
of the students. Specifically, some students had not reviewed
her video lectur e on the course management softw are and were
therefore unpr epared for the in-class activity . Working with Dr .
Hendrickson proved very fruitful for the E-Learning Technolo-
gies Unit. Unit members, having been instrumental in helping a
faculty member design and flip a class were now able to con-
sider strategies for better instructing futur e workshop attendees
in how to flip since an actual model had been tried and tested.
M onique Earl-Lewis, Dir ector of the Faculty Development Cen-
ter at M orehouse College, invited Emy Nelson Decker, Unit
Head for E-Learning Technologies, AnnÕDrea Burns, Library
Technical Assistant in the E-Learning Technologies Unit, and Dr .
Triscia Hendrickson to speak about their collaborativ e experi-
encein flipping aclassroom at aÒFaculty First FridayÓroundtable
and luncheon on February 1, 2013. Faculty attendees responded
very favorably to hearing an actual account of a flipped class-
room fr om a faculty peer and fr om a librarian representing the
team that helped support her in her endeavor . Faculty First Fri-
day participants asked questions of the collaborators and this
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interaction rejuvenated faculty inter est in flipping their class-
rooms.

By the follo wing academic year (2013-14), the members of the
E-Learning Technologies Unit completely redesignedthe flipped
classroom workshop. In addition to a brief, but necessary,
overview of the lectur e-recording technology , the workshop
now focuses on showing faculty how to use a customizable
flipped classroom planner that demarcateslength of time neces-
sary to successfully plan and execute a flipped classroom. These
individual and customizable planner-guides ensure that faculty
who are attending the workshop will be able to chart a personal
timeline of preparation so that they are able to flip their course
as soon as the subsequent semester. Having work ed with a fac-
ulty member to flip a classroom, E-Learning Technologies Unit
members were better prepared to consider length of time needed
for recording lectur es, editing lectur es, and designing in-class
projects to immediatel y follo w student review of recorded lec-
tur es. For example, a fifteen-minute video may take up to an
hour to processand render. This timing inf ormation is critical to
faculty attempting a flipped classr oom for the first time.

Additionall y, E-Learning Technologies Unit members now pro-
vide workshop attendees with an in-depth analysis of potential
in-class activities tailor ed to fit diff erent subject areas.Workshop
registrants are asked to provide their academic area of expertise
prior to attending becausesubject matter greatly influences how
faculty members might decide to utilize the flipped classroom
model. Video recorded lectur es for biology , for example, may
be best segmented by topic or by the chapters in a textbook
whereasEnglish flipped classrooms may relate mor e to instruc-
tional units, such aspoetry , novels,or short works. Since the Fac-
ulty First Friday venue wasso instrumental in allowing faculty to
hear fr om and ask questions of veteran faculty who have flipped
their classrooms, the E-Learning Technologies unit has added
workshop time to accommodate a faculty guest-speaker who dis-
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cussesnot only her first time teaching with a flipped classroom,
but also wisdom she has picked up in subsequent attempts, and
mor e open forum time f or faculty questions and answ ers.

These impr ovements to the workshop were fueled by dir ect fac-
ulty requestsfor mor e than just an intr oduction to flipped class-
rooms and a Òhow-to Óinstruction session on using the libraryÕs
video recording hardware and softw are. E-Learning Technolo-
gies Unit members gained crucial experience in working with
a faculty member to flip a classroom that allowed for a better
understanding of what, beyond technological kno w-how, is
needed when teaching how to flip a classr oom.
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Faculty traditionall y requestand attend workshops hosted by the
E-Learning Technologies Unit that will give them a solid foun-
dation in using new technologies in ways that enhance peda-
gogy. Whereasworkshops about incorporating social media into
courses,effective useof the cloud, or an examination of new apps
that enhance teaching and learning requir e specific technology
training, according to post-w orkshop assessment,this style of
hour -long technology training workshop falls short of providing
faculty with the requisite skills needed to flip their classrooms.
The art of doing a flipped classroom requir es mor e than tech-
nology skills. Since teaching in a flipped classroom style most
often requir es a complete reconsideration of lectur e material,
course assignments,and potentiall y even learning outcomes, fac-
ulty need assistance with planning a flipped classroom, creat-
ing a scalable plan of action, and input fr om trusted colleagues
who are willing to share their experiences. By considering fac-
ulty interest in flipping their classrooms aswell astheir feedback
about initial workshops not providing the inf ormation they
needed in order to attempt a flipped classroom on their own, the
E-Learning Technologies Unit was able to redesign a workshop
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that provides faculty with the critical elements of training that
they need.

Similar steps may be taken by members of other institutions
working in support roles for faculty inter ested in flipping their
classrooms. The key is in assessingthe natur e of the help that
faculty will requir e and moving to meet that need with effective
instruction. While it is natural to pattern a workshop off of pre-
viousl y successful plans, when planning to conduct a workshop
for faculty about an entir ely new teaching style, as is the case
with flipped classrooms, it is imperativ e to gain an understand-
ing of the subject matter , the lesson plans and goals, the related
in-class activities, and the specific teaching style of the faculty
member w ho will be flipping the classr oom.
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The critical misunderstanding the E-Learning Technologies Unit
had wasin believing that faculty would requir e mor e technologi-
cal instruction on how to usethe camerasand video editing soft-
ware than perhaps they actually needed.M any faculty workshop
attendeesreported that they felt comfortable recording their lec-
tur es in their own offices with their desktop computers and
never actually intended to use the libraryÕs audio-visual equip-
ment. To flip a classroom, faculty neededassistanceplanning and
timing the flip, a production plan tailor ed to specific subject mat-
ter, and the support and encouragement of their faculty peers
who were veteran classroom flippers. A factor the E-Learning
Technologies Unit did not full y consider during the planning of
the initial flipped classroom workshops is the necessity of work-
ing with a faculty member fr om start to finish to really kno w
how to flip and therefore be able to off er adequate advice to
other faculty inter esting in flipping their classes.Since flipping a
classroom is such an involved processfr om design to imp lemen-
tation, a workshop on the subject requir es much mor e kno wl-
edge and experience fr om unit members than does a mor e tra-
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ditional technology skill workshop. Cor ollary to this is that this
project emphasized the role of assessmentin delivering useful
faculty workshops. Assessment is always central to library
instruction advancement, but so too is asking the corr ect ques-
tions of faculty to determine, in this case,the causallink between
not off ering the type of instruction faculty members needed and
faculty not feeling empowered to teach with a flipped classroom
model.

Another lessonlearned wasthat while once-per-semester flipped
classroom workshops gather enough faculty attendees to make
teaching them worth while, the timing of workshop in relation
to the actual flipped classroom is an important consideration.
Futur e workshop attendees will be shown how to use the cus-
tomizable planner and unit members will emphasize that
attempts at flipping should happen the follo wing semester, leav-
ing faculty with enough time to adequately plan and prepare
their video lectur es and related in-class assignments. We expect
that incorporating a Ònotesfr om the fieldÓ- style guest presen-
tation fr om a faculty member who had experience with flipping
a class, coupled with customizable templates for faculty to use
while planning to do a flipped lectur e or classroom will make
mor e faculty feel comfortable in attempting a flip.
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Provided that the flipped classroom method of teaching con-
tinues to experience popularity with AUC faculty (and thus far
it has), the E-Learning Technologies Unit will off er workshops
eachsemester to assistfaculty in acquiring the technological and
pedagogical skills necessaryto teach successfully via this method.
In subsequent flipped classroom workshops, the E-Learning
Technologies Unit will emphasize the strategies faculty need to
adopt in order to teach in this style. For example, for faculty
accustomed to teaching in a mor e traditional style with face-
to-face lectur es and assignments to be completed by students at
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home, flipping a classroom requir es an overhaul of lectur e plan
and design; assignments well suited to students working indi-
viduall y at home may not translate well to the flipped class-
room model wherein students may work together in groups to
develop a shared solution to the assignment. M oving forw ard,
the flipped classroom workshop will also include a discussion
of what might be realistic expectations of students as faculty
endeavor to teach using this method. Follo wing the first work-
shop, the faculty member making the initial attempt to flip the
classroom anticipated greater participation on the part of stu-
dents than was perhaps justified. The samestudents who would
fail to complete a homework assignment are often the samestu-
dents who will come to classunpr epared for the activity having
not reviewed the professorÕs pre-recorded video outside of class
time.

Since initial attempts to off er technological training did not ade-
quately empower faculty to try a flipped classroom model, train-
ing on effective camera useaswell asaudio/ video recording and
editing softw are would be off ered to faculty on an Òas neededÓ
basisinstead of asbeing the focus of the workshop itself. Faculty-
to-faculty discussions about flipped classroom experiences are
mor e valuable and workshop time that would have been devoted
to technological training will instead be secured for theseimpor-
tant peer discussions. While many faculty would and do benefit
fr om workshops about best practices for creating a well-lit video
or learning how to edit mistakes out of recorded lectur es,most
flipped classroom workshop attendees were mor e inter ested in
the conceptual discussion of doing a flipped classroom and, at
that stage,benefit mor e fr om hearing fr om their colleaguesabout
their experiences. If mor e AUC faculty attempt flipped class-
rooms, it is reasonableto expect that the roster of potential fac-
ulty speakers for the workshop will incr easeallowing for a mor e
diversified pictur e of what a flipped classroom can add to the
classroom envir onment. Diff erent faculty approaches, coupled







with a representation of diff erent discip lines, should allow work-
shop attendees to extract models and patterns that have work ed
for their colleagues that can be adapted to fit their o wn courses.

While the customizable template for doing a flipped classroom
wasperhaps the largest impr ovement since the original E-Learn-
ing Technologies flipped classroom workshop, unit members
will continue to develop it to best reach the needs of faculty
workshop attendees.Faculty feedback,collected via printed sur-
veys as well as fr om follo w-up phone calls fr om unit members,
will help indicate where further modifications are necessary.
Curr ently the template resemblesa traditional day planner cal-
endar hybridized with questions and a fill in section designed to
allow faculty to conceptualize lesson plans and goals. As faculty
attend the workshop and make use of the template, it will pro-
vide unit members with a clearer idea of how the template can
be additionall y modified to better assist faculty with organizing
their designs and expectations for doing a flipped classr oom.

As is always the case with collaborativ e efforts between units
within the library and faculty , outr each and communication of
upcoming workshops is essential to attendance and collabora-
tion. Beyond the messaging put forth by the E-Learning Tech-
nologies Unit which includes the use of social media (Facebook
and Twitter ) and well-cir culated printed and e-mailed fl yers, in
the futur e, unit members will also enlist the assistance of the
librarian subject area liaisons to ensure that all inter ested faculty
in all discip lines will be made aware of flipped classroom work-
shops.When invited by the faculty member, a subject arealibrar-
ian may also attend (physically or virtuall y) a flipped classroom
and off er on-site help or notify E-Learning Technologies Unit
members of issuesencounter ed during a flipped classroom expe-
rience. Subject area librarian liaisons can promote this teaching
method by encouraging their faculty members to attend flipped
classroom workshops and can demonstrate their commitment to
help by off ering to be present during the actual flipping. Librari-
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anscan also flip their own instruction sessionsto model a flipped
classroom model to both faculty and their students.
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Flipped classrooms can off er faculty mor e in-class time to work
with students to incr easelearning outcomes. A faculty member
can also demonstrate his or her commitment to teaching with
technology (and adherence to campus goals and initiativ es) by
adopting this pedagogical style. While many faculty members
consider conducting a flipped classroom to be a worth while
endeavor , doing so requir es a firm foundation of support fr om
a technology support group (in this casestudy, the E-Learning
Technologies Unit ) as well as fr om their own academic peers. A
workshop that focuseson and delivers the specific inf ormation
and support that faculty need when attempting a new classroom
teaching technique will be met by faculty attendees who are
mor e lik ely to attempt the teaching style or concept that is being
espoused.

� �#&'/$����%�&,+

The author would lik e to thank AnnÕDreaBurns for her research
into flipped classrooms for this casestudy and her assistancein
designing the flipped classroom organizer for the faculty work-
shop.

�!�$!'�*�( 1

Arnold-Garza, Sara.ÒTheFlipped Classroom: Assessingan Inno-
vative Teaching M odel for Effective and Engaging Library
Instruction. ÓCollege& Research LibrariesNews75, no. 1 (January
2014): 10-13.

Bergmann, Jon, and Sams,Aaron. ÒFlippedLearning: M aximiz-
ing Face Time.ÓT D 68, no. 2 (February 2014): 28-31.

Enfield, Jacob. ÒLooking at the Impact of the Flipped Classroom


�



M odel of Instruction on Undergraduate M ultimedia Students at
CSUN .ÓTechTrends:Linking Research & Practiceto ImproveLearn-
ing. 57, no. 6 (November 2013): 14-27.

Gaughan, Judy E. ÒTheFlipped Classroom in World History .Ó
History Teacher47, no. 2 (February 2014): 221-244.

Tune, Johnathan D., Stur ek, Michael, and Basile, David P.
ÒFlippedClassroom M odel Impr oves Graduate Student Perfor-
mance in Cardiovascular, Respiratory , and Renal Physiology.Ó
Advancesin Physiology Education. 37, no. 4 (December 2013):
316-320, doi:10.1152/adv an.00091.2013.

� � '-, , � � -, '*

�: F�#29@<;��2082?��);6A��2.1����! 2.?;6;4�( 205;<9<462@�);6A�
�A9.;A.�);6C 2?@6AF��2;A2?��&</2?A�+��+ <<1?B33�!6/?.?F

Emy Nelson Decker holds an MLIS fr om Valdosta
State Univ ersity and an MA in art history fr om the
Univ ersity of Chicago. Sheis an active member of the
American Library Association and a fr equent presen-
ter at both national and international library confer-

ences.Shehaspreviously published work in library journals such
as Library Hi Tech and Collaborative Librarianship. Her curr ent
interests are centered on emerging technologies as well as new
usesof existing technologies in the modern academic library set-
ting.

#<A2@

1. Judy E. Gaughan. ÒThe Flipped Classroom in W orld History ,ÓHistory

Teacher47, no. 2 (February 2014): 221.

2. Jon Bergmann and Aar on Sams, ÒFlipped Learning: Maximizing F ace

Time,ÓT D 68, no. 2 (February 2014): 31.


�



3. Gaughan, op. cit.: 228.

4. Jacob Enfield, ÒLooking at the Impact of the Flipped Classr oom M odel

of Instruction on U ndergraduate M ultimedia S tudents at CSUN ,Ó Tech

Trends: Linking R esearch & Practice to Impr ove Learning 57, no. 6

(November 2013): 15.

5. Johnathan D . Tune, Michael Stur ek, and David P. Basile, ÒFlipped

Classroom M odel Impr oves Graduate Student Performance in

Cardiovascular, Respiratory , and Renal Physiology,ÓAdvances in

Physiology Education37, no. 4 (December 2013): 320.

6. Sara Arnold-Garza, The Flipped Classr oom: Assessing an Innovative

Teaching Model for Eff ective and Engaging Library Instruction, College

and Research Libraries News75, no. 1 (January 2014): 10.

7. Ibid., 13.


�



��'� '()� - ��� "�''�*� $%�# $#!�#�
�$)&'�'

AdaptingContentfroma MassiveOpenOnlineCourseto a Liberal ArtsSetting

*1 �& �' /$�*� #*!+,!&� � 	 %�!&#!&�� #�&&1 %'**�$$ �
&'*%�& +�&�*!� � � � �*1 �� / �$#�*

+G@A;=;E;EA887D76+�!>;36 ;@F:7 EBD;@9A8 
���� ;@HA>H;@9

835G>FK3@6EFG67@FE8DA?3@A@>;@7:G?3@;F;7E5AGDE7A8

FI7@FK�SH7 EFG67@FE3FF:7 -@;H7DE;FKA8+AGF:7D@%3;@7�3

SH7�B7DEA@;@FDA6G5FADK5>3EE;5E5AGDE73F�>A@-@;H7DE;FK�

3 >75FGD75AGDE7I;F: 8ADFK�E7H7@ EFG67@FE3F  AI3D6

-@;H7DE;FK� 3@63 E7?;@3D8AD8AGDF77@SDEF�K73DEFG67@FE3F

+I77F �D;3D �A>>797	 ( 3DF;5;B3F;@9835G>FK?7?47DE

5A>>34AD3F;H7>K 67E;9@76F:7 5AGDE7A@  A?7DOE Iliad�

;@5ADBAD3F;@93@6EGBB>7?7@F;@95A@F7@F8DA?��

	�J� ,:7

�@5;7@F�D77=  7DA� 3 %''� A887D764K �D79ADK&39K

F:DAG9:  3DH3D60	 '@57 G@67DI3K� EFG67@FE5A?B>7F76

D736;@93EE;9@?7@FEA@F:7;D AI@ 3@6?7F I;F: F:7;D

D7EB75F;H7 BDA87EEADE4K 3DD3@97?7@FAD 355AD6;@9FA

;@EF;FGF;A@3>E5:76G>7E	,:7 K 5A>>34AD3F76 3E ?7?47DE A8

5DAEE�;@EF;FGF;A@3>IAD=;@9 9DAGBE3@6 BAEF76ID;FF7@

D7EBA@E7EFA3 ID;F;@9BDA?BF735: I77=� 3@63>>EFG67@FE

3@6BDA87EEADEB3DF;5;B3F76;@I77=>KEK@5:DA@AGE?77F;@9E

GE;@9�AA9>7  3@9AGFEA@�;D	 ,:;E 53E7EFG6K6;E5GEE7E


�

http://makingtheconnection.pressbooks.com/www.sunoikisis.org
http://makingtheconnection.pressbooks.com/www.edx.org


788ADFEFA��� 35:;7H7 3 BDA6G5F;H7� 7CG;F34>7�3@65A@E;EF7@F

>7H7>A8B3DF;5;B3F;A@8DA?735: EFG67@FAH7DF:7 5AGDE7A8

F:7 E7?7EF7D� �
� 7EF34>;E:inter-institutional 5A@@75F;A@E3@6

8AEF7D3@;@5>GE;H7 E7@E7A85A??G@;FK� 3@6��� 97@7D3F73

?73@;@98G>�5A>>34AD3F;H7 7@9397?7@FI;F: F:7 BA7FDK

F:DAG9: ?A67D3F76 5A@H7DE3F;A@E� B77D�FA�B77D

5A??7@F3DK��3@6�6;D75F�8776435=�8DA?�BDA87EEADE	

!&,* '�-�,! '&

Sunoikisis began in the spring of 1995 as an inter -institutional
initiativ e to expand the curricula for classics programs among
the member institutions of the Associated College of the South.
In the summers of 1996 and 1997, with funding fr om the
Andr ew W. M ellon Foundation, the project sponsored summer
workshops to help faculty members develop expertise in the use
of digital resourcesand the World Wide Web. In 1997, the focus
shifted to archaeology as planning began for an excavation, sur-
vey, and field school in southwestern Turk ey. In the spring
semester of 1998, the project launched its first collaborativ e
course, a one-unit archaeological practicum to prepare students
for work in Turk ey the follo wing summer. In the fall of 2000, the
project off ered the first course for advanced students of Latin,
and has off ered one course for advanced Latin students and one
for advanced students of ancient Greek every fall since. Begin-
ning in 2009, the Center for Hellenic Studies has served as the
home for Sunoikisis, which continues to provide curricular sup-
port for small classics programs nation wide and is now in the
process of developing courses for beginning and intermediate
students of ancient Greek. It is also creating courses on Greek
literatur e for general audiences,i.e., students with no kno wledge
of ancient Gr eek. S-Iliad is the first. 1
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S-Iliad builds on the content of Gregory NagyÕs course, CB22x:
The Ancient Greek Hero off ered thr ough HarvardX. Nagy has
divided his survey of the topic into tw enty-f our units, or Òhours.Ó
The first eight hours focus on the Iliad, the topic of S-Iliad, the
first of a projected seriesof courses that will incorporate content
fr om NagyÕs M OOC, as described under ÒFutur e PlansÓbelow.
S-Iliad follo ws the model Sunoikisis developed for its advanced,
inter -institutional courses for students of ancient Greek and
Latin. 2 This model calls for participating faculty members to
collaborate in producing the syllabus and compiling the course
materials, which are available online primaril y thr ough a website
for the course hosted by the Center for Hellenic Studies (CHS).
Each course consists of thr ee main elements: (1) students com-
plete weekly reading assignments and meet with faculty mem-
bers on their respective campuses; (2) students post written
responsesto a writing prompt eachweek,and (3) all students and
faculty members participate in at least one weekly synchronous
meeting using a Google Hangout on Air . For this pilot version of
S-Iliad, the faculty members were Kristina M einking fr om Elon
Univ ersity , Norman Sandridge fr om Howard Univ ersity , Bryce
Walker fr om Sweet Briar College, and Ryan Fowler fr om the
Univ ersity of Southern M aine. Consultants for the course were
Gregory Nagy fr om Harvard Univ ersity and Leonard M uellner
fr om Brandeis Univ ersity .

� �+�*!(,! '& '� , � (* '"��,

In adapting material fr om HeroesX, essentially a multimedia
online textbook, for the version off ered by Sunoikisis, we
focused on the goal of helping students develop the ability to
closely and carefull y reada single text, or asNagy would describe
the process,reading out of, rather than into, the poem.3 Our chal-
lenge was to design a way of delivering the content in a mor e
personalized, highl y interactiv e manner that is characteristic of a
studentÕs experience in a residential college of the liberal arts.
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As noted above,we follo wed the established model of developing
courses for Sunoikisis, bringing together faculty members fr om
participating institutions with outside consultants to work col-
laborativ ely on the syllabus. However, this course was diff erent
fr om those previously off ered by the project in thr eeways.First,
the participating institutions were particularl y diverseespecially
with regard to size, location, classification, and gender and eth-
nicity of students, as the follo wing chart illustrates (Figur e 1).
Second,ninety -one students participated in the course,making it
mor e than twice the size of the largest course Sunoikisis had ever
off ered. Finall y, the context and goals of the course within each
institutional setting was diff erent. At Elon, M einking work ed
with fiv e students as part of an intr oductory level Classics
course. At Howard, Sandridge off ered the course astw o sections
of Classics 101: Greek Literatur e in English, which fulfills the
univ ersityÕs general education objectiv e for competency in criti-
cal analysis and reasoning.The combined enrollment for the tw o
sections wasforty -seven students. At Sweet Briar , Walker off ered
the course asan honors seminar for fourteen first -year students,
and at the Univ ersity of Southern M aine, the course was listed
as Classics 383: the Epic Hero in Ancient Literatur e and rep-
resented one of the tw elve, fifteen-w eek courses off ered that
semester, which students could count toward an online bache-
lorÕs degree in liberal arts; tw enty-fiv e students were enrolled
thr ough USM. 4
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Figure 1. Student demographics at participating institutions.

Our aim was to unite these courses and the diverse institutions,
departments, and students they representedthr ough a semester-
long, simultaneous, and collaborativ e focus on one text. After
taking the various starting and ending datesfor the semesterand
the spring breaks into account, we developed a tw elve-week syl-
labus. Each week would focus on tw o of the tw enty-f our books
(scrolls or performativ e units ) of the Iliad. To foster collaboration
among the students across campuseson a weekly basis,we then
formed eight groups of tw elve students and named each of the
groups after a character in the poem: Aineias, Andr omache, Bri-
seis, Diomedes, Glaukos, Hekabe, Helen, and Phoinix. We used
the letters of the Greek alphabet, which the ancient Greeks also
used as number , to designate each of the students. Each week,
in collaboration with the others, one of the professorsposted a
writing prompt, to which each of the working groups were to
respond.

We created a separate forum for each group so that students
could share ideas and collaborativ ely develop their responsesto
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the weekly assignments. To initiate these dialogues each week,
we requir ed all of the students listed under the sameGreek letter
to post first (e.g., in week one, all of the alphas began the dis-
cussion). The rest of the students in each group were requir ed
to provide at least tw o responses.Over the course of the week,
the resulting exchange of ideas led to a responsethat ultimatel y
representedthe collectiv e view of the group. At times there were
mor e than fifty contributions to the discussion within a gr oup.

The professor who posted the prompt would then ÒhostÓa
Google Hangout at the end of the week, in which he or shewould
draw attention to the contributions of the various groups, speak
with students in the Hangout who volunteer ed to join the online
conversation, and discusshow the view sof the diff erent working
groups evolved.Consequently, the Hangouts off ered a chancefor
students to seehow the view s could diff er fr om group to group
and how the processesof reaching those perspectivescould vary
as well.

Consequently, all of the students belonged to a setof nestedcom-
munities. First, they retained their institutional identity thr ough
time spent in the classroom and face-to-face interaction on their
respective campuses.Second, they were members of inter -insti-
tutional teams that had specific responsibilities each week. Over
the course of the semester, they expressedthis role by identifying
themselves as members of their respective groups, e.g.,ÒHectorÓ
or ÒAndr omache,Órather than asstudents fr om a particular insti-
tution. Thir d, thr ough the weekly Hangouts, the common assign-
ments, and interactions with all four instructors, they developed
identities as members of the overall course.

�. �$- � ,! '& �&� '-, � '%�+

For this course professorswere responsible for assigning grades
to the students at their individual institutions. Below are brief
descriptions of the grading components for each institution and
notes on the evaluative process.With regard to writing assign-
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ments, professors could track a studentÕs written work by
searching the S-Iliad w ebsite for his or her comments. 5

Elon Uni versity . M einking basedthe studentsÕgradeson the fol-
lowing:
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She evaluated the studentsÕwritten posts weekly, applying a
rubric that assessedtheir engagementwith other posts,contribu-
tions to the ongoing conversation, and quality of the prose itself.
The classdedicated tw o traditional meetings on Wednesdaysand
Fridays each week to discussing that weekÕs books and broader
thematic questions. These meetings often included in-class writ-
ing assignments (e.g. textual analysis and criticism ) and collabo-
rativ e work (e.g.preparation to lead a common sessionasa class).
For the common sessionsstudents gathered in a classroom along
with the professorand joined the Hangout; others watched inde-
pendentl y and submitted a substantial summary and reflection
on the discussion.

Howard Uni versity . Sandridge basedthe studentsÕgradeson the
follo wing:


��� / 77=>K�CG;LL7E
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A Ò777ReportÓwasa weekly report of seven hours spent outside
of classin study (what the student did and when the student did
it ), seven inter esting featuresof the course, and seven questions.
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The final component called for students to make at least tw enty-
tw o Òengaged postsÓ(a term we discussed in class) and, where
possible, to participate in the w eekly Hangouts and chat rooms.

Sweet Briar Coll ege. Walker based the studentsÕgrades on the
follo wing:
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Walker provided comments and a grade for the initial post. For
the tw o responses,he applied a rubric that assessedthe formal
proficiency , content, the effectiveness of the contributions in
furthering the conversation in the forum, and whether the posts
off ered any particularl y original insights. He shared theseassess-
ments, along with comments and gradeson the short essays,with
individual students thr ough Google docs. During the weekly
meetings on Wednesdays and Fridays, the class discussed one
book of the Iliad; M ondayÕs class began with a content quiz,
which was follo wed by a summary of various groupsÕthr eaded
discussions in preparation f or the evening common session.

Uni versity of Southern M aine . Fowler based the studentsÕ
grades on the follo wing:
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Fowler graded the studentsÕcontributions according to a posted
rubric that included scores for the proper number of responses,
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the level of engagement in responding to a post, and whether the
comments further ed the conversation. Students also took weekly
quizzes on the readings, which were due before the common,
course-wide Hangout. Students were requir ed to attend a Hang-
out just for participants fr om USM every Thursday and received
credit for attendance. During this Hangout students discussed
the readings, raised questions, and refined individual interpr e-
tiv e perspectives in preparation for the subsequent course-wide
Hangout.

� P�'* -%Q ��'-, $�++'&+ $��*&��

Sandri dge (Howard): I have come to think of S-Iliad asa course
that takes place in four Òclassrooms,Ónot one. Each has its own
platform, pedagogical goals, and constituency.

ÒClassroom OneÓis my traditional spacein abuilding on campus,
where I meet with students twice per week for thr eehours total.
In addition to giving quizzes and essay exams, I use the time in
this space to lectur e and discuss whatever topics and questions
come fr om our most recent reading of the Iliad. Here I try to
make sure that everyone is Ògetting itÓand has a chance to share
an opinion. W e can talk about and practice slow, close reading.

ÒClassroom TwoÓis where the students engagewith the text of
Homer and the content of NagyÕs HeroesX course; I am referring
specificall y to his online video lectur es and book, The Ancient
GreekHero in 24 Hours. This classroom, a dorm room or carrel
in the library , is ÒtimelessÓand solitary , in the sensethat the stu-
dents interact with the course material at their own pace and
independentl y explor e questions wherever they lead.

ÒClassroom Thr eeÓis the online forum for each of the groups,
where the focus is on the natur e of verbal discourse. Students
learn, for example, how to complement the approachesof other
contributors, maybe by pointing out other passagesthat may
support their claim, ask for clarification when posts are vague,
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poorl y punctuated, or riddled with typos, or point out, politel y,
apparent contradictions.

ÒClassroom FourÓ takes place every week online in a Google
Hangout along with an online Sakai chat room, where students
and professorsfr om all four institutions gather. I can report that
these four classroom spaces work together to promote, fr om
my perspective, a higher level of engagement with this course
thr oughout the week than would usually be the case.Let me give
tw o examples. I typicall y assign tw o or thr ee 1,200-word essays
in a Greek literatur e course. Students in S-Iliad contribute at
least tw enty-tw o posts that amount to about 4,500 words over
the course of the semester. Not all of their comments are care-
full y edited or entir ely clear, but their posts tend to become mor e
focused over the course of the semester. I also worry less about
plagiarism becausecontributions have to respond to the work
of others. The second example concerns socialization. On an
obvious level, my students have simply enjoyed talking to one
another and hearing the view s of students fr om other institu-
tions. This has deepened their understanding of the poem, but
mor e than this, it has made ancient literatur e seem relevant,
by giving students the opportunity to identify and share their
own connection with a work lik e the Iliad. Rather than having
an instructor say, ÒhereÕs why this is important, Óthey have the
chance to tell each other what they are getting fr om the text. It
might seemsurprising that students fr om very diff erent institu-
tions would find so much to talk about in a mutuall y supportiv e
fashion, but this has trul y been the case.They have become, as it
were,a contemporary micr o-community in the reception of one
of w orld literatur eÕs most fascinating and enduring poems.

Fow ler (M aine): Picking up on SandridgeÕs point about studentsÕ
engaging with one another , what has inter ested me are the
results of requiring our students to converse with each other;
that is, the very natur e of the forum assignment includes the act
of listening. So, instead of the usual priv ate exchanges between

��



students and their professors (which often include only one
back-and-f orth ), students easeinto a (hopefull y, and importantl y,
trusted) public space and generate a dialogue with their peers
that unfolds over the course of each week. Every written con-
tribution both shapesand responds to the thoughts of the other
students who are wondering similar things but who might have
a diff erent approach to the sameproblem. The students seethat
their ideas matter to their peers but also come to realize that
their peersÕideas matter to them. This is the ÒhereÕs why this is
importantÓ moment that Professor Sandridge mentions above.
And, in this way, students collectiv ely develop mor e advanced or
sophisticated thinking when answering a writing prompt than
they could on their own. In other words, they teach each other ,
but they might not even recognize that processasteaching at all.
This is one important outcome of the Òsocialization Óthat San-
dridge mentions. At first I wasworried about my absencein the
forums, since the students do the vast majority of the work with
their peers and without faculty guidance; now I think my pres-
ence might even impede that processand compr omise some of
the relationships that develop asthe working groups matur e and
evolve.

However, one challenge has emerged for me that I am anxious
to address in the next iteration of the course. Some groups fail
to cohere or flourish as well as others. A disparity in the expe-
rience or confidence of some participants may be one of the
causes.Students of lesser experience often disappear or some-
times feel personally responsible for the shortcomings of the
group. Alternativ ely, stronger or mor e experienced students can
become frustrated and sometimes give up on their groups and
even start inquiring about moving to others that seem to func-
tion mor e effectively. I have begun to ask myself how we can
work with theseweaker groups and help them develop strategies
for collaborating mor e productiv ely and achieving better results,
in their ey es, at least.
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M einking (Elon): I wholeheartedl y agree with SandridgeÕs com-
ment about the four -classrooms-in-one model that emerged
over the course of the semester. His designation and description
of each as a separate space,as it were, parallels my experience,
and my senseis that, for the Elon students, all four of thesespaces
came together in a relatively seamlessway Ñ something that I
did not anticipate. Due to the diff erent academic calendars,Elon
was the last campus to join the class, and students were vocal
about their discomf ort with starting out ÒbehindÓparticipants
fr om the other thr ee schools. Yet by the fourth week, Elon stu-
dents were referring to themselves as members of their respec-
tiv e working groups and were bringing points and conversations
fr om the working groups and the common sessions into our
face-to-face meetings. To contribute further to something that
both Sandridge and Fowler have noted, this was so much the
casethat I began limiting my role as instructor: yes, there were
points to make, lines of text to focus on, and pieces of contex-
tual inf ormation to share, but on the whole the questions, which
the students themselves brought to the meetings, basedon their
reading and on what they learned fr om one another in the work-
ing groups and common sessions,set the agenda for our class
sessions.To that end, I concur with Fowler on the matter of the
working groups: we must learn to limit professorial interf erence
(which, I think, is difficult for many of us but would only do
harm in a course lik e this); we kno w that peer-to-peer engage-
ment is one of the most authentic and effective ways for students
to learn, so the mor e we can do to support and foster these inter-
actions in futur e versions of this course, the better .

At the same time, the challenge that Fowler raises concerning
the rather haphazard rates of engagement remains. As a closing
thought, the participation in all but one of the common sessions
of at least tw o Elon students together in a room with the profes-
sor has been, it seemsto me, a useful and potentiall y necessary
component of the course. Having a consistent student presence
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in the common session each week ensured that the session was
student-f ocused, drew attention away fr om the four professors
(and to the students), and, I think, encouraged other students to
join in fr om their respective remote locations as well as in the
chat room.

Walk er (Sweet Briar ): I completely agreewith my colleaguesthat
the four -classroom model came to be how I perceived the way
my own course operated. I think there were also ways in which
the distribution of attention to eachone of the ÒclassroomsÓvar-
ied fr om week to week and provided consistent avenues of
engagement. However, the levels of this engagement between
the diff erent online working groups was perhaps thr own into
sharper relief for both the professorsand students, and this led
to some frustration for the Sweet Briar students. The fact that
each institution off ered a diff erent type of course within this
framew ork Ñ for example, ours was an honors courseÑbecame
clear thr ough the studentsÕweekly posts. The question for me is:
How do wevalidate those local, institutional experienceswithout
impeding and interf ering with the studentsÕwork in the global,
cross-institutional f orums?

M einking highlights a crucial point when shediscussesthe com-
mon sessions.As she notes, regular and substantive contribu-
tions fr om the students is critical, so we will need to revise the
volunteer system. Let me add that we should also evaluate the
technology and seeksolutions to some of the complications that
detracted fr om the experience, such asthe lag between the Hang-
out and YouTube stream and having to use another application
for the chat instead of the one available in the Hangout, so we
can capture and archive the conversation. Finall y, asintegral and
valuable asthe common sessionswere,we still need to articulate
mor e clearly and precisely what outcomes we hope to achieve in
that particular classr oom.6
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In the near-term, our focus will be on assessmentof the course,
which will begin near the end of the semester. We will ask stu-
dents to reflect on and evaluate: (1) the inter -institutional natur e
of the course and its impact on their learning; (2) how this course
compares with face-to-face traditional courses in terms of their
learning and accomplishments; (3) the useof technology asa way
to communicate with students and faculty on other campuses;
(4) the use of technology as a means of working online collabo-
rativ ely. We will also ask them to think carefull y about specific
learning goalsand outcomes and to evaluate their own individual
accomplishments, both in terms of what they learned and how
they learned it (for example, whether the online course compo-
nents felt as productiv e as those that took place within tradi-
tional classrooms). We will then review their written work fr om
the end of the semester to determine whether the course met the
specific learning outcomes asoutlined in the syllabus.7 The com-
plete assessment,incorporating both subjective student reflec-
tions and mor e objectiv e measures of performance, will shape
revisions to the design of the next iteration.

As noted above,S-Iliad is the first of a fiv e-year seriesof courses
we plan to off er that incorporate and build on the content fr om
NagyÕs M OOC, which will be available fr om the CHS indepen-
dentl y of HarvardX. This follo ws the pattern of the advanced
courses for students of ancient Greek and Latin off ered thr ough
Sunoikisis, which allows institutions to plan and prepare in
advance to participate. H ere is the current schedule:
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These will form part of an integrated curriculum for undergrad-
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uates, which will include courses in ancient Greek at all levels,
courses on the literatur e in translation, and options for travel-
study and archaeological fieldw ork. Our overall goal is N OT to
replace programming on college campuses. (All of our courses
requir e the participation of a faculty member onsite.) Rather, we
seek to provide ways for small programs to complement or sup-
plement their existing courses thr ough collaborativ e and coop-
erativ e inter -institutional arrangements and allow the faculty
members at those institutions to focus as much of their energy
aspossible on addressing mor e specific local needs.In short, we
hope to lower the investment thr eshold for institutions, so mor e
of them can off er their students an opportunity to understand
the origins of their cultur e, i.e., their language, art, architectur e,
literatur e, philosop hy, political and legal systems, theatre, and
athletics, thr ough the study of classical antiquity .
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We view M OOCs as the next stage in the evolution of what we
have kno wn as textbooks. They are now assuming a form that
integrates various forms of multimedia and interactivity . And,
lik e textbooks, they can serve as content for courses but can-
not really constitute courses by themselves. The digital format
and availability of these materials via the Internet leads us to
thr ee concluding observations. First, it is easier to adapt (con-
dense,reorder, and reconfigur e) and develop (enrich, revise and
create) new digital content for very specific purposes and audi-
ences than printed textbooks and other forms of analog mate-
rials. S-Iliad not only draws fr om materials and resourcesavail-
able in NagyÕs M OOC but also fr om the experience we gained
thr ough off eringÑ via SunoikisisÑthr ee iterations of the course
on Homeric poetry for advanced students of ancient Greek in
2003, 2007, and 2012, and fr om workshops on Homeric poetry
off ered by the Center for Hellenic Studies in collaboration with
the Council of Independent Colleges in 2006, 2007, and 2013.
Second, expanded access to inf ormation thr ough the web
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requir es a diff erent approach fr om faculty members, who must
become less conveyors of content and mor e surveyors of the
inf ormation their students encounter . The phenomenon of the
ÒflippedÓclassroom is nothing mor e than a reflection of this
transformation. Now our job, fortunatel y, is to help students
learn howÑand not whatÑto think, and incr easingly this means
helping them find, explor e,and develop connections. Finall y, asa
consequenceof their incr easingly competitiv e insularity , institu-
tions have focusedalmost exclusively on building and using their
digital infrastructur es to accessinf ormation, not build commu-
nity . Our focus now should be on dir ecting students to inf or-
mation as it expands and evolves and orchestrating meaningful,
personalized, nonlinear , and unique conversations, which text-
books and even their new offspring cannot full y and adequately
engineer. As we experienced in S-Iliad, and as Galton observed
over a hundr ed yearsago,a group focusedon a question or prob-
lem is mor e lik ely to perform better collectiv ely than individuals
are by themselves.8
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1. For a history of the pr oject for the years 1995 to 2000, see Kenneth

Scott M orr ell, "Sunoikisis: Computer -M ediated Communication in the

Creation of a Virtual Department, " CALICO Journal 18 (2001): 223-234.

2. For examples of courses offered by Sunoikisis see Greek Seminar and

Course Ar chivesand Latin Seminar and Course Ar chives.

3. ÒAnd the pr oject that w e're joined in together her eÑand it r eally is a

joint pr ojectÑ is to go thr ough over 250 very carefull y selected texts, or

passages, from some of the greatest masterpieces of ancient Greek

literatur e and song-making. And w hat we're going to do with these

250-p lus passages, or textsÑI lik e to call them Texts with a capital T Ñ is

to r ead them slowly and to try to figur e out what the meaning is by

looking at the sy stem that is there and trying to figur e out that system. I

love the expression Ôfiguring out,Õ because it captures, for me, the idea of

reading out of the text and not into it, not r eading our own values into

it,Ó Gregory N agy, CB22x: The Ancient Gr eek Hero, transcript fr om

ÒThe Heroes and the Project: An Intr oduction. Ó

4. National Center f or Educational S tatistics, accessed March 27, 2014,

http:// nces.ed.gov/collegenavigator /default.aspx?q=Elon Univ er-

sity&s=all&fv=161554 131520 233718 198516&cp=1&sl=198516

131520 233718 161554&xp=1 (3/27/2014). "N et price" refers to the

average amount a student paid after receiving "grant or scholarship aid

fr om federal, state or local governments, or the institution. " For
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Carnegie classifications, see

http:// classifications.carnegiefoundation.org/

5. We used WordPress as the development p latf orm f or the w ebsite.

Writing assignments w ere posts, and responses by the students were

comments. M embers of the staff at the CHS initiall y built the w ebsite in

consultation with the faculty . Once the initial v ersion w as complete,

Fowler spent approximatel y tw o hours a week maintaining the content.

6. As the faculty considers r efinements and revisions to the course for

next yearÕs version, determining the outcomes f or the common sessions

will be a major f ocus and will r espond to input fr om the curr ent team

of pr ofessors and students, who are just now submitting ev aluations for

the course.

7. The syllabus, which outlines the learning outcomes f or the course, is

available at http:// sunoikisis-iliad.chs.harv ard.edu/ .

8. Francis Galton, ÒVox Populi,ÓNature75 (1907): 450-451.
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TheGloballyConnectedLanguageClassroom:A CaseStudyof anInternational
Projectin TwoIntermediateLevelGermanCoursesbetweenDenisonUniversity
andtheAmericanUniversityin Bulgaria
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Cross-cultural proficiency and inter cultural competence may
have become widespr ead buzzwords of the early 21st century
both in business and education, but teaching our students skill
sets that allow them to make meaningful civil contributions to
our globalized societies demands a hands-on pedagogical
approach in the classroom as a site where these competencies
can be developed. With digital technologies becoming incr eas-
ingl y ubiquitous at an ever-gr owing pace,there are both pressing
challenges and opportunities that we aseducators have a special
calling to take on if we want to become active participants in
the conversation of how our globalized world changes who we
are asindividuals and associeties.Dor een Stark e-M eyerring and
M elanie Wilson in the intr oduction of their highl y useful hand-
book on globall y network ed learning envir onments (GNLEÕs)
speak to the need for visionary approachesto education in a dig-
itall y connected world when they emphasize how Ò[l]ike busi-
nesses,[civil society organizations or non-go vernment organiza-
tions ] incr easingly operate transnationall y, acrossnations rather
than between, realizing that humanityÕs most pressing problems
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Ð whatever their natur e, economic, envir onmental, or social Ð
are transnational and requir e transnational or global relationship
building, debate, deliberation, and collaboration. Ó1

Learning the language of another cultur e, or ideally the lan-
guagesof other cultur es,is a first important step towards the goal
of reaching inter cultural and cross-cultural competence. The
convenient claim that Òeverybody speaksEnglish anyhowÓis first
of all not true, nor does such a stance reflect appreciation for
learning about another cultur e. Furthermor e, many of the cul-
tural nuances students need to understand are learned thr ough
the study of that cultur eÕs language. Perhaps most importantl y,
however, learning about and communicating with a member of
another cultur e or cultur es holds the potential for heightened
self-r eflection by seeing oneself and oneÕs cultural envir onment
thr ough the lens of another .

A second important step is becoming an effective member of
a learning community in which kno wledge is shared to every-
oneÕs benefit, in which everyone plays an important role as a
contributor to that kno wledge baseand understands the respon-
sibilities that come with belonging to a democratic community .
Dialogue etiquette with the intentional development of a strong
empathic stance is a central component of healthy learning com-
munities. Working with individuals and groups fr om another
cultur e in a ÒprotectedÓlearning envir onment, the classroom, in
globall y connected courses and with digital technologies, fosters
such learning and prepares students to function as inter cultur-
ally proficient members of society .

Thir dly, in order to make these connections possible, students
need to acquire digital proficiency and understand digital eti-
quette Ð and help create it for the futur e as new technologies
emerge. The assumption that, due to their younger age,students
can simply work with technologies, and do so intuitiv ely no less,
has not proven to be case in our classroom experiences. Stu-
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dents may be Facebooking or texting all day long, but that is not
synonymous with digital proficiency in learning and working
envir onments. Students need to learn how to effectively usecol-
laborativ e tools such as Google Docs, video conferencing tools
such as Jabber, Skype, and Google Hangouts, desktop sharing
tools such asthe app that comes with the Google Hangouts plat-
form, aswell asnetworking tools such asTwitter , Facebook, and
blogging tools. And let us not forget that we are also always cre-
ating the next generation of educators and we do so by being role
models and conduits f or how good teaching happens.
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In 2009 the Great LakesColleges Association , of which Denison
Univ ersity is an institutional member, launched the Global Lib-
eral Arts Alliance, a multilateral partnership that seeks to
exchange kno wledge, expertise, and experience among liberal
arts institutions. Both Denison Univ ersity and the American
Univ ersity in Bulgaria (AUBG) are members of the Alliance. In
consultation with the COIL Institute (Collaborativ e Online
International Learning), GLCA instituted its Global Course
Connections Initiativ e (2012) with the goal to Òenrich each con-
nected course with an international perspective thr ough dir ect
exchange between students and faculty members as they discuss
shared readings and assignmentsÓand to Òpromote international
understanding and enhance discussion concerning the eco-
nomic, political, social, inter cultural and other challenges facing
societies where Alliance colleges are located.Ó2 As a key player
in responding to the challenges and opportunities of interna-
tionalized education, the COIL Institute servesasa research and
kno wledge exchange base for Globall y Network ed Learning
(GNL ) practitioners and researchers.Our own conceptualization
of our connected courses as well as our reflections on our ped-
agogical practices are in many ways inspir ed by the many col-
leagues who have contributed to the efforts and goals of this
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grassroots movement. With the support of the GLCA, both
regarding staff and a shared vision, the project described in this
casestudy has not only been made logisticall y possible but has
become robust enough to be sustainable over time.

In this context, it is also important to emphasize that a digitall y
mediated, globall y connected course project requir es the active
participation and vested inter est of students, faculty , institu-
tional staffÑespeciall y IT personnel whose expertise and inter-
ests reach beyond the merely technological Ñas well as the sup-
port of visionary administrators. At its core, a successfully glob-
ally connected course is the work of a highl y engaged collabo-
rativ e team in which everybodyÕs contribution is equally impor-
tant, a phenomenon Peters and Besley(2006) describe asÒknowl-
edge cultur es.Ó3 Our project strongly benefitted fr om highl y
motiv ated students and very engaged faculty members. We also
felt fortunate that we had an instructional technologist at one
of our tw o institutions (Denison Univ ersity ), who supported the
project technologicall y asa whole and communicated technolog-
ical details dir ectly with IT personnel at AUBG. Thanks to the
sustained institutional support, GabrieleÕs technological skills set
has become quite expansive since she has been experimenting
with digital tools fr om the early availability of these in an edu-
cational envir onment. Just asour students develop advancedcol-
laborativ e skills as learning community members, we asinstruc-
tors have been growing in our abilities to mor e effectively work
together by actively and intentionall y sharing and teaching each
other new skills sets that we can then imp lement to further
enhance our pedagogical practices. Still, this imbalance in insti-
tutional support continues to be quite a challenge, and if we had
not managed to overcome these in a very proactive way, this
could have led to the demise of the project as a whole.

The original reason for connecting our tw o intermediate level
German courseswastw o-f old: to meaningfull y enhance our stu-
dentsÕlanguage proficiency in German built on the communica-

��



tiv e approach to language learning, and to give our courses an
international, global dimension. We can now add a strongly
inter cultural component and digital literacy as thir d and fourth
reasons to support claims of the unique relevance of our con-
nected courses.4

We taught the first iteration of our connected courses (Fall 2013)
on a highl y experimental trial basis intr oducing components of
our greater vision for an eventuall y full y connected course one
step at a time. We started with predominatel y asynchronous
tasks and then progressedto synchronous small group exercises
involving students fr om both courses via Google Hangout. We
are curr ently working on connecting the full course synchro-
nously with Jabber softw are in addition to these small group
exercises.Each classhad 13 students, which is a typical classsize
for this type of course at small liberal arts colleges and at both
of our institutions. The equal number of students made it easy
to distribute tasks equally and allowed for every student to have
an assigned partner . Since the courses were not full y aligned,
we each used our own textbooks and other teaching materials
and each had our own syllabus and student evaluation system.
Both classeswere composed of a mix of domestic and interna-
tional students, but the student body in the AUBG course was
nationall y mor e diversethan that at Denison. At AUBG, students
in the course came fr om Bulgaria, Ukraine, Kazakhstan, and the
United States. At Denison there was only one international stu-
dent, fr om China, in a class of otherwise all domestic students.
The AUBG students were all multi -lingual whereasthe Denison
group, with the exception of the Chinese student, was only just
then learning a second language.

Both institutions are American-sty le liberal arts colleges run on
the same semester schedule, which was another key factor in
connecting Denison Univ ersity with AUBG. M ost European uni-
versity schedules diff er significantl y fr om those in the United
States, with the spring semester (USA) only overlapping a few
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weeks with the European ÒspringÓsemester. This diff erence in
scheduling can pose a real challenge for globall y connected
coursesand can mean that only fall semestercoursescan be con-
nected internationall y.

In many globall y connected learning envir onments the issue of
communicating in tw o diff erent languages plays a significant
role in the successor failur e of a connected course. For many, the
default languageis English, but not all team members necessarily
speakand write it. In our case,however, the languageof instruc-
tion at AUBG is English, so there were hardly any communi-
cation issues between American and Bulgarian team members.
In regard to student language learning, however, this provided
the type of challenge that we face whenever we connect lan-
guage learners with nativ e or near-nativ e students who speak
the learnerÕs own language much mor e fluentl y than the learner
speaksthe target language.For students of German this is espe-
ciall y true, since most German, Austrian, and German-speaking
Swiss students have a very high command of the English lan-
guage.Parity quickl y becomes an issue as both sets of students
are inclined to switch to the mor econvenient mode of communi-
cation, English. In connecting with students for whom German
is also a second or thir d language, chancesare much better that
students will remain in the target language when communicat-
ing.5

Technologicall y, both univ ersities are equipped with the neces-
sary electronic classrooms, computers, and softw are, especially
with Google Hangouts, and now Jabber, available ascommer cial,
open, and fr ee programs. However, AUBG students have to rely
on their personal laptops rather than lab computers since these
do not have cameras installed. This is also the casefor AUBGÕs
electronic classroom. Wir elesson both campuseswas relatively
stable thr oughout, but we strongly recommend wir ed connec-
tions for meetings involving mor e than tw o students. For an
optimal connection, students also need to take high traffic times
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into account when they schedule their meetings with eachother .
Since the next iteration of our connected courses project will
include synchronous classmeetings via Jabber video conferenc-
ing softw are, we need to anticipate some possible issues in that
respectÐ unless by then further advancesin emerging technolo-
gies will r emedy those types of problems.
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For our initial connected courses project, we designed diff erent
common group activities for our classes.It is worth mentioning
that these group activities were not part of our initial syllabi.
However, we had compared our syllabi beforehand and had cho-
sen similar topics for our courses. Fortunatel y, our classeswere
relatively equal in size. We grouped our students into pairs, tak-
ing into consideration their major(s)/minor( s), their inter ests,
their age, and their nationality . Becausethe German course at
AUBG met twice a week and the class at Denison four days a
week,we decided to plan most of the common group activities as
homework assignments. The homework assignments were cor-
rected, but students at AUBG were not assigned a grade since
these exercises had not been a part of the original syllabus and
students were still experimenting with the digital technology we
used for collaboration.

We started the studentsÕinteractions with an assignment via
email that combined inter cultural aspects(how to intr oduce one-
self and how to write a personal email in German) and writing
and speaking exercises. In this email, students were asked to
intr oduce themselves, to describe their home countries and
cities, their families, their studies and what they find inter esting
in their subject of study, their hobbies, and their everyday lif e.
In this first email exchange, they also had to write why they
study German and what connects them with this language.After
receiving an answer fr om their respective partners, students
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reported in class about what they had learned and found inter-
esting about their partners, how their partnersÕliv es as students
compare to their own experiences,and about logistical issuesand
how they resolved these.Since some students had also exchanged
photograp hs of themselves, students shared these in class as
well.6

The second assignment was of a similar design, also via email,
and was related to both home univ ersities. Students wr ote a
short text about their univ ersity in which they described every-
thing they thought would be of inter est to their partner , e.g.land-
scape,buildings, location, seasons,etc., with as many adjectives
and details aspossible. After this exchange,students provided an
oral in-class report about their partnersÕdescriptions. Denison
students found it inter esting that AUBGÕs campus was divided
into tw o areaswith one of them located in the downto wn area
Ð and right amidst cafŽs,discos, and clubs Ð whereasAUBG stu-
dents were intrigued b y DenisonÕs bucolic campus setting.

The thir d assignment was about the German idiom ÒhŠssliches
Entlein Ó(ugly duckling). The idiom goesback to the fairy tale ÒThe
Ugly DucklingÓ by the Danish author Hans Christian Andersen
(1805-1875) and is used in German for something originall y
ugly, which slowly turns into something beautiful, attractiv e (not
just people-r elated). The AUBG students learned the idiom
together with other German phrases for describing the appear-
ance of a person in relation to the theme Òclothing and appear-
ance.ÓAfter intr oducing the idiom thr ough a pictur e illustration
by the Bulgarian artist Ishhan Negochosyan (b. 1950),AUBG stu-
dents discussedthe idiom in terms of its meaning, the fairy tale,
as well as the contexts of usage of the idiom. As a homework
assignment, AUBG students had to explain briefl y via email the
meaning of the idiom to their partners and to describe the pic-
tur e illustrating the idiom without showing or sending it to
them. After receiving the email fr om the AUBG students, the
Denison students had to describe how they would illustrate the
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sameidiom asa pictur e with words and to send this description
back to their partners in Bulgaria. This exercise proved to be
especially rich for a lesson in inter cultural diff erences. The
AUBG studentsÕconcept of the ugly duckling focused only on the
transformation of an ÒuglyÓto a ÒprettyÓperson, whereasDeni-
son students connected the ugly duckling not only to an ÒuglyÓ
person, but also to a person who is isolated fr om his peers
becauseof his physical unattractiv eness.Furthermor e, Denison
students connected the beauty of the now transformed person
with success, strength, respect, and admission into society.

The fourth assignment was a speaking exercise, a conversation
between the respective partners about Bulgaria via Google
Hangout on air . It included inter cultural aspects(what could be
significant for the tourist/ visitor and what is important for the
nativ e Bulgarians in their own country ?). Before the talk, the
Denison students had to inf orm themselves about the country ,
its geographic location, neighboring countries, political struc-
tur e, language, history , sights, cuisine, etc. and formulate ques-
tions. AUBG students were asked to prepare inter esting facts
about Bulgaria and tips for a trip to Bulgaria. The conversations
between the partners lasted about 15 minutes and were automat-
icall y sent to Youtube as a Google Hangout video file. To our
great delight, many student pairs reconnected after the assign-
ment part was finished in order to continue their conversations.
A couple of students even met again online independentl y fr om
the class project to Òhang out.Ó
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At Denison, Gabriele had experimented with Google Hangouts
over the previous year in her beginning and intermediate level
German languagecourses.Shewasintrigued by the potential this
platf orm would have in fostering languagelearning, but shesoon
learned that with this teaching and learning tool Òthesky is the
limitÓ (a conference presentation that she has since given several
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times to very enthusiastic audiences).7 Google Hangouts is fr ee
and works on computers as well as Andr oid and Apple devices,
so that Ònoone gets left outÓÐ as Google advertises its social
networking tool. 8 Students have not only used Google Hang-
outs for discussing a variety of topics, but have also made effec-
tiv e use of some of its tools, such desktop sharing and instant
messaging (ÒwhatÕs the word for x againÉ?Ó),in their group or
partner assignments and projects. Google Hangouts are auto-
maticall y recorded and sent to Youtube as a video file that can
then be changed to the desired sharing and viewing setting fr om
completely priv ate to viewable to anybody. The students then
simply share the link of their Google Hangouts meeting with the
instructor for review. If a group is not satisfied with the qual-
ity of its recorded Google Hangouts session,students can choose
to rerecord their conversation. For language instruction this fea-
tur e is a dream come true: the most dedicated students will rere-
cord asoften asnecessaryto get it right, which means additional
languagepractice for all members in the group Ð even those who
would have otherwise chosen to be done with the task. Once
the conversation is recorded, students are asked to review their
completed assignment with the rubric they were given thus they
quickl y learn what works and what needs revision or special
attention for their next Google Hangouts. By the end of the
semester, students have gained digital proficiency skills on the
professional level for this type of communication tool.
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Screenshot from a Google+ Hangouts conversation.
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Desktop Sharing in Google+ Hangouts.

Equally important, next to technical abilities, in reaching inter-
cultural proficiency are addressing and enhancing digital and
dialogue etiquette, developing group and leadership competen-
cies, and being an effective part of a learning community , in
which responsibilities are shared and everyoneÕs contribution
counts. Thus in collaboration with DenisonÕs M odern Languages
DepartmentÕs Instructional Technologist, Chery l Johnson, and
Professor John Arthos fr om DenisonÕs Communication Depart-
ment, Gabriele created a rubric for her courses that points out
specific learning goals and expectations to students in regard to
linguistic, social, technical, and pedagogical proficiencies. This
samerubric then also servesasan evaluation tool upon comple-
tion of the respective group project. In further iterations of the
globall y connected courses,both courseswill be using this rubric
for their joint pr ojects.

Since our globall y connected courses in the Fall 2013 semester
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were not yet full y aligned, i.e. we did not have a shared syllabus
and common materials thr oughout the semester, nor did the tw o
classesmeet synchronously, we also assigned the Google Hang-
outs meetings individuall y to fit our respective course themes
and goals. In German 213 at Denison, studentsÕindividual
Google Hangouts sessionswith their partners in Bulgaria would
culminate in a final Google Hangouts project, a jointl y planned
trip to Bulgaria, in which the inf ormation gathered about diff er-
ent aspectsabout Bulgaria during those cross-cultural meetings
would dir ectly manif est in the choices and decisions each group
made for their trip. (A note for language instructors: this exer-
cise also lent itself perfectly for practicing indir ect speech/sub-
junctiv e: ÒMy partner said thatÉÓ). At AUBG students did not
have any particular assignments associatedwith the final project
at Denison becauseby then the semester had come to an end.
In futur e iterations of our connected courses, we will move this
project to the middle of the semester .

Some logistical problems arose due to the diff erence in time
zones and very busy classscheduleson both sides.With Bulgaria
being seven hours aheadof Ohio, Denison and AUBG students at
times found it challenging to find a good time to Òhangout.ÓRun-
ning successful international projects acrosstime zones requir es
careful planning well ahead of time to allow for students, espe-
ciall y when mor e than tw o are involved, to create workable
schedulesfor themselves.Students should also avoid high traffic
Internet times on both sides to avoid transmission interf erence,
which may reduce possible time windo ws even further . On the
other hand, this reality is an inter cultural learning experience in
and of itself. Students on both sides learned about each otherÕs
daily liv esasstudents, they shared strategies on how to best cope
with academic and personal challenges in their studies, about
time management and how to negotiate deadlines.

From an inter cultural perspective, all these moments of nego-
tiation are utterl y valuable since in the course of these oneÕs
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assumptions about others are regularly challenged. One example
illustrates a lesson learned in inter cultural communication par-
ticularl y well. During the studentsÕfirst exchangesvia email, the
getting -to-kno w-each-other and campus description assign-
ments, the Denison students expressedconcern about the AUBG
studentsÕdelayed responsesto their email messages,which they
had interpr eted as a certain lack of inter est in them as individ-
uals. The assumption was that AUBG studentsÕtime schedules
would coincide mor e readily with theirs, but also that email, lik e
instant messaging,should have a fast turn-ar ound time, consis-
tent with the studentsÕown cultural practice. In reality, AUGB
students took longer to respond to the Denison students also
becausethey used email diff erently. They had much mor e care-
full y composed their messages,mor e lik e in a letter , whereas
Denison students used the medium mor e lik e IM where spelling
and grammar were subordinate to the messageÕs function as
exchanging inf ormation quickl y and immediatel y.9

Excerpt from a technical issues log.
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In a typical 50-minute languageclasssession,the averagespoken
language production per student amounts to less than a minute
in a teacher-center ed setting and even in a student-center ed
classroom it is still less than fiv e minutes. Even with the newest
and best textbook auxiliary materials and programs, practicing
speaking still falls short in language courses compared to read-
ing, writing, and listening practice. Digital technologies have to
some degree made it possible that language students speak with
nativ e speakers on a mor e regular basis, for example via Skype
and mor e recently in isolated instances Google Hangouts, but
unless these interactions are scheduled and regular components
of a course syllabus, they usually happen too sporadicall y to be
pedagogically relevant. Furthermor e, the language produced in
a classroom is often unnatural in that students are prompted to
speak with each other for the sake of speaking and not for the
sake of communicating in a mor e meaningful way. The modern
day natural approach (as opposed to an emphasis on grammar
instruction ) to language learning 10 challenges the instructor to
create authentic communication scenarios for their students, a
task that in our experience has become much mor e effectively
realizable with the integration of digital pedagogies in our
courses. In their Hangout sessionsthe students wanted to speak
as well as they could in order to communicate their questions
and ideasand exchangetheir thoughts and experienceswith each
other . Something much mor e than practicing German was at
stake! Often students reconnected immediatel y right after their
online assignment had beencompleted in order to continue their
conversations with each other . On average, in the course of one
scheduled assignment, students spoke at least 20 minutes in the
target language,some individual students asmuch as tw o hours.
We kno w how much they speak and that they stay in the target
language (rather than switching to the mor e convenient lan-
guage, English) because the assigned Hangout sessions are
recorded. A variety of other common assignments, described
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below, ensured that the other thr ee proficiencies were regularly
practiced as well.

In subsequent iterations of this course and in our pedagogical
reflections and practices, we would lik e to specificall y focus on
the impact these partner exchanges in cyberspace have on stu-
dentsÕspeaking proficiency . Until we develop a good assessment
tool for measuring incr easesin linguistic abilities, we can only
off er anecdotal evidence. However, our experiences in the class-
room strongly suggestthat at the end of the semester there wasa
marked, and in comparison accelerated, impr ovement in typical
intermediate level syntactical and conjugation errors as well as
a significant expansion of vocabulary acquisition across the stu-
dent body in both courses.
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Thr ough our course connection, we, as professors of German,
also had the opportunity to take a look at the course design
and course materials of a colleague teaching German in another
country . What the connected course made visible in this regard
were diff erences in the methodological tradition of teaching
German as a foreign language in both countries. The American
textbooks are written bilinguall y, in German and in English.
Vocabulary is translated into English, grammar is explained in
English with German examples, and there are translation exer-
cisesfr om German into English in the textbooks. In Bulgaria, as
is common in Europe, instructors work with mono-lingual Ger-
man textbooks published in Germany, in which vocabulary and
grammar are explained only in German. Another important dif-
ference is that American textbooks mor e fr equently embed dig-
ital resources (Internet, videos, computer generated practicing
and testing materials, etc.) in the teaching processthan textbooks
released in Germany do.

For the European user, the American textbooks appear Òethno-
centricÓ11 in terms of the topics discussedtherein. The textbooks
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present German cultur e, history , and society fr om an American
perspective, discussing such topics as fatherland, national pride,
patriotism, exile in America, emigration to America, ancestors,
genealogical research, comparison between the naturalization
systems in Germany and the USA, and the cultur e of the body,
including nudity and permissiv eness.Such topics are not pre-
sented at all or not so extensively in textbooks releasedin Ger-
many. American textbooks also very often intr oduce personali-
ties and facts fr om Germany related in any manner to America.
From the European point of view, such themes are rather irr el-
evant in the beginners level language instruction and are top-
ics one expects to find in advanced cultural studies or literatur e
courses.

While these observations made it necessary to work with dif-
ferent textbooks in the connected courses during the Fall 2013
semester, for the next step of our project, the synchronously con-
nected classroom, we will have to find a compr omise solution in
terms of textbooks and course materials. We plan on creating a
combined syllabus for both classeswith common course materi-
als and assignments,with a special emphasison inter cultural dif-
ferences.12
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Student course evaluations indicate that students attributed
great value to these exchanges. They enjoyed connecting and
speaking with each other , which led to an incr eased time of
speaking practice thr oughout the course. Several students
reported that they reconnected after the assignments were offi-
ciall y completed in order to continue the conversation, but now
on Òtheir terms.ÓEvery single student mentioned that they per-
ceive an incr eased speaking proficiency , at least four students
felt that their self-confidence in speaking significantl y impr oved
and another fiv e reported that they were very pleasedwith their
own abilities to communicate effectively Ð something they may
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have not kno wn before they were talking to ÒrealÓpartners. The
students on the American side especially valued learning about
a country they Òwould have otherwise never kno wn anything
about,Ówhile the students at AUBG appreciated getting a mor e
diversified pictur e of the Òtypical American.ÓWhat we wish to
do for the next iteration is to create a mor e specific assessment
tool, one that helps us better understand the perceived incr ease
in speaking and communicating abilities as well as a rubric that
specificall y focuseson inter cultural learning. For the first itera-
tion we relied primaril y on our institutionsÕ standard electronic
course evaluations, which would be too general for the goals
we hope to accomplish and the respective outcomes we want to
measure. Overall, students expressed a strong inter est in con-
tinuing with these types of connected courses and asked that
our institutions consider developing thesein the upper-level lan-
guage classroom as well. M oreover, several students have since
come up with excellent suggestions for further computer -medi-
ated exercisesand exchanges,such as creating Facebook groups
and a popular cultur e club via discussion boards or chat rooms.
Their enthusiasm is hopefull y contagious enough to spill over
to other classroom settings and to get mor e teaching faculty
engaged in investing in globall y connected courses!
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To view the Google Hangouts assignment rubric described in
this case study, see
https://blcollaboration.files. wordpr ess.com/2014/07/
google_hangout_rubric.pdf .
This document can also be accessed,along with an electronic
version of this case study, at
http:// www .academiccommons.org/collaboration-and-
blended-learning/ .
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Gabriele teaches German language, German, Swiss
and Austrian literatur e and cultur e and special semi-
nars on psychoanalytic theory in the M odern Lan-
guages Department at Denison Univ ersity , a

residential liberal arts college near Columbus, Ohio. In her
teaching she makes use of newest technologies to enhance not
only student learning in regards to all things German, but also
for my students to learn skills in inter cultural competencies and
global learning. She is very dedicated to CLA C pedagogy and
team-teaching asa pedagogical approach. Her scholarly interests
are incr easingly vestedin how digital technologies shapehow we
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learn and teach now and in the near futur e.Her mor e traditional
scholarship is in the area of German Romanticism and psycho-
analytic theory , specificall y suicide studies. Last year, she was
awarded the Robertson Endowed Chair at Denison for her work
in teaching, service, and scholarship.
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In The Coming Jobs War, Gallup CEO Jim Clifton argues that
the most pervasive social desire in the world is to have a good
jobÑoutranking famil y, fr eedom, peace, and personal happi-
ness.1 UCLAÕs 2012 national survey of college fr eshmen seemed
to buttr ess this claim when a whopping 87.9% of respondents
named Ògetting a jobÓas their top reason for going to college.2

While the curr ent economic climate has put all institutions of
higher learning under incr easedpressure to make the case for
the marketability of their curriculum, the mission and values of
liberal arts colleges curr ently are subject to some of the most
intense and public scrutin y.

The growing pervasiveness of the sentiment that liberal arts
majors are oversaturated and their degrees unmark etable is
reflected in the titles of several recent national news articles and
op-eds on the subject: ÒWho Killed the Liberal Arts? And Why
We Should CareÓ;ÒAs Inter est Fadesin the Humanities, Colleges
WorryÓ; and ÒJobs: The Economy, Killing Liberal Arts Educa-
tion?Ó3 The metaphor of morbidity illuminates the dramatic and
pre-scripted fate fr equently assigned to the liberal arts. At the
same time, the insistence on describing the status of the liberal
arts thr ough the vocabulary of decline, decay, and death illumi-
nates a truism identified by English professor James Axtel back
in 1971: the liberal arts education as it was originall y kno wn is
already extinct, and has been since the educational reforms of
the mid-nineteenth century . AxtelÕs essayÑcheekil y titled ÒThe
Death of the Liberal Arts CollegeÓÑ reminds us of the evolving
natur e of liberal arts education over place and time and makes
the casethat a liberal arts education is defined by its nimbleness
and adaptability .4

The inher ent flexibility of the liberal arts educationÑto stretch
and bend to accommodate new ideas and worldview s over
timeÑ is one of the hallmarks of this educational model, and, for
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many, the primary source of its enduring appeal. Criticism of
the liberal arts has been counter ed by a vocif erous and public
defense. The main argument against liberal arts majorsÑthat
they are not vocational enoughÑ was challenged by Peter Cap-
pelli fr om the Univ ersity of PennsylvaniaÕs Wharton School. In
a recent article for the Wall StreetJournal, Capelli noted that the
problem with the curr ent tr end in higher education to ramp up
the vocational training of its futur e graduates is that Òitproba-
bly wonÕtwork. The tr ouble is that nobody can predict where
the jobs will beÑ not the employers,not the schools, not the gov-
ernment officials who are making such loud calls for vocational
training. Ó5 A related ir ony is that a growing number of employ-
ersÑ74 percent according to a 2013 study conducted by Hart
Research AssociatesÑare looking to hir e graduates with skill
sets explicitl y cultiv ated at liberal arts institutions. Of the 318
employers interview ed, an impr essive 93 percent agree that Òa
candidateÕs demonstrated capacity to think criticall y, communi-
cate clearly, and solve complex problems is mor e important than
their undergraduate major .Ó6 A study conducted by the National
Association of Colleges and Employers in 2014 similarl y
reported that the skill sets that employers ranked most valuable
in job applicants include strong communication and problem
solving skills and the ability to w ork w ell in teams.7

Despite this optimism, there is still reason to worry . In 2007,
Newsweekhailed Centenary College as Òthehottest liberal -arts
school youÕve never heard of.Ó8 Just tw o years later, the collegeÕs
endowment had fallen by 20% and was forced to eliminate half
of its 44 majors. Earlier this year, a host of other small colleges
and univ ersitiesÑ including East Str oudsburg, M arquette, and
Johnson C. Smith univ ersitiesÑexperienced faculty and staff lay-
offs and early retir ement initiativ es. The struggles of such col-
legeshasnot gone unnoticed by TheChronicleof HigherEducation,
which in M arch 2014, reported that an incr easingnumber of col-
leges are Ògrowing mor e vulnerable as economic recovery lags.Ó9
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The challenge facing all institutions of higher learning in the
United States, and especially the small liberal arts college, is to
make the case for the marketability of its majors and degrees
within the rapidl y evolving global marketplace.While liberal arts
students are historicall y well trained, well read, and thus well
rounded, we have found that many struggle to articulate the
value of their major and degree to famil y, friends, and prospec-
tiv e employers. Adding to this challenge is the fact that over the
past decade,the job search and application processeshave moved
largely online and with greater emphasis on professional brand-
ing and networking, making career prospects mor e accessible,
but also mor e competitiv e.

The participants in this project take seriously the value of a
Òstrength in numbersÓ approach to problem solving and thus
believe that the processof helping students to transfer their lib-
eral arts education into a viable postgraduate career path is no
longer just the responsibility of the studentÕs home institution,
but also that of all liberal arts institutions, including and espe-
ciall y the schools comprising that institution Õs regional consor-
tium. This project was born out of the fascinating and powerful
realization that while eachof the sixteen liberal arts collegesand
univ ersities in the ACS consortium cannot compete with the
budget or size of alumni networks at larger institutions, we can,
if we collectiv ely pool our resources,have the capability to gen-
erate a portf olio of services and resources that can exceed the
size, breadth, and geographic scope of many state universities.

Naturall y, the inher ent possibilities of such an initiativ e greatly
excite us.
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This project represents the first incr emental step of a much
larger and longer process that involves the deliberate and con-
scious linking of career and lif e planning -r elated resources at
ACS institutions. Curr ently, institutions within the consortium
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house and operate their own independent career-r elated service
centers, and while these offices maintain friendl y working rela-
tionships with related offices at other institutions, there is no
formal mechanism for resource sharing and collaboration. The
natural starting point for inter -institutional collaboration within
the consortium was the tw o preexisting careers courses taught
at Rollins College and the Univ ersity of Richmond. Our most
basic goal wasto link the coursesÑand, by extension, the student
groups who populated themÑusing several blended learning
modules related to professional networking and interview prac-
tices. In doing so, we aimed to provide students with the oppor-
tunity to engagein career-r elated activities with peers at a sister
institution, thus modeling and preparing them for the kind of
collaborativ e, inter -institutional work they will be doing in their
professional careers.At the sametime, we sought to createa way
for students to expand and share their professional contacts with
individuals at another ACS institution. Building these networks
would, in turn, help students to develop and hone their network-
ing etiquette as well as broaden the scope of their job searches.
Since most ACS institutions curr ently do not have careers
courses on the books, we also envisioned our project serving as
a portable course template that could be appropriated easily by
other ACS institutions. Expanding the breadth of career plan-
ning courses off ered thr oughout the consortium over time will
promote incr easedexchangebetween institutions, their students,
and alumni netw orks.
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In the Fall 2013 semester, students enrolled in Jana M athews and
Anne M eehanÕs Career Planning course (Rollins ) collaborated
with students enrolled in Beth ChancyÕs Lif e and Careers course
(Richmond) on a number of blended learning assignments. The
first cluster of assignments work ed to help students develop a
personal brand to enhance futur e marketability using Link edIn.
With over 277 million users in over 200 countries, Link edIn
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is the worldÕs largest online professional networking website.
Thr ough a series of link ed assignments, students at Rollins and
Richmond a) created professional Link edIn profiles, b) critiqued
and off ered feedback on their peersÕprofiles, c) learned and
honed online networking etiquette by connecting with students
at each otherÕs respective institutions, d) joined relevant alumni
groups, the ACS Networking Group, and other industry groups,
e) took part in a seriesof ACS Networking Group online discus-
sions on career-r elated topics, and f) competed in a team-based
Link edIn scavenger hunt covering job search and career-r elated
topics.

The second group of assignments used an inno vative online,
practice interviewing system kno wn as InterviewStream. Inter-
viewStreampre-records professionalsasking interview questions
and hasover 300 options in its question bank. Five pre-recorded
questions were selectedby the instructors to use in both classes.
Using InterviewStreamtechnology , each student used a webcam
and a computer to record a one to tw o minute answer for each
question. The activity mirr ored a Skype interview by enabling
students to see what a video interview would be lik e. A com-
pleted interview for the activity totaled six to nine minutes.
Once complete, a link to the interview was sent dir ectly to each
of the class instructors for review and distribution to their
respective classes. In eachclass,an instructor assignedeachstu-
dent one or tw o student interview s fr om the peer institution.
Each student watched the interview( s) and completed an inter-
view assessment,which was given back to the interview ee as
feedback to help impr ove futur e performances. By collaborating
between schools, this model a) replicates the experience of being
interview ed by someone who you do not kno w and thus enables
both participants to be mor e open and honest with their perfor-
mance and feedback; and b) models and thus prepares students
for the kind of virtual interview s they lik ely will encounter dur-
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ing their job or internship search (i.e. phone, Skype, YouTube
interview s).

Our team work ed thr oughout the summer months of 2013 to
design the assignments and hammer out the logistics of imp le-
menting them into the respective courses. During the semester,
we ran separate courses (each with its own distinct syllabi and
teaching materials) albeit ones that covered the same topics and
in largely the same order. The Rollins course met on M onday
and Wednesday afternoons for 75 minutes, while the Richmond
course met on Thursday mornings for 85 minutes. Classsessions
that involved blended learning activities were coordinated so
that both student groups participated in each activity within the
same windo w of time. While having our course times slightl y
off kilter sometimes work ed to our advantage (the instructor / s
that piloted each activity had time to make some quick adjust-
ments before passing it on to their colleague/s), the asynchro-
nous course schedule also created several logistical challenges.

Two Rollins students experienced some tr ouble recording their
InterviewStream videos (the sound on both files did not work
properl y) and in order to submit the videos to their Richmond
peers in a timel y fashion, one was forced to redo her video in
the lessthan desirable setting of a professorÕs office immediatel y
after class,while wearing less than professional attir e. A related
challenge involved adjusting the assignments to account for the
diff erent number of students enrolled in the courses (13 Rollins,
21 Richmond). In most cases,the number diff erential did not
create any significant obstacles or incon veniences, but the situ-
ation did mean that some Rollins students had to conduct peer
reviews of multip le Richmond studentsÕInterviewStream inter-
view s (which they did, happil y).
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The tw o main technologies used in this project were Link edIn
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and InterviewStream. Link edIn is the largest and most compr e-
hensive fr eeonline professional networking site, and asa recent
WashingtonPost article points out, is dramaticall y changing the
landscape of the contemporary job search. Citing a 2013 study
by the Society for Human Resource M anagement, the Postarticle
reports that 77 percent of employers are using social networks
to recruit prospective employers.10 Among the recruiters using
social tools, the number is even higher: the 2013 Jobvite Social
Recruiting surveyreports that an astounding 94 percent of hiring
managers use LinkedIn to find, track, and hir e employees.11

Students in both courses learned about the importance of per-
sonal branding, promoting their skills/ expertise aswell asshow-
casing academic, leadership and internship/ job experiences in
developing their Link edIn profiles. Despite being proficient and
comfortable with other social media platf orms (i.e., Facebook),
some students initiall y struggled to embrace Link edIn. While
they found the site simple to navigate and their individual profile
pages easy to construct, many expressed tr epidation over the
idea of making connections with even ÒwarmÓcontacts such as
alumni, especially those whom they did not kno w personally. In
order to connect with people on the site, users must send a brief
email containing up to 300 characters that explains who they are
and why they want to be contacts. Previous teaching experience
had taught us that the content of this email constitutes a source
of a surprising amount of stress and anxiety for our students.
Front and center in their list of concerns was what to sayÑand,
by extension, not sayÑ in these emails to alumni and industry
professionals.

What surprised us was that even with the help of written tem-
plates and suggested prompts, students still found the exercise
to be too intimidating. When we asked them to explor e why
they did not feel self-conscious posting scantily-clad photos of
themselveson Facebook but simultaneousl y felt paralyzed at the
thought of intr oducing themselves to an entry -level corporate
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recruiter on Link edIn, students vocalized a strong fear of failur e
and anxiety about Òputting yourself out thereÓwith the chance
that their request will be turned down or ignor ed. The almost
primal urge to bury oneÕs head in the sand at the expense of
missed opportunity alerted us to the realization that the most
important work that we do in career and lif e planning courses
is not the conveyance of concrete skills sets, but the building
of self-confidence. Ultimatel y, it was thr ough turning the tables
and putting ourselvesin our studentÕs shoesthat we were able to
identify a solution to this problem. Specifically, once we realized
that our students have the same anxiety about professional net-
working sites lik e Link edIn that we have about Facebook, Twit-
ter, and Instagram (i.e. the thought of posting any swimsuit photo
to a social media site is the stuff of nightmar es), we were able to
addressthe emotional obstaclesthat were preventing them fr om
full y engaging with Link edIn and view them with compassion
and understanding. This, in turn, enabled us to restructur e stu-
dent expectations and rewrite outcomes. Specifically, we invited
our students to rethink the role of connections on Link edIn:
rather than seeother users as people who had the capability to
either Òmake or break them,Ówe encouraged students to seecon-
nections asgenuine supporters, advocates,and allies of their job
search process.As we reminded our students over and over, the
worst thing that a connection can say to their request for advice,
inf ormation, or a connection request is Òno.ÓAnd while the sting
of r ejection may hurt, it is not the end of the w orld.

To reinforce this messageand provide an opportunity for stu-
dents to dip their toes into the proverbial waters of professional
networking, we invited students to make their first Link edIn
connections with students in their sister course. Although not
nearly as stressful as reaching out to a corporate recruiter or
businessexecutive, this activity enabled students to forge profes-
sional connections with individuals who could potentiall y mobi-
lize their professionalsocial networks and resourcesto help their
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new friends learn about and acquire jobs and internships. It also
provided a safety net and a place to take risks and make mistakes.
While students found professional networking to be inher ently
awkw ard, at least at first, most agreed that it wasmuch better to
say the wr ong thing (or say the right thing in the wr ong way) to
a peer than a futur e employer. ÒIt gave me the spaceto screw up,Ó
commented one student. ÒIfigur ed out realquick that I canÕtstart
out a conversation with someone by asking them to help me get
a job. I have to get to know them first. Ó

Despite preaching this messageup and down until we were blue
in the face, it did not really sink in until one or tw o students
in our courses used the skill sets learned in class to forge con-
nections on Link edIn, and shared the results. In one case,this
involved a student connecting with the HR manager of a com-
pany that was scheduled to conduct an on-campus recruiting
visit in the near futur e.When that individual cameto campus,the
executive specificall y inquir ed about that student, commended
her initiativ e, and off ered her an interview with that company.
In another instance, a studentÕs posted resume garnered atten-
tion fr om several recruiters and shesuddenly found herself in the
happy position of being courted for a number of jobs. These suc-
cesses,in turn, inspir ed other students to take greater risks on
Link edIn, causing a ripp le reaction that resulted in overall enthu-
siasm for and confidence in the r esource.

Once students had the skill setsand confidence necessaryto net-
work and conduct successful job searches, the next step was to
prepare them for the interview process. InterviewS tr eam is a
subscription-based online mock interview program whose cost
is link ed to the size of each collegeÕs student body (Rollins and
Richmond each paid $1500 for a yearÕs subscription ). The aim
and purpose of this program is simple: using a web cam, par-
ticipants record themselves responding to a series of custom-
designed interview questions and then play their interview sback
to review their skills. While there are other program options on
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the market, we chose InterviewS tr eam becauseof its easeof use
and the flexibility that it provided our diversestudent bodies that
include part -time and evening students who may not have the
time to schedule a mock interview with a career advisor . The
product stood out among competitors becauseit allowed us to
automaticall y send the interview s as they were completed to a
professor or faculty member without the faculty member having
to login into the sy stem.

Working together , we devised a customized set of interview
questions for the classes.We agreed on the same fiv e questions
and set the same length of answer time for each question. We
set up the interview s so that Beth (Richmond) would receive the
links to the completed interview s for Anne and JanaÕs (Rollins )
students and vice versa.Students in both classeswere asked both
to review their own interview and then conduct a formal review
of at least one of their peers. The effectivenessof this module is
discussed in the next section.
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Thanks to strong strategic planning and good fortune, we are
pleasedto report that we accomplished all of our targeted goals.
Both coursesadminister ed pre and post assessments,which were
designed by the course instructors to evaluate the career skills
related kno wledge acquired thr oughout the term. The follo wing
reflects the combined data gathered fr om both student popula-
tions:
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We are extr emely pleased with the results of this assessment.
Demographic diff erencesbetween the student populations in the
tw o courses account for the percentage of students who
answered ÒnomovementÓin their confidence in their interview
skills and familiarity with Link edIn. Specifically, while the
majority of the Rollins students were fr eshmen or sophomor es,
the bulk of the Univ ersity of Richmond students were junior and
senior business majors, who had already learned interview and
professionalnetworking skills in other coursesrequir ed for their
major .

The post-assessmentalso included text responses.In the inter est
of space,what follo ws consists of selectedresponsespulled fr om
both courses (full r esponses are included on the w ebsite):
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¥ I learned how to find alumni and that I ha ve a lot more
resources at my fingertips then I expected.

¥ Ther e are many people that I am able to connect with f or my
specific inter ests. I didnÕt realize the diversity and the
availabilities of opportunities until using Link edIn.

¥ I r eally learned how to navigate the site. Previously, I had a
profile but did not kno w how useful Link edIn could be.

¥ I don Õt think I would have had the courage to make a LinkedIn
profile without the guidance of the class. U pon looking at
other pr ofiles, it is har d to tell w hat the norm is f or making
the profile so this class helps set the standard.

¥ IÕm not super comf ortable with spending lots of time on
group pages, etc. IÕd rather netw ork in r eal life; however
Link edIn seems like a good resource for maintaining some of
those relationships.

¥ Networking isn Õt as hard as it seems anymor e. LinkedIn is
such a great resource for netw orking and job sear ches.
Alumni and pr ofessionals are willing to talk to college
students.
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¥ I learned that I need to practice and think about specific
questions mor e. I learned a lot about the visual aspects of an
interview b y critiquing peers.

¥ I learned that I need to w ork on m y confidence and verbal
pauses.
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¥ I r ealized how nerv ous I get! I have some nervous habits I
need to break. From watching others, I w as able to see what I
lik ed and didnÕt like as an interviewer.

¥ I learned that pr eparation is important, but so is being
genuine and fluid and the interview er needs to see what
makes you an individual.

¥ I learned w hat areas I need improvement in such as sitting
still and expanding m y answers and I learned what I should
and shouldnÕt do by reviewing otherÕs interview s.

¥ Doing the mock interview , it was very scary and
uncomf ortable. I kno w that itÕs going to take some practice to
feel comfortable with this pr ocess.

¥ I learned that personality goes a long w ay. You have to be
specific and highlight w hy you are the best. Be memorable to
the interview er.
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¥ It helped to see how other peop le responded to the same
questions and what it looks lik e when someone is nervous
etcÉ

¥ I got to see the impr ession I give to others in an interview .

¥ IÕm going to connect with the one I r eviewed because I was
impr essed with his professionalism.

¥ I gained the experience of evaluating someone and insight
into the interviewÕs mind as they are interviewing someone.

¥ A good grasp on the levels of preparedness and skill of other
students.

¥ I gained interview practice and insight to ho w other
univ ersity students are prepared.
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¥ I learned a lot fr om watching others about ho w I can impr ove
myself and how interview ers might per ceive me.

¥ I w as able to see myself in an interview setting without the
stress of an actual interview.

¥ It r eally took me out of m y comfort zone.

¥ It was fun working with other students and getting their
feedback.

¥ What others seek is not what IÕm looking f or , so in order to
step out fr om the pool of app licants, I must be strong in the
basics but really be personable and present.

¥ I gained mor e connections and learned fr om their interview s.

¥ I think it w as cool because it is just more people to kno w.

¥ I saw that f or the most part ev eryone was in the same boat as I
was. It takes practice.

¥ I learned a lot about m y presentation style. I tried to be w arm
and inviting w hile pr ofessional and I think IÕve found that
balance or IÕm developing it.

Once students were alerted to the vast array of opportunities
opened up by professionalnetworking, we could almost palpably
feel their frustration and anxiety be replaced with hope and con-
fidence. We were particularl y encouraged by the relationships
formed between our students via digital technologies. Several
students reported that they planned to utilize connections with
peers to either explor e job and internship prospectsin the Wash-
ington D.C. or Orlando areas.One unexpected but welcome out-
come involved incr easedopportunities for self-r eflection. Study-
ing their peersÕLink edIn profiles and reviewing their Interview-
Streammock interview s served as a self-pr ofessedwake-up call
to many students on both sidesof the fence.One Rollins student
commented how impr essedhe waswith the professionalism and
poise of his Richmond counterparts. ÒThatÕs my competition, Óhe
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observed. ÒThesepeople are applying for the same jobs as me.
Now I kno w that I need to step up my game.ÓWhile these exer-
cises were designed to reduce pressure and anxiety not exac-
erbate it, for several students who had taken a somewhat lack-
adaisical approach to the job search processbefore this experi-
ence found the motiv ation they needed to take the tasks in fr ont
of them mor e seriously.

On the flip side of the coin, one of the most powerful aspects
of these kind of blended learning activities is the potential for
recognition and validation of student achievement fr om an audi-
ence outside of their home institution. In most traditional acad-
emic courses,students are conditioned to seek the approval and
praise of their instructors. In career and lif e planning courses,
we quickl y discovered, instructor praise often is viewed sus-
piciousl y. Frequent refrains heard thr oughout the semester
included ÒYouÕre just saying that I did well on my resume/cover
letter / Link edIn profile becauseyou are my teacher,Óand ÒYouÕre
supposedto say nice things about my interview skills becauseitÕs
your job to be supportiv e.ÓWhile it is important to position our-
selves as supportiv e cheerleaders and tir eless advocates of our
students, appropriating theseroles sometimes generatesa lack of
trust of positiv e feedback.

Our studentsÕreluctance to take our praise seriously stands in
striking contrast with the way that most viewed the praise that
they received fr om peers at their sister institutions. M uch to
our amusement (and sometimes frustration ), many of the same
students who shrugged their shoulders at our compliments also
beamed ear to ear after hearing and reading the affirming words
of their peers. While this phenomenon generated some initial
head scratching on our part, we learned to recognize and value
the fact that individuals who do not have a personal investment
in our studentsÕsuccessare sometimes mor e effective educators
(insofar as being an educator means providing motiv ation and
context f or learning) of our students than w e are.
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To this end, teaching a blended learning careers course that
authorizes students fr om another institution to assessthe learn-
ing and skills mastery of oneÕs own students requir esacceptance
of a certain level of professional vulnerability , for in evaluating
our students, the students at our sister institution were also indi-
rectly evaluating us. Anne and Jana learned this lesson the hard
way when they forgot to tell the students enrolled in their Rollins
course to dress professionally for their InterviewStream mock
interview s. While this misstep would have gone unnoticed in a
traditional classroom setting, it was memorialized in the mock
interview videos f or all to see.

While pedagogical goofs and snafus may be mor e visible in a
blended learning format, so are the rewards of inter -institutional
collaboration. This experience provided immense opportunities
for professional growth and development for all project partic-
ipants. One of our collectiv e concerns going into this project
was that we would not be able to meld our thr ee very distinct
teaching philosop hies and styles into a coherent and mutuall y
agreedupon form. By adopting a divide and conquer approach to
course and material preparation, we were able to infuse our per-
sonal best practices into the courses while being exposed to and
learning fr om the expertise of our colleagues.An additional ben-
efit of partnering with another institution in the development
of this project is that all participants gained accessto a tr easure
tr ove of new resources, ideas, and perspectives. As our friend-
ship blossomed, our conference calls grew longer , and the top-
ics of conversation often bled into related topics. In addition to
off ering valuable insight into the workings of another career ser-
vices program, these discussionsÑabout subjects ranging fr om
academic advising to experiential learning initiativ es to inno v-
ative uses of emergent technologies in career planning curric-
ulaÑ have planted the seedsof several exciting inter -institutional
collaborativ e projects that we hope to pursue in coming y ears.
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We hope that other institutions both build upon what we have
started and take this initiativ e in new and inno vative dir ections.
To facilitate and encourage this processof collaborativ e teaching
and learning, we created a publicl y accessibleinf ormation-shar-
ing website. In addition to containing a description of our
courses, and their relationship to the ACS Blended Learning
grant, this blog also includes all relevant course documents,
including lesson p lans, assignments and assessment reports.

http:// social.r ollins.edu/wpsites/acsb lended/

While we wholeheartedl y embrace the spirit of collaboration
across the broader field of higher education, our primary tar-
geted audience for the website is other ACS institutions, with the
hope that inter estedschools can useour documents astemplates
for futur e blended learning career courses. Our long-term goal
is to expand the network of participation in this project to other
ACS partner institutions, thus enabling students to expand their
professional contacts beyond their home institutions to students,
alumni, and associatesfr om all ACS schools. While many ACS
institutions have robust student and alumni networks for insti-
tutions of their size, combining the collectiv e resourcesof all of
institutions in the consortium in the futur e will allow us even-
tuall y to develop a network whose size riv als that of many large
state schools.

In an effort to work toward our collectiv e larger goal of expand-
ing the network of ACS blended learning careerscourses,Rollins
and the Univ ersity of Richmond will be pairing up again during
the 2014-2015 academic year to teach an additional round of our
link ed courses. Overall, we are exceptionall y pleased with how
our pilot work ed out, and thus, the second iteration will focus
on tw eaking and honing existing assignments, expanding the
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blended learning components and fine tuning assessmentmod-
els.

Top on our must-do list is the addition of a short set of questions
on both coursesÕpre and post-tests that evaluate studentsÕconfi-
dence in the value of the liberal arts degr ee.

I under stand the v alue of earning a liber al arts degr ee.

Str ongly disagree | disagree | agree | strongly agree

I feel confi dent in my ability to arti culate the value of my liber al
arts degr ee to futur e employers.

Str ongly disagree | disagree | agree | strongly agree

I feel confi dent in my ability to mobilize the kno w ledge and
skills gained thr ough my liber al arts degree in a specifi c occupa-
ti on/car eer path.

Str ongly disagree | disagree | agree | strongly agree

Adding these questions will enable us to better evaluate our stu-
dentsÕability to contextualize their academic and co-curricular
experiences and package it into a compelling personal narrativ e.

Other plans for the futur e involve incr easedtechnological train-
ing. M ost of the students navigated the processof generating an
InterviewStreammock interview just fine, but a few less experi-
enced students experienced some technological hiccups. To alle-
viate this problem, we plan to build some technology help ses-
sions into the syllabus in order to easestudent anxiety and stress.
In addition, we will be trimming the number of in-class periods
that we spend walking students thr ough Link edInÕs featuresand
functions, and swapping that time out with instructional webi-
nars on the topic produced by Anne M eehan and Link edIn. The
obvious benefit to putting this content in pauseable,repeatable,
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and rewindable form is that students will be able to accessthis
material at their own speed of learning, and multip le times if
necessary. This pedagogical experiment will help us better gauge
Òhow far we can goÓwith blended learning modules in this
course. While our students viewed the blended learning assign-
ments favorably, many said that they would not support a careers
course that employed extensive use of online learning modules,
citing perceived violations of the ethos of a liberal arts education.
Our anecdotal surveys support the inf ormation acquired in our
qualitativ e course assessments,which identify the ideal course
model to be one that utilizes digital learning, but not at the
expense of the personalized classroom experience that defines
the liberal arts education. Playing with the quantity and quality
of blended learning assignments and instructional modes will
help us find the Òsweet spotÓthat makes teaching these courses
pedagogically effective and financiall y sustainable.

While our team will be hard at work honing the form and con-
tent of the course, we are grateful for the assistanceprovided by
Amanda Hagood (Dir ector of the ACS Blended Learning Pro-
gram), who has generously agreed to take administrativ e own-
ership over the ACS Students and Alumni Network group that
we started on Link edIn. Curr ently, this group houses 82 mem-
bers including Rollins and Richmond students, the 3 instructors,
Amanda Hagood (ACS) and Georgianne Hewett (NITLE) but has
the capability to grow to include other ACS students, faculty , and
staff members. Additional futur e items on the agendainclude the
development of a blended learning curricular training program,
a learning webinar thr ough NITLE and ACS as well as the con-
struction of an ACS video library of student internship inf orma-
tional interview s.
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This project mobilizes technology to provide students with the
skills and confidence necessaryto articulate the value of a liberal
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arts education to their famil y, friends, and potential employers.
Although the project is still in its infancy and the data that we
have obtained is largely anecdotal, what is coming back to us is
highl y encouraging. Among our most notable successstories is
a sophomor e religious studies major who enrolled in the careers
course because she was unsure about the marketability of her
major and was receiving parental pressure to transfer to a large
state univ ersity that off ered mor e vocational majors. Using the
connections she forged on Link edIn with her peers at our sister
institution, this student was able to track and study the career
trajectories of other individuals who shared a similar academic
background. The kno wledge she acquired thr ough this exercise
instilled in her the confidence necessary to continue pursuing
her degree at our institution aswell as the kno wledge necessary
to make strategic choices about her short and long-term futur e
plans.

Another positiv e outcome involves a junior English major who
wanted to work in fashion journalism, but had never had a job in
the field prior to enrolling in our course. Thr ough the advice and
encouragement of her peers and networking skills she acquired
thr ough Link edIn, this student started small, and took an unpaid
position asa staff reporter for her college newspaper. That expe-
rience led to a short internship with a local wedding magazine,
which in turn led to a longer internship with a prominent Lon-
don fashion website. In February 2014, this student sent us video
footage of her interviewing a fashion designer on London Fash-
ion WeekÕs red carpet. In April 2014, she was awarded the
Emerging Leader Intern of the Year Award fr om Rollins College.

While thesestories representexceptional student outcomes, they
accurately reflect the ability of students enrolled in thesecourses
to speak boldl y and proudl y about the marketability of their
major and the value of their liberal arts education beyond the
walls of the classroom. We attribute the successof our endeavor
to the collaborativ e blended learning component of our courses,
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for it is the strategic employment of technology that enabled
our students to arriv e on our proverbial doorsteps with no idea
what they are going to do with their major and leave our courses
armed with the tools and confidence necessaryto design mean-
ingful and productiv e career pathways for themselves in the
industries and fields of their choosing. We feel fortunate to have
the opportunity to work at the forefront of an initiativ e that has
the potential both to positiv ely impact our individual campuses
and strengthen the larger liberal arts community in such a dra-
matic way. While many liberal arts institutions may be small in
size, they are also great in number . We believe that the key to
our collectiv e successand long-term vitality is collaboration and
resource sharing. Just as it takesa village to raise a child, it takes
a consortium (or mor e) to prepare a college student for lif e after
graduation.
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With their emphasis on small classes,student-faculty relation-
ships, inter discip linary study, and undergraduate research, lib-
eral arts colleges seem lik e ideal envir onments for the digital
humanities. Yet as Bryan Alexander and Rebecca Frost Davis
point out, liberal arts campusesoften lack the resources, infra-
structur e,and emphasison research needed to generate and sus-
tain digital humanities projects. Alexander and Davis recom-
mend that liberal arts colleges should forge a Òseparate pathÓ
in digital humanities: Òone based on emphasizing a distributed,
socially engagedprocessover a focus on publicl y shared products.Ó1

Working at Davidson College, a small, priv ate, liberal arts college
in North Carolina, we appreciate their recognition of the specific
challenges we face in the field of digital humanities. Lik e the
small colleges they discuss,we do not have a ÒcenterÓor depart-
ment of digital humanities and have only recently hir ed our first
tenur ed faculty member specializing in the field. Our primary
focus is on teaching, and the liberal arts commitment to a broad-
based education means that our students are mor e lik ely to
diversify their inter eststhan to specialize: their commitment to a
given topic or project may last only a semester, until the next set
of courses demands their time and attention. Yet even without
the benefits of a digital humanities center, department, or grad-
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uate student body, we have forged a path that combines a collab-
orativ e learning processwith a publicl y shared digital product.
Our experience suggeststhat digital products need not be sac-
rificed in service of the learning process, but can be tailor ed
to complement and enrich undergraduate education. M oreover,
given their potential broader impact, digital projects should be
afforded the same dedication to rigor that we apply to the mar-
riage of processand product in writing instruction. The key to
the successfulunion of processand product in digital humanities
is collaboration. 2

Since 1999, several generations of Davidson College students
have contributed to an online, open-access bibliograp hic data-
base, the Index of M odernist M agazines, as part of a collabo-
rativ e research seminar on modernism in magazines. Working
closely with a professor, a librarian, and an instructional tech-
nologist, students in the seminar identify little magazines to
research and add to the database.3 The student-author ed Index
now includes sixty magazines and has become a research tool
used by professors,graduate students, and undergraduates in the
U. S., Canada, the U.K, and Australia. The Index off ers a model
of how faculty , librarians, and instructional technologists can
collaborate to create, support, and sustain undergraduate digi-
tal research projects that promote student learning while fur-
thering scholarship in new areas of study. It also attests to the
value and importance of bibliograp hic research in an era of pro-
lif erating digital inf ormation and archives. As Jerome M cGann
argues, in the digital age, Òtextualand editorial work are once
again being seenfor what they are and alwayshave been: the fun-
damental ground for any kind of historicall y-oriented intellec-
tual work.Ó4 This textual and editorial work of philology , which
includes bibliograp hic research, is intellectual effort eminentl y
suited to undergraduates and r eadily fitted to digital pr oducts.
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The Index of Modernist Magazines (2012 Ð present), http://littlemagazines.davidson.edu
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The successof our project is due to the inno vative design of the
seminar and the ways in which a librarian (Susanna Boylston),
an instructional technologist (Kristen Eshleman), and a profes-
sor (Suzanne Chur chill) partner to support it. We each draw
upon our respective areasof expertise to help students learn how
to conduct primary research, organize bibliograp hic data, and
use new digital media to share their findings. In this paper, we
discuss pedagogical practices that make the Index of Modernist
Magazinesa model of sustainability (the project is ongoing and
ever-expanding), scope (it is manageable for students while also
requiring significant research), impact (it allows students to con-
tribute original work to a vibrant, expanding field of scholarly
inquiry ), and rigor (it setshigh standards for scholarly accuracy,
stylistic consistency, and visual design). But the successof this
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project may be less instructiv e than the obstacles encounter ed
along the way. Research in positiv e psychology shows that if you
only seea successfuloutcome, you are lik ely to conclude that the
ventur e is unattainable for you. But according to psychologist
Ellen Langer, Ò[b]y investigating how someone got somewhere,
we are mor e lik ely to seethe achievement as hard-w on and our
own chances as mor e plausible.Ó5 This paper recounts the story
behind the Index, including mistakes made and lessons learned
along the way. By demonstrating that our achievement has been
hard-w on, we hope you will seeyour own goals as mor e attain-
able.

� �+!�&

In his manif esto for ÒPost-Artifact Books and Publishing,ÓCraig
M od observes that, ÒEveryone asks, ÔHow do we change books
to read them digitall y?ÕBut the mor e inter esting question is,
ÔHow does digital change books?'Ó6 The Indexof ModernistMaga-
zineswas born out of Chur chillÕs desire to seehow digital could
change one particular bookÑ Frederick J. Hoffman, Charles
Allen, and Carolyn F. Ulrich Õs TheLittle Magazine:A History and a
Bibliography. Cary Nelson assertsthat this 1946 volume Òremains
the single most useful source for the study of modern literary
magazines,Óand M ark M orrisson hails it as Òan indispensable
resource for anyone delving into the sometimes arcane world
of modernist magazine publication. Ó7 Conscious of the bookÕs
strengths (so much inf ormation in one compact, searchable vol-
ume), as well as its weaknesses (the neglect or exclusion of
women, African Americans, and political radicals), Chur chill
envisioned an online, expandable, hypertext version that would
not only fill these gaps, but also supply color illustrations of
the rich visual cultur e contained in little magazines and create
hyperlinks between them, digitall y mapping the intricate web of
modernism. Lik e the celebrated Homer M ulti -Text, this digital
project originated in a revered work of print scholarship, seeking
to use digital tools to overcome the limitations of a print refer-
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ence and teach undergraduates that they can make genuine con-
tributions to scholarship.
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Chur chill did not have much technological expertise at this
point, and sheknew shecould not realize her vision on her own.
She sought out Susanna Boylston for help locating and getting
accessto little magazines, and Kristen Eshleman for advice and
assistance with the website construction. To recruit a team of
student work ers, she designed a new seminar called, ÒOn-Lines:
The Web of M odernism,Ówith a focus on poetry and the goal of
using little magazines to recover links between Anglo-American
modernism, the Harlem Renaissance,and leftist political poetry .
The course was a fairl y traditional seminar, with a strong liter-
ary focus and a large packet of readings. Although the seminar
thematicall y link ed the construction of the website to the goal of
tracing lines of connection between disparate modernist move-
ments, structurall y, the digital databasewasan add-on to a tradi-
tional course design.

In this first attempt, Chur chill did not have a clear vision of what
the website would look lik e. She conceived it as a repository of
factual inf ormation, but thought the students should have fr ee-
dom to express the styles and personalities of the individual
magazines in the designs of their respective web pages.At the
outset, she requir ed each class member to be responsible for
composing tw o inf ormational web pages:one about a little mag-
azine and one about a related writer . Once they created these
pages,they would collaborate to createhyperlinks betweenthem.
To provide students with necessary technical training, she set
asideone thr ee-hour seminar meeting for a workshop on Òintro-
duction to w eb-authoring. Ó
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The Index of Modernist Magazines (1999 Ð 2004).
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1) Collaborate with librarians to gather relevant resources.Boyl-
ston wasable to acquire micr ofilm collections of little magazines
that expanded our libraryÕs holdings exponentiall y, allowing stu-
dents to select fr om a broad range of magazines. Today, search-
able digital archives such as the M odernist Journals Project, the
M odernist M agazines Project, and the Blue M ountain Project
provide accessto mor e and better quality reproductions of little
magazines,but librarians are still valuable partners for research-
ing new digital resources.In fact, the sheer prolif eration of digi-
tal inf ormation available today makespartnering with librarians
mor e essential than ever.

2) Budget mor e time for repeatedsessionsdedicated to technical
training and support. Although students are catching on faster
every year and some now come with experience in web-author-
ing, their skill levelsare inconsistent. They may also have techno-
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logical fluency , yet lack crucial digital literacy skills in evaluating
and designing online r esources.

3) Scale back on literary content to allow time to discuss and
theorize web content: teaching thr ee branches of literary mod-
ernism, poetry reading skills, methods of periodical studies, and
digital writing wassimply too much to cover in a single seminar.
The problem of syllabus overload is articulated by Alexander
and Davis when they ask, ÒHow can digital humanists assemble
the combination of skills and technology infrastructur e needed
to conduct digital humanities work such as coding, media pro-
duction and aggregation, and the creation and development of
inf ormation architectur e, not to mention conducting the essen-
tial work within a humanities subject?ÓTheir answer involves
scaling back in order to Òlimit the scopeand scaffold the learning
process.ÓFor Alexander and Davis, that means establishing a
Òprocess-over-pr oduct focus,Ó8 but we were able to balance
processand product by limiting the humanities content and scaf-
folding the technology learning curve. Having well-designed
inf ormation architectur e in place allows students to contribute
to a digital humanities product, asthey gradually acquire under-
standing of its infrastructur e.

4) Establish a clear rubric and set manageable technological
goals. To be useful and legible, an online, multi -author ed data-
base requir es consistent formatting, style, and content. When
students tried to reflect the individual aesthetics and ethos of
their respective magazines in their web pages, the result was
visual chaos in the collectiv e website. Chur chill also had to drop
the idea of author pages, because getting the magazine pages
created, written concisely, and formatted consistentl y was suf-
ficientl y challenging. M aking and maintaining links between
pagesproved too complicated and served a function mor e easily
fulfilled b y a search engine.
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5) Rather than trying to anticipate and prevent such Òmistakes,Ó
expect them and welcome them as part of the discovery pr ocess.
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In the secondversion of the seminar, Chur chill moved little mag-
azines fr ont and center, reducing the emphasis on poetry . In an
attempt to recreate the tangible pleasures of reading and han-
dling little magazines,shemade spiral -bound photocopies of sin-
gle issuesof selectedlittle magazines.For example, students read
Mina Loy in TheLittle Review, Claude M cKay in the Liberator, and
Langston Hughes in the Crisis. In this second attempt, Chur chill
had a clearer vision of the website as a bibliograp hic database,
called ÒHousing M odernism: A Bibliograp hy of Selected Little
M agazines.Ó

The college hir ed local fr eelanceweb designers to re-design the
site on a Dr eamweaver platf orm, and they came up with what
at the time was a sophisticated, professional-looking layout. To
develop studentsÕdigital literacy skills, Chur chill and Eshleman
scheduled a Òdesign workshop,Óa Òtraining workshop,Óa Òcom-
puter lab sessionand conference,Óas well as several optional lab
sessions.Hoping to link the work on the website mor e closely
to their studentsÕresearch papers, they also added a journal of
undergraduate research to the website, where students would
publish their final r esearch papers.

���



The Index of Modernist Magazines (2004 Ð 2007)
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1) A professor teaching full -time should not try to run a small
press.The spiral -bound, photocopied magazines failed to cap-
tur e the thrill of reading little magazines. The print quality was
poor , aesthetically unappealing, and difficult to read. The
incr easingavailability of full -color digital facsimiles only height-
ens the inadequacy of bound photocopies for capturing the aes-
thetics of little magazines.

2) A professor teaching full -time should not try to edit a journal
of undergraduate research single-handedl y. ELM (Essayson Little
Magazines) was attractiv e and functional but lacked necessary
peer review mechanisms. Chur chill did not have the time to edit
and fact-check the studentsÕresearch papers. When a respected
colleague complained that a student had misr epresented his
work, she decided to take the journal down and focus the site
exclusively on bibliograp hic data about the magazines.Although
misr epresentation of scholarship may be endemic to the human-
ities profession, the potential for gross misinterpr etations is
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greater among amateurs. Christop her Blackw ell and Thomas R.
M artin recommend that, instead of asking our students to take
on Òa diluted version of professional scholarship,Ówe are better
off having them Òundertake the too often ignor ed task of ascer-
taining and explaining primary evidenceÓ9Ñor in our case,the
tasks of locating, researching, interpr eting, describing, and pre-
senting print artifacts. Instead of trying to turn undergraduates,
most of whom will not go on for Ph.D.s, into miniatur e profes-
sional scholars, we can set them to work on inf ormation gather-
ing, analysis, and synthesisÑtasks well within their ken, yet still
intellectuall y challenging.

3) Bibliograp hic research is just as valuable as critical essays. To
embrace the value of bibliograp hic research, we must, as D. F.
M cKenzie argues, broaden our definition: Òbibliography is the
discip line that studies texts asrecorded forms, and the processes
of their transmission, including their production and recep-
tion.Ó10 Bibliograp hy thus involves the study of not only print
objects, but also their history and the cultur es that produce and
consume them. Bibliograp hy is incr easingly important in the
digital age,when the sheervolume of data available at our finger-
tips makesthe task of curating and organizing inf ormation mor e
crucial than ever. Undergraduates have the ability to gather,
organize, and present such data, and in the process,they acquire
skills in digital literacy , including the importance of metadata.
By undertaking bibliograp hic research, students can contribute
to scholarship while learning practical, portable skills that can be
applied outside academia.

4) Collaboration with instructional technologists is essential.
The extra technical support paid off doubl y, because Kristen
Eshleman taught both the students and the professor to use
Dr eamweaver, to understand metadata, and to write appropri-
ately for w eb publication.

5) A well-designed, well-r esearched, and well-organized data-
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baseis a valuable resource,and investment yields surprising div-
idends. The professional-looking website attracted notice across
the country . Out of the blue, Chur chill received an email mes-
sage,flagged Òimportant,Ófr om a man who had original copies
of CloseUp and The Mask fr om 1927-30. The magazines had
belonged to his deceasedfather , and he waslooking for a library
to donate them to. He waseven willing to pay shipping expenses.
Alexander and Davis assert that Òundergraduatescan play an
important role translating our digital humanities work to the
general publicÓ;11 in this case,their digital project also allowed
someone fr om the general public to give resources back to
humanities r esearch.

6) Communication and collaboration with librarians is essential.
As much as these magazines seemed lik e manna fr om heaven,
libraries cannot accept unsolicited donations without consid-
ering the costs, maintenance, and storage needs to house the
acquisitions. Fortunatel y, our library was willing and enthusias-
tic. This unexpected donation sparked the beginning of a grow-
ing collection of original issuesof little magazines,an effort dri-
ven by Boylston (seebelow), which proved to be a far better way
to ignite student inter est in the materiality of little magazines
than the spiral -bound p hotocopies.
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In the thir d iteration, Chur chill redesigned the course com-
pletely, basedon a model developed by John Wertheimer , a his-
tory professor at Davidson College. Wertheimer taught a col-
laborativ e research seminar on legal history and had published
a collection of essays based on his collaborativ e research with
undergraduates. He generously supplied his syllabus and accrued
wisdom, which Chur chill adapted to the topic of modernist little
magazines. Perhaps it was the excitement of thinking that her
own research inter estsmight dovetail with her studentsÕinvesti-
gations, but she forgot the lesson about the need to scaleback on
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literary content. She designed her most ambitious seminar yet:
ÒModernism in Black & White,Óa course investigating both the
print cultur e and the race issuesthat shaped modernism. Utiliz-
ing modernist magazines to challenge the Òcolor lineÓdividing
modernism and the Harlem Renaissance,the seminar had four
main components:

1. critical r eading and student-led discussion of modernist
texts, periodicals, and criticism;

2. a collaborativ e research paper written jointl y by members
of the seminar;

3. an individual r esearch paper;
4. expansion of the student -author ed web-site, ÒLittle

M agazines and Modernism: a select bibliograp hy.Ó

The collaborativ e paper(s) were to be submitted for presentation
at an aptly timed scholarly symposium on ÒModernism Beyond
Little M agazines,Óhosted at the Univ ersity of Delaware later that
semester. The ultimate aim, after further collaboration with the
professor, was to generate a publishable article.

The weekly, thr ee-hour seminar meetings were divided into tw o
parts: the first half focused on masterworks of modernism and
the Harlem Renaissance,and the second half wasdevoted to the
collaborativ e research project, with carefull y sequenced assign-
ments, including a topic proposal, an exploratory Òthink piece,Ó
primary and secondary source note cards, a scholarship review
essay, section drafts, a full draft, and a final paper. Each week,
students would read the assigned texts and complete the next
step in the research paper. In theory , the tw o halvesof the course
would fuse into a harmonious whole, with the readings provid-
ing a foundation in modernism and the Harlem Renaissance,and
the collaborativ e research unearthing connections between the
tw o movements. In practice, the tw o parts often competed for
attention. Scarcely had the classbegun to scratch the surface of
Soulsof BlackFolksor JacobÕsRoom, when it would be time to turn
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their attention to periodical studies and collaborativ e research.
The digital component also was not sufficientl y integrated into
the course. The students did not choose research projects related
to their work on the website, so here again the tw o enterprises
competed with one another . Although the seminar ultimatel y
met its goal of producing a published, multi -author ed article, it
wassplitting at the seams,straining under the weight of its own
ambitions.

The Index of Modernist Magazines (2007 Ð 2012)
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1) Collaboration remains essential, and works even better when
students are involved and collaborating with each other . They
can do so much mor e. The research topics this semester were
original and ground-br eaking: youth cultur e in Crisis and Fire!!,
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and the rise and fall of Japan as an influence on American mod-
ernism. Although the study of youth cultur e in Crisis and Fire!!
eventuall y got published, at the end of the semester, everyone
was exhausted, and the course evaluations w ere cranky.12

2) You cannot simply add on periodical studies to a traditional
great books course on modernism. You cannot build a modernist
canon and break it down with the magazines,all in one semester.
Set realistic goals, especially when forging new territory .

3) IT staff and librarians are not just technical support; they
are intellectual partners. Chur chill would have given up on the
Indexif it were not for Kristen Eshleman, the dir ector of instruc-
tional technology . She provided vital intellectual energy when
Chur chill felt most depleted. Eshleman intr oduced Chur chill to
the bourgeoning field of digital studies and helped her see that
the project was not marginal, isolated, or futile, but part of a
growing tr end in humanities. On a small campus, it is easy for
professorsto feel as though they are lone practitioners of digital
humanities. Instructional technologists bring important profes-
sional kno wledge to the table that can help link professors to a
broad, inter discip linary community of educators. And of course,
instructional technologists also provide practical expertise and
kno wledge of new platforms and tools in a rapidl y changing dig-
ital envir onment. Eshleman suggested simplifying the website
design and title, and migrating it to a blog platf orm, which made
the work of expanding and maintaining the site much mor e
manageable.It also enabled us to scaffold the technology side of
the learning process:with a WordPress platf orm, students can
learn to post without needing to kno w how to code. Finall y, Esh-
leman also supported Chur chillÕs effort to get funding for a sum-
mer research assistant to fact-check and edit the site for accuracy
and stylistic consistency .

Susanna Boylston wasalso a crucial ally, tr olling eBay and Òwin-
ningÓoriginals of the Liberator, and forming contacts with rare
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booksellers who notified her when they came across magazines
that might be of inter est to us. The original issuesshe acquired,
now preserved in DavidsonÕs Special Collections, off er students
the tactile pleasures of handling individual little magazines, as
they turn to ever expanding digital archives to examine the full
runs. We are fortunate becausethe Davidson College library is
not organized lik e many research libraries, with separatebudgets
or line items for acquisitions of periodicals. Instead, we have
one big budget that enables us to take advantage of acquisition
opportunities. The opportunity cost for acquiring original copies
of little magazines is quite small. It typicall y costs $100 Ð $250
for a single issue,which is comparable to the cost of an academic
book or a video with public performance rights. Acquiring orig-
inal print copies requir es no investment in equipment for read-
ing it (and relieves us of the misery of poring over micr ofilm ).
The magazines can be digitized but do not have to be. As a small
library , we are also not burdened by the expectation that we
acquire complete runs. In fact, we are mor e inter ested in indi-
vidual copies and are developing a collection with samples of a
broad range of modernist magazines. We want students to get
their hands on originalsÑto have a tangible accessto history .
Working with originals also encourages students to think about
diff erences between the print and digital forms when they turn
to digital archivesto further their research. Using digital archives
thus does not have to mean losing touch with print artifacts, but
can actually emphasize their value.
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In the most recent iteration, we think that we have arriv ed on
a model that works. Migrating the entir e seminar to WordPress
was an important move, because it enabled us to successfully
integrate the website expansion into the coursework, all of which
is now conducted on a WordPress website. Chur chill used to
dismiss blogs as Òblah,blah, blahÓÑ vehicles for self-indulgent
blatherÑbut prodded by Eshleman, she came to recognize the
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intellectual potential of blogging. As Kathleen Fitzpatrick points
out, Òtheblog is not a form but a platf ormÉ [It is a] stage on
which material of many diff erent varietiesÑdiff erent lengths,
diff erent time signatur es, diff erent modes of mediationÑ might
be performed.Ó13 The blog has become the stagenot only for the
retitled, redesigned Indexof ModernistMagazines, but also for the
course work leading to the collaborativ e research project.

The seminar, now called ÒModernism, M agazines & M edia,Ó
begins with a six-w eek mini -course on modernist periodicals
and digital media, in which students post short assignments to
a website, and add a new journal to the Index of ModernistMag-
azines. The first half of the course intr oduces students to mod-
ernism, methodologies of periodical studies, digital media, and
bibliograp hic research. That is still a tall order, but Chur chill
is no longer teaching a modernist canon and then asking stu-
dents to subvert it. Instead she lets them discover and define
modernism on their own. Students pur chasecopies of modernist
magazinescurr ently available in reprint editions: Blast, Fire!!and
SurveyGraphic. They also work with the originals in our library
collection and use digital magazine ar chives.

The second half of the course is devoted solely to the collabo-
rativ e research projects. Students propose research paper top-
ics, vote on them, form teams, and embark on a collaborativ e
research project on modernist magazines. With this arrange-
ment, the bibliograp hic work on the Index lays a foundation of
research, writing, and technology skills that they continue to
develop thr ough their collaborativ e research projects. Although
students may aim to collaborate with Chur chill to produce a
publishable article, they can also seek out online publication
venues that do not requir e the same level of research, revision,
and professional peer review. Indeed, students may use their
heightened digital literacy skills to discover publication opportu-
nities and platforms that their professorsare not aware of. They
may also be discovered by other scholars, aswhen an undergrad-

��


http://english.fas.nyu.edu/object/KathleenFitzpatrick.html
http://sites.davidson.edu/modmags/
http://sites.davidson.edu/littlemagazines/
http://sites.davidson.edu/littlemagazines/


uate in the seminar received an invitation to submit an essay she
had published on the course blog for inclusion in a scholarly vol-
ume.

The Index of Modernist Magazines (2012 Ð present), http://littlemagazines.davidson.edu
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1) Let go of the contr ols. Entering the world of modernist mag-
azines requir es you to go into uncharter ed territory , where you
are no longer the expert. One group wr ote about the pulp mag-
azine, Ranch Romances, which was way out of Chur chillÕs field.
The bourgeoning field of modern periodical studies is also new
and vast enough that an undergraduate has the capacity to con-
tribute original research. In entering this field, the students not
only produced ÒpopularizingÓscholarshipÑ what Blackw ell and
M artin describe as work Òaimed at bringing a topic to the less-
inf ormed massesÓ14Ñbut also investigated popular cultural
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forms that have historicall y been denigrated and neglected by
scholars.

2) Allo w digital tools to transform what you do. Instead of simply
asking, ÒHow do we change our scholarship to publish it digi-
tall y,Ówe should follo w M odÕs lead and ask the mor e inter esting
question: ÒHow does digital change scholarship?Ó15 In this case,
Chur chill realized that going digital meant letting go of the Òhier-
archies of expertiseÓthat limited the path to publication to col-
laboration with her.16 It was Kristen Eshleman who prodded
her to let go of her academic and print cultural biases,asking:
ÒWhy do students have to seekpublication thr ough collaboration
with you?ÓIn attempting to answer this question, Chur chill real-
ized that she wanted contr ol over the studentsÕfinal product in
order to guarantee a certain level of expertise before their work
would be made public. But once students started publishing their
research findings on the course blog, Chur chill wascontacted by
a professor who was editing a volume on pulp magazines and
wanted include a studentÕs essay on RanchRomances. By delving
into the rich but understudied realm of the pulps, this student
had acquired kno wledge and expertise Chur chill and many other
academics lackÑand her research waspublication worth y with-
out pr ofessional interv ention.

���



ENG473 companion course hub (2012),http://sites.davidson.edu/modmags/
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Digital platf orms are changing the natur e and processof schol-
arly publication, opening up new possibilities. Reflecting the net-
work ed structur e of the Internet, digital scholarship movesedu-
cation toward ÒconnectivistÓ learning. As George Siemens
argues, Òlearning (defined as actionable kno wledge) can reside
outside of ourselves (within an organization or a database), is
focusedon connecting specialized inf ormation sets,and the con-
nections that enable us to learn mor e are mor e important than
our curr ent state of kno wing.Ó17 As digital networks alter con-
sumption of inf ormation and creation of kno wledge, the roles
of educators and students change aswell. Siemens describes this
asÒblendingthe concept of educator expertise with learner con-
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struction. Ó18 The blending of the roles of teacher and student
transforms a once hierar chical relationship into a mor e collab-
orativ e one. Cathy Davidson and David Goldberg observe that,
Òtherelative horizontality of accessto the Web has Éflattened
out contributions to kno wledge making, Émaking them much
less the function of a credentialed elite and incr easingly col-
laborativ ely created.Ó19 Scholarship in a digital age is no longer
a hierar chical enterprise governed by experts with Ph.D.s and
institutional titles, but a democratic, open exchange of ideas, in
which all creative, intellectual minds are welcome, regardless of
reputation or credentials. Come to think of it, the digital age
of modernist studies is starting to resemble the print cultur e of
modernist little magazines. Then, as now, collaboration across
discip lines stimulated creative production and generated hun-
dreds of new publication platf orms of all shapes,sizes,and dis-
positions. These public platf orms fostered artistic alliances and
intellectual networks, generated new forms and genres, and
transformed pr ocesses of knowledge production and ex change.

To document the full range and diversity of modernist little mag-
azines,we look forw ard to collaborating with other colleges and
univ ersities, allowing their students to work with their own pro-
fessors,librarians, instructional technologists, and archivesÑand
with usÑto expand to the Index. In this way, we might extend
what Davidson and Goldberg call Òparticipatory learningÓ20

beyond the borders of our small college campus.Partnering with
other institutions would allow us to grow the Index at a faster
pace than we can with a single seminar off ered every other year,
which adds, on average,six magazines per year. It also opens up
possibilities for undergraduate peer review and exchange across
institutional borders. Davidson and Goldberg argue that acade-
mic institutions should be rethought of asÒmobilizing networksÓ
that stress Òflexibility, interactivity , and outcome,Ó21 but if we
want our digital scholarly products to have credibility , we must
balance openness and flexibility with a commitment to schol-
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arly rigor and consistency. While it is tempting to reimagine
the Indexas a Wikipedia-lik e public collectiv e, such a model has
limitations for an undergraduate digital humanities product. An
undergraduate project has greater chance of successif its scope
is limited, but a narr ow focus reducesthe number of participants
available to provide quality checks and corr ections. The Index
is curr ently designed to give individual authors ownership of
their pages,with a by-line at the bottom of each page. This by-
line not only holds individual students accountable for uphold-
ing the scholarly standards of the Index, but also allows them to
get academic credit for their work and to showcasethat work to
futur e employers, fellowship providers, and graduate programs.
In the futur e, we may want to let go of this system of acknowl-
edging individual authors and instead embrace a self-r egulating
network of anonymous collaborators. We proceed with cautious
optimism, however, because,just as we seek to marry a sustain-
able digital product with the undergraduate learning process,
so we seek to balance our desire to inno vate and expand our
horizons with a commitment to preserving academic rigor and
integrity .
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Boylston is the collection development librarian at
Davidson College and overseesdigital and print col-
lections, e-resource access,and license negotiations.
SheÕs also work ed as a reference librarian and taught
numerous inf ormation literacy sessions.Her curr ent

areasof inter est include the development and use of digital col-
lections to support student learning, patron-driv en and
curriculum-driv en collections, digital humanities, and the his-
tory of book and periodical publishing.
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Chur chill is professorof English at Davidson College.
She is the author of The Little MagazineOthers & the
Renovationof Modern American Poetry and co-editor ,
with Adam M cKible, of Little Magazines& Modernism:

New Approaches. She has published on modernist and Harlem
Renaissancemagazines,poetry , and pedagogy in various journals
and collections. She is also founder and editor of the website
Index of Modernist Magazines (http:// sites.davidson.edu/ lit-
tlemagazines/ ).
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Eshleman is both practitioner and dir ector of instruc-
tional technology at Davidson College. The anthr o-
pologist in her is drawn to the intersections between
technology and cultur e. Her curr ent inter ests in digi-

tal scholarship include digital storytelling, data visualization, and
text encoding. Her constant inter estsinvolvekeeping up with her
inf o-lit librarian husband, recreational running, all things Car-
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FacebookGroupsandStudent-DrivenLearningin a HybridCourse:Mediain
Asiaat FurmanUniversity
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Furman Univ ersity prides itself on being an engaged learning,
liberal arts institution with extensive faculty -student interaction.
96% of students liv e on campus, leading some to question
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whether reducing face-to-face instructional time makes any
sensepedagogically. Coming fr om a large public univ ersity that
encouraged faculty to create hybrid courses,and seeing the cre-
ativity and fr eedom that off ered both students and faculty , I
wanted to experiment with the format in this new institutional
envir onment. Would it still be effective?What adaptations would
be necessary, and how would students react to this diff erent
course format?

This chapter explor es these questions by examining M edia in
Asia, a blended learning course I taught first in the International
Studies program at Portland State Univ ersity in 2011 and signif-
icantl y adapted in 2013 for the Asian Studies program at Furman
Univ ersity . The class size decreasedfr om 35 to 25, the number
of weeks incr easedfr om 10 to 16, the learning platf orm changed
fr om Desire2Learn (D2L) to Facebook, and the assessmentactiv-
ities were transformed, incorporating rubrics, self-assessments,
and peer assessments.The overall course structur e remained the
same,with one classmeeting eachweek and students assignedto
choose their own media selections to meet learning objectiv es.

The follo wing section delvesinto some pedagogical assumptions
behind the blended learning movement and presents some
claims about its eff ectiveness.
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ÒThefocusof instruction in most hybrid developmentprograms is on
coursedesignor courseredesign.For hybrid, focusingon designis very
important sincea significant portion of learning takesplaceoutsidethe
classroom.Ó (Caulfield 2011: 61)

M any advocates of hybrid pedagogy emphasize that a course
must be extr emely well designed to surviv e the transition fr om
face-to-face to online, even partiall y online, instruction. This was
a central organizing princip le for the hybrid-teaching workshop
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I participated in at Portland State Univ ersity in 2011. Facilitated
by Janelle Voegele and Michael Chamberlain, with Aifang Gor-
don, Vincent Schreck, and M ark Terui at Portland State Uni-
versity , the quarter -long workshop was a requir ed part of an
Academic Inno vation Mini -Grant and was an extr emely impor-
tant catalyst to develop a first iteration of the M edia in Asia
course discussed in this article.1

The workshop emphasized that instructors must ensure that
learning objectiv es are clear. They must carefull y think thr ough
what preparation students must undergo before a class session,
planning assignmentsand classsessionswell in advance.Though
important, logistical elements lik e developing online calendars
and creating redundancy in online learning platf orm layouts so
that students can clearly (and quickl y) kno w where to find inf or-
mation on upcoming deadlines and course activities were given
secondary priority in the workshop. 2 These technical elements
could fall into place relatively easily, but creating a robust, coher-
ent, effective course could not happen without a thor ough reex-
amination of pedagogical strategies. With this in mind, blended
learning becomes not only a new way to organize a class, but
also represents an opportunity to radicall y reorganize instruc-
tion (and hopefull y impr ove it).

In a blog post, Mik e Winiski fr om the Furman Center for Teach-
ing and Learning also emphasizes that blended learning discus-
sions are fundamentall y discussions about something br oader:

Ther eÕsbeena great deal of chatter recently about the Òflippedclass-
roomÓand Òblendedlearning.ÓIf weÕre to have deeper dialog, I think
itÕs important to note that the real conversation is about design.
Effective teachers striv e to design envir onments (whether physi-
cal or digital) that set the stage for in-class interactions that are
rigorous, robust, analytical, dynamic and lead to deeper learning.
(Winiski 2012)

Winiski goeson to note that the Learning Cycle of Òexploration,
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reflection, conceptualization, and application Ó(see Kolb 1984)
off ers a good framew ork for designing courses that promote
these interactions (2012).3

Figure 1. The Kolb Learning Cycle. Image developed by Clara

Davies and Tony Lowe, http://www.ldu.leeds.ac.uk/ldu/

sddu_multimedia/kolb/static_version.php.
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What are effective course design strategies? According to the
teaching and learning consultants who have guided my early
teaching career, they include learner-center ed pedagogy and
draw heavil y on L. Dee FinkÕs course design princip les (Fink
2003).4 Theseprincip les involve designing a course around long-
term learning goals, with shorter -term learning objectiv es
crafted to make achieving the longer-term goals possible. They
involve careful consideration of student-center ed instructional
strategies tailor ed to individual discip lines. And they requir e
meaningful course activities.

One suspectsthat many college teachers remain in the transmis-
sion mode of ÔcoveringÕmaterial, although this approach doesnot
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lead to long-lasting kno wledge retention. Persellin and Daniels
address this as they explain the rationale for learner-center ed
instruction:

Learning is not necessarily determined by what a teacher ÔcoversÕ
in class, but also by students actively building an understanding
of core concepts in their own minds. People learn most effectively
when they are engaged in a meaningful and challenging activity .
Students need to work, to solve problems so that they can teach
themselves and construct a new understanding of the material. By
being challenged and actively grappling with ideas, students learn
mor e deeply. (Persellin and Daniels n.d.: 3)

Hacking Your Education (Stephens 2013) provides another per-
spective. A young man whose parents adopted an unschooling
approach to his education and who subsequently found univ er-
sity education deeply disappointing, the author criticizes uni-
versity undergraduate courses becausethey do not ask students
what they wish to learn. Stephens argues that learning is mor e
meaningful when students can shape their learning trajectories.
While I suspect the uncollege approach he advocates would be
better suited to some learners than others, his basic argument
makes sense.Blended learning holds the promise of facilitating
the student-dir ected learning he encourages.

I built significant flexibility into the course design for M edia
in Asia, off ering even mor e choices for students after reading
StephensÕbook. I planned to take advantageof studentsÕfamiliar-
ity with sharing and commenting on inf ormation by incorporat-
ing Facebook into the course. Before I elaborate further on the
design for this course, some notes on institutional support will
provide the context f or M edia in Asia at Furman.

!&+,!,-,! '&�$ +-(('* , �&� � '&,�0,

Furman Univ ersity has been a strong proponent of engaged
learning for over a decade. Often, this takes the format of
student-faculty research projects or internship opportunities,
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but faculty are also encouraged to form close teacher-student
relationships. Capping classsizes at 25 makes this instructional
engagement mor e feasible than at an institution with large lec-
tur e courses, but getting to kno w 25 students well is often pre-
cluded by the limited time spent together during busy classses-
sions. As an assistant professor in an Asian Studies Department
where courses must fulfill general education requir ements and
maximizing enrollment is a priority , I wanted to explor e alterna-
tiv e ways to engage with students.

From M arch 2013 thr ough July 2014, I participated in a Faculty
Learning Community with other Furman faculty that explor ed
promising practices for blended learning in liberal arts contexts,
funded by an Associated Colleges of the South (ACS) grant.5

Unlik e the Portland State hybrid course workshop, with its care-
full y designed objectiv es and team of expert facilitators and
instructional designers determined to shift a significant number
of courses to the hybrid model, the Furman learning community
was mor e discussion-based and exploratory . In diff erent ways,
all participants spent time rethinking what happens during the
class session to maximize interaction during class.6 I wasthe
only member of the group who decreasedface-to-face instruc-
tional time, partl y out of recognition of the Ôcourse-and-a-halfÕ
syndrome discussed in the Portland State workshop sessions:as
faculty develop new ways to incorporate technology into courses
but do not reduce readings or other class preparation requir e-
ments, the overall workload for both students and faculty can
incr ease to unmanageable levels.

A major barrier to the development of hybrid courses is the
time investment requir ed, and support for curricular inno vation
fr om the Humanities Development Fund at Furman helped over-
come that barrier by enabling me to dedicate time to planning
the course. Additional resources that enabled me to develop the
M edia in Asia course included a weeklong course design work-
shop facilitated by Diane Boyd, which helped me make signifi-
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cant changesto the course flo w and assessmenttechniques, and
support fr om univ ersity administrators. 7 Not all faculty at all
institutions enjoy this level of philosop hical, curricular , adminis-
trativ e, and practical support, and I consider myself fortunate to
have developed the course under these conditions.8
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M edia in Asia met once weekly for tw o hours in Fall 2013 and
off ered students extensive choices for meeting the course and
unit learning objectiv es, using Facebook groups to report on
and discuss their progress and communicate with their peers.
Two main course goals were to educate students to think crit-
icall y about media and representation, including developing a
better understanding of genres; and to familiarize them with
some contemporary Asian societies thr ough immersion in dis-
tinct Asian media forms. Also, I wanted students to enjoy learn-
ing about Asia, so that they emerged fr om the course still want-
ing to explor e mor e and learn mor e. With these broad goals,
untethering the students fr om the standard requir ements to all
watch the samefilms helped expand the amount of media that we
collectiv ely consumed. This broadened the viewpoints that we
could collectiv ely bring to the discussion in what Diane Boyd has
called the Òprolif eration and accumulation Ó model of learning.9

M any weeks, students made their own choices about what
Korean drama series, Chinese martial arts film, Japaneseanime,
or Boll ywood film they would watch. After completing their
viewing, they posted screenshots of the original media and
analysis of what they watched in their designated Facebook
group. Weekly classmeetings involved discussions of the smaller
group conversations and themes that emerged across groups,
short intr oductions to new topics, opportunities to practice ana-

�
�



lyzing media components, self-assessmentsand peer assessments
of assignments and projects, and time to collaborate with class-
mates on projects.

Learning Objectives:
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Figure 2. Media in Asia Learning Objectives. Detailed course description and goals are

availablehere.
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M edia in Asia included independent and shared components that
spanned the range of the Kolb Learning Cycle (Kolb 1984), pre-
sented in Table 1 and Figur e3.10 M y goal wasto facilitate student
learning in the constructivist style while keeping student con-
tributions central (cf. Fink el 2000). But how did students per-
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ceive the course experience? Could a hybrid course with Face-
book groups, flexible assignments,and an emphasison peer-peer
interaction instead of instructor -center ed teaching achieve its
objectiv es?

Table 1. Course activities conducted independently and during class sessions.
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Figure 3. Applying the Kolb Learning Cycle
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By using technologiesthat studentsare comfortable with like Facebook,
facultycancreatea powerfullearningenvironmentthroughthemergingof
the creative,collaborative, social,and interactivecapabilitiesof this pow-
erful platform.
(Fontana 2010)

In her discussion of hybrid learning logistics, Caulfield explor es
ambivalenceamong faculty about using social network tools lik e
Facebook and Twitter as instructional tools (2011: 158-160).
Opinions among both faculty and students range widel y on this
topic. I carefull y considered the decision to use what is to many
a distracting, pur ely social platf orm asa learning tool (M adge et
al. 2009: 148-149), then decided that for a media course where

��


http://makingtheconnection.pressbooks.com/files/2014/09/image28.png
http://makingtheconnection.pressbooks.com/files/2014/09/image28.png


many of us watched diff erent selections each week, the ability
to see previews or thumbnails of images and videos would be
extr emely useful. Furthermor e, the ÔlikeÕbutton and overall link
functionality could be effective components of our discussion
forum. As Fontana emphasizes above, Facebook is a powerful
platf orm on many levels. Hocoy (2013) also found that using
Facebook in a course off ered unique engagementand a Òdiff erent
way of kno wing.Ó11
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I alwaysgivemy besteffort in this course.I try to analyzea mediaform
asdeeplyand thoroughly as I can. I talk in classwhenI havesomething
to say,and I probablycouldspeakmoreoften, but I think I am a lot more
comfortablewith discussingmediathroughonlineFacebookgroupsthan in
class.Online, I am ableto havemore time to think before I typemy opin-
ion.

Reactions to the Facebook Groups varied. Some, lik e the student
whose midterm feedback is quoted above, found they provided
a better way to expressoneself than participating in face-to-face
classdiscussions. Another student wr ote on her midterm course
evaluation, ÒPleaseplease donÕtuse Facebook groups. It makes
everything confusing.Ó12 The vast majority of students, though,
declared the groups to be either somewhat helpful or extr emely
helpful to their learning, as their responsesto anonymous mid-
semester and end-of -semester feedback survey questions indi-
cate (see Table 2).

Qualitativ e data taken fr om intr oductions to studentsÕFacebook
portf olios, designed to reflect on their semester-long contribu-
tions and learning at the end of the semester, illuminate the
quantitativ e survey data.13 Thr ee examples are given below.14

This course utilizes Facebook in order to allow students to interact
with eachother real time away fr om the class.Becausethe majority
of college students are active social media users,M edia in Asia noti-
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fications are visible to us in a form we prioritize. Our Facebook
groups are made up of fiv e to six individuals and serve asa platf orm
to have casual discussions thr oughout the week on reading and
viewing assignments. The useof socialmediadefinitely integratesclass
material into our out-of-classlivesin a moreorganicway than IÕveexpe-
rienced before. The groups are small enough that dynamics form
thr oughout the class,and each member learns about fellow mem-
bersÕareasof inter est. (M G, intr oduction to Facebook post portf o-
lio )

I have to watch a movie/ drama/ anime, etc. for homework then I
turn in my assignments via Facebook.ÓThis was the most refresh-
ing statement I could repeat all semester. Aside the hearty laughter ,
though, ther e was more than just ÒwatchingÓ and Òposting.Ó

The watching took me behind the scenes,behind the camera and
behind the dir ector. While still viewing the same screen, I took
notes of camera angles,how that specific angle made me feels[sic] as
a part of a general audience. ÒWatchingÓallowed my eyesto become
sensitive, color sensitive and prop-sensitiv e, noticing how the pro-
tagonist and antagonist are portra yed. ÒPostingÓlet me articulate
my ideas and opinions of the films as I usually talked about cultur e
and how cultur e affects the media style. It also allowed for good
conversation with my classmates,again usually about cultur e, the
economic cultur e, multi -cultur e, etc. I was amazedby the different
opinionspeoplehad the experiencesthey were willing to share and even
just how they viewedthe exact samemediapiece.I realizedthat just one
viewpoint on anything, but especiallymedia,must becumulativeinstead
of a narrow, one-sidedviewpoint. (JL, intr oduction to Facebook post
portf olio )

I have written in total 19 posts! And each is half a page long! Dr .
Blumenfield commented on every one of my posts and I have com-
ments fr om my group members on Korean drama, martial arts
films, and animation. I feelsosurprisedaslookingback,I havekeptall
my feelingsand reactionsin theseFacebookpostsalongthe way. I think
this is a wonderful experience to me. (LS, intr oduction to Facebook
post portf olio )

M any students thus found the Facebook platf orm to be an effec-
tiv e way to engagewith their classmatesand articulate their own
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ideas, and one they could take pride in at the end of the term.
Further student comments, grouped thematicall y, are available
here.
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To what extenthavethe useof Facebookgroupsand the emphasison
independent work affected your learning in this class?15

Table 2. Student opinions of Facebook and independent work. Note: percentages have

been rounded to the nearest tenth.

Sixteen students reported that Facebook and the independent
emphasis of the course had a very positiv e or somewhat positiv e
effect on their learning at the course mid-point, and 15 students
reported this at the end of the course.Giv en the small sample size
and the incr easein number of respondents for the final feedback,
the percentage declined fr om 84.2% at the course mid-point to
71% at the end of the course. Two additional students joined the
ÔneutralÕcategory and tw o moved to the Ôvery negative effectÕcat-
egory. Since 25 students were enrolled in the class,it is unclear
whether the same 19 students responded the second time and
were joined by tw o new students or whether a diff erent subset
of students responded. With these caveats in mind, however, the
tr ends are clear: the majority of students appreciated the use of
Facebook, and a smaller but significant minority found it did not
help them learn.

���

https://blcollaboration.files.wordpress.com/2014/07/appendix-2-qualitative-data-about-facebook.pdf
http://makingtheconnection.pressbooks.com/files/2014/11/Table-2.jpg
http://makingtheconnection.pressbooks.com/files/2014/11/Table-2.jpg


� '-*+� '-, � '%�+� +,-��&, *�� �,! '&+ , ' �$�0!�$�
� '-*+� *�)-!*�%�&,+

The combination of Facebook use and schedule flexibility con-
tributed to deeper student engagement,meaningful peer-to-peer
learning, and an accumulation of ideas that the class could
develop and critique together . Students developed mor e sophis-
ticated understandings of media, genres, and Asia. In an unex-
pected yet welcome outcome, the use of Facebook gave inter-
national students mor e opportunities to speak up and gave U.S.
students mor e opportunities to listen.

� � �(�* +,-��&, �&�� ��%�&, �&� (��*�(��*
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The diversity and range of experiences that my students brought
to M edia in Asia surprised me. Although the entir e campus had
only 103 international studentsÑ less than 4% of the Furman
student populationÑthis classhad 6 international students. Put
another way, international students, all fr om Asia, comprised
24% of the class.16 Indonesian, Korean,Russian,and Vietnamese
transnationall y raised students joined several Chinese students
in the class. Several other U.S. students brought expertise as
JapaneseStudies, Chinese Studies, or Asian Studies majors; of
these, a few had traveled to Asia. Other students contributed
little relevant geographic kno wledge, but shared discip linary
expertise in Communications S tudies or other r elated fields.

Admitting that I did not kno w everything about all the course
topics destabilized my authority and left me mor e vulnerable to
student perceptions than if I had assumedan all-kno wing air , but
I felt it important that I explain this in part to encourage students
to look to other students as sour ces of insight and kno wledge.17

Some researchers of blended learning (Hocoy 2013) have noted
that it can bolster peer relationships among students on large
campuseswhere many students commute and have fewer oppor-
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tunities to befriend classmates.While a residential liberal arts
college off ers numer ous opportunities for students to get to
kno w their classmates,the course still made a contribution. It
encouraged collegial relationships, if not deep friendships,
among members of groups that may remain distant across cer-
tain identity categories (Greek lif e participant or not, U.S.citizen
or international student, etc.).

The other studentsÕpresence,and willingness to share how they
felt, was felt most acutely when we studied documentaries cre-
ated by Asian-American filmmak ers. Students who shared that
background off ered their experiences and perspectives. For
example, a Chinese student related how certain friends and class-
mates would walk up to him in the cafeteria, then make pretend
kung-fu movements. Illustrations of this type of racist stereo-
typing really surprised the other students, and these powerful
moments stayed with us follo wing that dayÕs class discussion:
students referred back to them in subsequent Facebook discus-
sion posts and informal discussions.

Some international students at Furman have voiced frustration
that becauseof their emerging English language skills, they have
felt tr eated lik e burdens incon veniencing their professors.Fur-
thermor e, they complained that U.S. students never took much
interest in them, assuming they had little to contribute. 18 In this
class, they had a lot to contribute and their contributions were
highl y valued. One of the international students commented:

Thr oughout the semester, I have learned of various Asian media
types and got to share some of my experiences with them. Being
born and having grown up in Jakarta, Indonesia for half of my lif e,
and being able to travel there every summer to visit my famil y, I was
very fortunate to be able to share my experiences with my fellow
classmatesin this class.Not only did I grow up with some of these
media types and thus grew accustomed to them, but I also got the
rare chance of being able to seemthem change over time. Being in
the classnot only pushed me to enhance my experiences and learn
about these media types even mor e than my own personal kno wl-
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edge, but also allowed me to share these experiences that I other-
wise would not ha ve realized I had.

Unfortunatel y, the instructor -centric design of many other
courses, with synchronous discussions the primary opportunity
for sharing ideas, precluded international students fr om devel-
oping the samelevelsof comfort in other courses.M any students
faced either language barriers, timidity , or deeply socialized
expectations that students should remain quiet in class while
instructors lectur ed.

In M edia in Asia, the asynchronous Facebook discussions gave
students time to digest classmatesÕposts and develop responses
with less anxiety. This contributed to the deep reflection advo-
cated by the Kolb learning cycle. Being able to learn fr om inter-
national students also benefited students fr om the United States.
One U.S.-born student commented: ÒIreally lik e group discus-
sion and when we discuss as a whole class. I really learn a lot
fr om others who kno w mor e about the cultur es of the various
placeswe are learning about.Ó19 The peer learning permitted by
de-centering the instructorÕs role and providing class time for
students to share their thoughts thus contributed to fulfilling the
objectiv e about developing context and background for interac-
tions with peop le from Asia.20

� '&,�&, �$�0!�!$!,1 � +� ��-$� �$�0!�!$!,1 � �&�
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Studentswhosestylepreferencesareroutinely ignoredin theclassroomare
more likely to disengagefromnewlearning.By failing to reachout to dif-
ferentlearning styles,teachersincreasetheranksof unmotivated,uncom-
fortable studentsin their classrooms.Conversely,studentsbecomemore
committedto learning when their stylesare validated in the classroom.
(Silv er et al. 2013)

M ost students appreciated the fr eedom of being able to choose
what to watch. (A list with suggestedviewing options was pro-
vided, and students with kno wledge of the media form were
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urged to share recommendations with their peers.)One student
commented that she learned to value her classmatesÕsuggestions
over her own haphazard choices.

At the beginning of the term, students took learning style assess-
ments and posted about the results by way of intr oduction, along
with some thoughtful reflection about how they would adapt
their learning style to the course, for the group.21 Eleven stu-
dents presented as visual learners, fiv e as tactile/ visual, thr ee
as visual/ kinesthetic, and only one as an auditory learner. That
means tw enty of the tw enty-one students demonstrated visual
learning preferences,albeit sometimes mix ed with other modal-
ities. With this inf ormation in mind, I sought to provide visual
options f or student w ork w herever possible.22

Even at a residential liberal arts college, the majority of students
appreciated having class only once a week. Although they all
liv ed on campus,they werebusy with other classes,campus orga-
nizations, and part -time jobs or volunteer work; the format gave
them added flexibility . Requiring evening media viewing ses-
sions, asmost film classesdo, invariably results in some students
being unable to attend and posessubsequentchallenges in cir cu-
lating media to those students. In M edia in Asia, students could
usually choose what to watch and when to watch it.23 Some
chose to complete viewing together , while others viewed it on
their own. (M any discussed roommates wondering what they
were doing, often jealous that they could watch dramas, anime,
or Disney movies for their homework.) On tw o occasions when
streaming media were relatively unavailable and DVDs requir ed,
I held screening sessions on Thursday afternoons; these were
poorl y attended but did ha ve 3 or 4 students (out of 25).24

During the class sessions,we viewed some excerpts together . I
used these opportunities to demonstrate the attentiv eness and
detailed analysis I expected fr om students during their inde-
pendent viewing. Thus despite the flexible schedule, students
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knew they were accountable for completing assigned viewing
and reading. The Facebook posts and screenshots, follo wing
detailed prompts I gave each time, demonstrated their engage-
ment with the assigned material.

Other faculty , upon learning of the flexible schedule I imp le-
mented, have expressedconcerns that loosening contr ol of syn-
chronous instruction diminishes collectiv e and concentrated
learning. To these concerns, I respond that each instructor
designs learning activities that best meet the objectiv es of the
course. Since core objectiv es of M edia in Asia are developing
a greater understanding not of particular films and television
episodes,but about genres themselves,and learning about con-
temporary Asian societies thr ough examining their media, it was
mor e important that the class accumulate broad kno wledge of
many films and episodesthan that we intensely examined several
media works together . Once students had completed their view-
ing, they shared what they learned thr ough their Facebook posts,
compared their material with others in small groups, then dis-
cussedit during classsessionswith the larger group in the Òpro-
lif eration and accumulation Ómodel discussed above: students
could better conceptualize genres after sifting thr ough the
kno wledge accumulated by the entir e class.25 Furthermor e, that
kno wledge became mor e meaningful precisely becauseit was
generated by the students themselves.

End-of -term portf olio intr oductions and student comments
demonstrated that this model of prolif eration and accumulation,
conducted in a way that gave students choices about what they
viewed, helped students master the objectiv es described above.
Students wr ote:

Over the course of the semester I have both expanded my kno wl-
edgeof Asian media, aswell asdelved into the themes within them.
As the classprogressedI wasable to notice fr equent patterns within
the diff erent types of media and interpr et them in diff erent ways.
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I lik e the fact that this classgave us the flexibility to engagein areas
we are most inter ested in.

Certainl y, this course design, in terms of both the schedule and
the assignment format, would not suit every class,but it work ed
well for this particular course.
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Using Facebook as a learning management system, a purpose
for which it was not designed, takes some creativity and some
tw eaking. M aintaining student priv acy requir es special atten-
tion. Unlik e Parker (2012), I am not comfortable using open
groups on Facebook for requir ed assignments,becauserequiring
students to post publicl y may violate the Famil y Educational
Rights and Priv acy Act (FERPA).26 I started by creating Òsecret
groups,Óthen temporaril y made them public until every student
had found the group and joined. At that point, I changed the set-
tings so that others could not seegroup members or the content
of posts.27

I do not share the same fear of liability espousedby M endez et
al. (2014), who fr etted about students appealing course grades
because of perceived slights related to Facebook use.28 After
describing these situations, the authors caution:

While Facebook can conceivably connect college students in group
discussions, interact remotely, communicate with these classmates,
and receive notification of upcoming assignments, most students
do not find these very beneficial (Parry & Young, 2010) due to the
natur e of the SNS. Although a large number of college students
are using Facebook, it remains a social, not academic, median [sic],
enabling them to communicate with friends, relatives and other
students. SNSslik e Facebook show no indication of lower popular-
ity . Giv en the dynamics, faculty may be tempted to meet students
on their turf to facilitate engagement, but at what costs and liabil-
ity ? (Mendez et al. 2014: 7)
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Although these authors seem to steer faculty away fr om Face-
book use, I believe the costs are minimal and the liability can
be mitigated. First of all, having all the instructor -student reac-
tions recorded on Facebook would serve as a protection for the
instructor in contested situations. Second, with Facebook
incr easingly becoming a tool for professional communication, it
represents a form of digital literacy that is essential for young
professionals.29 Thus any problems that occur with Facebook
use in the class could become teachable moments, where we
discussed appropriate online etiquette and problem-sol ved
together . Finall y, becauseFacebook was an integral part of the
course, I made it clear to students that they were welcome to
withdra w fr om the class immediatel y without any consequence
if they did not wish to participate in that sy stem.30

I have been careful to maintain priv acy by registering both my
personal Facebook account and my official Furman Univ ersity
Facebook account. I use the latter for M edia in Asia. I keep
boundaries very clear: I established a separateFacebook account
for univ ersity -r elated use,and I do not seek to ÔfriendÕstudents.
This became somewhat awkw ard when students sent requests
to my personal account, but I am comfortable accepting friend
requestson my professional account.31 Outside of the M edia in
Asia Facebook Group, I rarely posted my own, personal status
updates; those that I did post related to official univ ersity -r elated
topics (e.g.,upcoming campus events or departmental news) or ,
mor e rarely, academic information.

After an initial period with the entir e classposting in one Face-
book group, a processthat becameoverwhelming nearly imme-
diately, I divided students into four separate groups of 6 or 7
people. (I also retained the full -class group, using it to make
announcements and to share key posts with the entir e class.)One
student later commented, ÒIam glad we decided to make smaller
groups becauseI donÕtfeel lik e I would have gotten the full ben-
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efit becauseI would have been overwhelmed by all of the posts
and would miss something important. Ó

In the futur e, I will continue to use a full -class discussion in a
limited way and have students post comments in smaller discus-
sion groups of 5-7 people. I will also continue a practice begun
about halfw ay thr ough the course: a rotating member of each
group was tasked with summarizing the groupÕs posts and shar-
ing them with the entir e class, thus letting everyone gain some
insight on the other groupsÕdiscussions.32 I will begin this ear-
lier in the term next time.

Finall y, I will ask students to generate a classcontract regarding
Facebook use and etiquette after they complete a ÔFacebook
Groups LiteracyÕtutorial into the beginning of the class.(Not all
students were familiar with the Facebook Group features.)This
will addresstimel y responsesto posts and general protocol for
using Facebook, something that may be particularl y useful for
students fr om countries lik e China that block accessto Face-
book. In addition to the class contract and the tutorial, in the
futur e I will have points tied dir ectly to timeliness of posts,
becausesome students complained that classmatesoften posted
late. This made it difficult for their classmates to respond as
requir ed.33

� '&�$-+!'&

The assumedgoal of higher education[is] learner-centered,empowering
educationthat preparesstudentsto beengaged,informed,lif elonglearners
and citizens. (Voegele 2013: 102)

Designing and teaching M edia in Asia has transformed my
approach to education. Certainl y, as with any first iteration of a
course, certain elements work ed mor e smoothl y than others.34

The next time I teach the course, I will kno w how to modify
assignments and rubrics based on the first experience using
them. I will soft-pedal my criticism of Disney films lik e Mulan,
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which many of my U.S.students viewed as a personal attack on
something they held dear. And I will better set expectations for
my role on Facebook, explaining my timeframe for responding
to student queries and posts and working with astudent fr om the
previous class to respond to student comments as well.35 (Mil-
lenials expect Òexcellent customer service fr om the institution as
well as its teachersÓ[Caulfield 2011: 128], something that can
conflict with the busy liv es of early career faculty.)

Can a hybrid of a face-to-face and asynchronous course be effec-
tiv e in a liberal arts setting? Absolutel y. By giving a voice to
students who fr equently feel unheard, including international
and intr overted students, and by asking students to demonstrate
and apply the kno wledge of material they selected themselves
by sharing it with their peers in a Facebook group, M edia in
Asia approached the lofty goals of higher education described by
Voegele, above. As one student commented:

Participation in all of these media forms let me kno w that I need
to understand the background of a country before I even begin to
judge its cultur e. What I wanted to understand the most is why
Asian media is diff erent fr om ours and how it is similar . The answer
I have gathered is that each country has its own unique needs.It is
my responsibility to appreciate theseneedsand compare them with
those of my country . In the process,I will hopefull y avoid misr ep-
resenting a foreign cultur e myself.

Students thus left the class better prepared to be engaged,
inf ormed, lif elong learners and citizens. As an added benefit,
now they kno w how to find Korean drama seriesand Boll ywood
films to watch in their spare time, too. I suspect Dale Stephens,
the author of Hacking Your Educationand advocate for Òuncol-
lege,Ó would be pleased.

I would hesitate to move all instruction in a liberal arts format
to an online format, because then students really miss out on
the advantagesof residing near their peers and being able to get
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to kno w the instructor in person. But as Garnham and Kaleta
(2002) have emphasized in their study of faculty experiences
with hybrid instruction, the overall experience of student learn-
ing in that f ormat is much str onger:

Our faculty participants almost univ ersally believe their students
learned mor e in the hybrid format than they did in the traditional
class sections. Instructors reported that students wr ote better
papers, performed better on exams, produced higher quality pro-
jects, and were capable of mor e meaningful discussions on course
material. These qualitativ e assessmentsof better student learning
are supported by quantitativ e data fr om the Univ ersity of Central
Florida, which show that students in hybrid courses achieve better
grades than students in traditional face-to-face courses or totall y
online courses. (Garnham and Kaleta 2002)36

With this successfultrack record in mind, liberal arts institutions
can rest assured that adopting well-designed hybrid course for-
mats can be a step for impr oved student learning overall. The
institutions can take certain steps to support instructors willing
to dramaticall y redesign their courses and teach in this new for-
mat:

¥ Support course r edesign, whether in the f orm of pedagogy
consultants and instructional designers, or via intensiv e
workshops;

¥ Recognize the significant time in vestment requir ed to create
effective hybrid courses, whether thr ough summer stipends
or teaching r eleases;

¥ Recognize the additional time necessary to eff ectively teach a
hybrid course, thr ough a reduced teaching load or by funding
student teaching assistants to help with the course;

¥ Encourage creative experimentation, r ecognizing that
blended learning courses take time to perf ect and often result
in lo wer than usual student evaluations for the first sev eral
iterations.
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¥ Provide technical assistance, ideally by a dedicated person
paired with the instructor , along with trainings and support
for softw are and learning platf orms that univ ersities may not
typicall y support;

¥ Str engthen infrastructur e, including campus Wi-Fi netw orks,
softw are packages and licenses, computer hardware, and
streaming media subscriptions.

The inno vative teaching that results will no doubt enrich the
institution, fostering engaged learning and helping it remain
attractiv e to students accustomed to integrating social media
into their liv es.

In short, institutions can off er some form of recognition for the
additional effort in the form of publicity , acclaim, professional
development, training, travel funding, stipends, reduced teach-
ing loads, refreshments,or even token gifts lik e coffeemugs and
notepads. Funding amounts need not be high for theseinitiativ es
to incentivize faculty .
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Figure 4. Institutional Support for Hybrid Teaching.
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Tami Blumenfield is the JamesB. Duk e Assistant Pro-
fessor of Asian Studies at Furman Univ ersity . An
anthr opologist of China and documentary film pro-
ducer who earned her doctorate at the Univ ersity of
Washington in 2010, she has spent mor e than four

years conducting fieldw ork in ethnicall y diverse regions of
southw est China. M uch of her research has explor ed social
change and media production in Na villages located in and
around tourist zones near Lugu Lake. Blumenfield is the co-edi-
tor , with Helaine Sil verman, of Cultural HeritagePolitics in China
(Springer 2013), and is a founding board member of the Cool
M ountain Education Fund, an organization that supports stu-
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field held Visiting Assistant Professorships at Lewis & Clark
College and Portland State Univ ersity . She participated in the
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1. The Academic Instruction Mini -Grant fr om the Center f or Academic

Excellence (now the Office of A cademic Inno vation ) included a
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professional development stipend made available in installments: the

final installment w as allocated only after the hybrid course dev eloped

during the w orkshop w as taught, with mid-semester ev aluations done

by the Center f or Academic Excellence staff. Four sessions with an

instructional designer w ere also requir ed. See Voegele 2013 for a

discussion of other courses developed thr ough this pr ogram.

2. See Caulfield 2011: 72 for a discussion of effective communication

strategies in hybrid courses, including a calendar , emailed reminders

the day before class meets, and redundancies in inf ormation

dissemination to meet diff erent learnersÕ needs.

3. Winiski r efers readers to the graphic and tutorial about the K olb

Learning C ycle cycle developed by Clara Davies and Tony Lowe:

http:// www .ldu.leeds.ac.uk/ldu/sddu_multimedia/k olb/sta-

tic_v ersion.php.

4. They include consultants fr om the Center f or Instructional

Development at Research at the Univ ersity of W ashington (now the

Center f or Teaching and Learning) who advised me as a doctoral

student instructor , consultants at the Center for Academic Excellence

(now the Office of A cademic Inno vation ) at Portland S tate Univ ersity

who advised me in my first full -time teaching position, and their

counterparts at CTLÑ The Center f or Teaching and Learning at

Furman U niv ersity . When Diane Boyd, who led the Furman U niv ersity

summer w orkshop on course design w here I adapted Media in Asia for

a liberal arts context, gave me a copy of FinkÕs book, I could suddenly

trace the genesis of many concepts communicated to me as I developed

my teaching practices.

5. The ACS grant, funded in Spring 2013, w as called, ÒA Faculty Learning

Community on B lended Learning: Dev eloping and Imp lementing Best

Practices at Furman U niv ersity .Ó Seehttp:// www .colleges.org/

blended_learning/funded_pr oposals.html and https:// sites.google.com/

site/furmanblendedlearning/ for mor e information about this

initiativ e. Other participants in the grant included Dennis H aney,

Randy Hutchison, Alison R oark, Mik e Winiski, and Chris B lackw ell.

The group met thr ee or four times a month f or over a year and became
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a voice for blended learning at F urman, though w e were not the onl y

faculty experimenting with that instructional f ormat. A Fall 2013 ACS

grant pr oposed by Sean Connin and Mik e Winiski, ÒDeveloping Shared

Expertise for Blended Learning Instruction Thr ough Institutional

Collaboration Ó continued these discussions in partnership with T rinity

Univ ersity , with a summer 2014 w orkshop.

6. Each person adopted a somewhat distinct appr oach to blended

learning, with H aney and Roark developing screencasts with embedded

quizzes as components of Intr oduction to B iology course modules,

Winiski dev eloping video lectur es for a GIS course, and Hutchison

incorporating flipped classr oom activities and quizzes on str eaming

media into an intr oductory H ealth Sciences course.

Seehttps:// sites.google.com/site/furmanblendedlearning/ for details

on each person's approach.

7. Generous funding enabled me to add a stopover in South K orea, home

to Korean drama series and the K-pop music p henomenon, to the end

of a summer 2013 China r esearch trip. A dditional funds helped me

acquire relevant books and a few DVDs on Boll ywood, anime, manga

and Korean popular cultur e, areas outside my primary expertise.

Finall y, a taxable stipend helped me pay for a Netflix account ( not an

expense the university w as willing to fund dir ectly) and recognized the

time spent developing the class. I am grateful to M argaret Oakes, chair

of the H umanities Dev elopment Fund, for enthusiasticall y supporting

my proposal and for w orking with me to sp lit the course development

award into tra vel, course materials, and stipend support.

8. Support f or a unique time structur e from Asian Studies Department

Chair Shusuke Yagi, encouragement of inno vative teaching from

Furman Dean and V ice President for Academic Affairs John Beckford,

and willingness to modify the standar d schedule by Associate Dean and

Univ ersity Registrar Brad Barr on enabled the course to come into

existence at Furman. Feedback and ideas from Ilka Rasch, associate

professor of German and fellow course redesign workshop participant,

were very helpful as well.

9. Personal communication, M ay 7, 2014.
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10. Note that in T able 1, Gallery walks involve students displaying their

work in a hall way, on tables or desks or on the classroom, while their

classmates circulate around the r oom viewing the w ork, often using

color -coded sticky notes to write comments. I used gallery w alks for a

comparison manga assignment.

11. ÒAll [Pr oject X] faculty appr eciated the quality and unique type of

engagement with students on Facebook, as well as the visual resources

that permitted a diff erent type of kno wing and learningÓ (Hocoy 2013,

n.p.).

12. I sympathized and w ork ed to clarify w here to find v arious elements

after r eceiving this comment. N ext time, I will also adopt the advice of

Parker (2012) for mor e effective organization of the F acebook Group,

including activ ating the gr oup email account and distinguishing

between the ÔPhotosÕ and ÔFilesÕ document storage areas. Unfortunatel y

for that student, not using F acebook was not an option.

13. The Facebook post portf olio assignment r equir ed students to compile

every post they had made throughout the semester into a single

document, then write a tw o-page intr oduction to the portf olio. Click

here for additional inf ormation about the assignment goals.

14. Rather than modify the idiosyncratic grammar of the students, man y of

whom are non-nativ e English speakers, I have chosen to leave the text

as they wrote it. Please excuse any unusual grammar .

15. Midterm f eedback was collected anonymously via a Google Forms

survey and via a paper passed out in class. End-of-term f eedback was

collected anonymously via a Google Forms survey. Students w ere given

class time to complete the end-of -term surv ey while the instructor w as

out of the r oom.

16. Data on student enr ollment is dra wn fr om http:// www2.furman.edu/

About/About/F actsandFigur es/Pages/default.aspx and the Powerpoint

presentation, ÒINTERNATI ON AL STUD ENTS O N YOUR

HALLÉF riend or F oe?Ó In 2013-14, Furman enr olled 103 international

students fr om 33 countries; 71 of the students ar e from Asia. With 2662

students total, international students comprised less than 4% of

Furman Õs student population, but the univ ersity has experienced a
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nearly 600% increase in the numbers of international students

compared with f our years ago and integration has been a bumpy road at

times. By contrast, Portland S tate Univ ersityÕs 2000-plus international

students formed nearl y 7% of the campus population

(http:// www .pdx.edu/portland-state-univ ersity -facts,

http:// www .pdx.edu/international -students/, accessed March 20,

2014).

17. Huston (2009) encourages faculty to be candid about their back grounds

and knowledge limitations w hen teaching in less familiar ar eas, but I

suspect that students evaluate instructors w ho are open about this

diff erently according to age, gender and race.

18. M any liberal arts colleges are targeting international students f or

recruitment, viewing them as an opportunity f or incr easing tuition

revenue. However, the campus cultures are often slow to adjust.

19. The student wr ote this comment on the mid-semester f eedback survey.

20. Another student r eflected:ÒI think that the Facebook assignments were

helpful to me as a learner because I was able to express my thoughts in a

new arena, while using outside sour ces freely as a reference, and I could

even use screen shots from the actual pieces to show off m y thoughts. I

especially lik e working with F acebook because it allowed me to see

what my classmates were watching, and what they thought about the

diff erent genres.Ó

21. Having students post self-intr oductions is an important practice in

blended learning courses (Caulfield 2011: 204), and I w anted students

to start posting meaningful r esponses to specific prompts and dir ectives

fr om the beginning of the term.

22. I am aware of the recent debates about learning styles, presented

thr ough a study that criticized earlier studies f or fla wed experimental

design and found that learning outcomes did not impr ove when

teachers catered to student learning sty les (Pashler et al. 2009). I do not

doubt that students can learn in w ays that do not suit their learning

preferences. However, my experience as a learner and as a teacher has

convinced me that cr eating options f or students instead of f orcing them

to function in less pr eferred styles is critical. (See Glenn 2009 and
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Chasteen and Fuchs 2011 for evaluations of the merits of the P ashler

article; note that P ashler participated in the podcast b y Chasteen and

Fuchs.) I am also a strong proponent of meta-cognition, a concept

instilled in me as a high school student b y Dr . Julia Stewart Werner:

thinking about ho w w e think and learn is an important part of the

learning pr ocess. Finall y, I striv e to imp lement the univ ersal design

princip les aiming at making education inclusiv e and accessible to all

students, without r equiring them to r equest special accommodations

(Burgstahler and Cory 2008). Thus r egardless of the new scrutin y and

doubt cast on learning sty les by Pashler and his co-authors, I continue

to teach students to identify their o wn learning pr eferences and

articulate ho w they will dev elop strategies based on these preferences in

settings where they cannot choose.

23. In most cases, students were able to access media at no charge on

Hulu.com, Drama Fever, YouTube.com; with a str eaming subscription

fr om N etflix.com ( one month fr ee trial or 7.99 per month ); or by

pur chasing ÔrentalsÕ from Amazon.com or Y ouTube.com for around

2.95. The Films on Demand p latf orm available thr ough the library at

both Furman and Portland S tate Univ ersities off ered many educational

documentaries that pr ovided overview s of Asian media genres. In

general, students were highly reluctant to w atch DVDs fr om the library

and preferred to find online v ersions of media, regardless of the legality

of those online v ersions.

24. I had off ered to arrange additional scr eening sessions earlier in the

term, but students had not expr essed interest until that point.

25. Diane Boyd, personal communication, M ay 7, 2014.

26. For a discussion of social media and FERPA laws, see Orlando 2011.

27. Parker, an enthusiastic proponent of F acebook Groups, provides an

extensive discussion of the diff erent group settings and the logistics f or

adding students to the gr oups (2012: 48). See also

https:// www .facebook.com/help/www /220336891328465 for a chart

that compar es Open, Closed, and Secret groups. Anyone can see the

members of a Closed group.

28. In one case, the student never signed up for Facebook and complained

���

https://www.facebook.com/help/www/220336891328465


about missing course-r elated communications. In another , a student

posted drunk en comments late at night and f elt these poor decisions

were reflected in his grade (M endez et al. 2014).

29. Several of my scholarly listservs have been disbanded and are

reconstituting themsel ves as Facebook Groups. I now count F acebook

as an important v enue for sharing and commenting on scholarship and

intellectual ideas. This transf ormation is occurring in man y other

professions as well.

30. For students concerned about priv acy, like the one discussed by

M endez et al. (2014), I encourage them to register a second (or first )

account using an alias. Using tw o diff erent web browsers (e.g., Google

Chr ome and Internet Exp lor er) permits users to remain logged in to

both accounts simultaneousl y. Some students are absolutely opposed to

Facebook, though: One student, after learning that F acebook group

participation w as a requir ed course element, asked whether it could be

waived since she did not have an account. After learning it could not,

the student dr opped out of the class before the second class session. I

suspect there were other elements of the course design that also

spooked her.

31. Still, I rar ely comment on student -friendsÕ newsfeed posts.

32. Here is an example of the summary shared in the full -class Facebook

Group: ÒI found everyoneÕs posts really inter esting because everyone

seemed more invested into what they were saying and posting because

they got to choose a topic that w as interesting to them. For example,

even though M and I w atched Heirs, we talked about a lot of diff erent

things because different things within the series inter ested us. Also, I

found the screenshots that S posted about Mononok e really inter esting

and intricate. JÕs animation sounded also an area we could look into

though because it seemed to be slightly diff erent than the typical

animations that w e watched in this class.Ó

33. With the course meeting on T uesday afternoons, students generally

found the Friday afternoon deadline manageable. Several commented

that they did not lik e either Sunday night deadlines or M onday night
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deadlines for the second posting of the w eek, which usually included

requir ements to respond to classmatesÕ posts.

34. Technically, it was my second time teaching the course, since I had

taught M edia in Asia at Portland S tate Univ ersity in 2011, but the

significant o verhaul, expansion fr om 10 weeks to 16, and incorporation

of Facebook Groups as a central element made it essentially a new

course.

35. The student will be funded as a Furman A dvantage Teaching Fellow.

Another examp le of institutional support, this f ellowship Òis designed to

promote eff ective teaching and learning thr ough inno vative course

design, development, and deliv ery and to giv e Teaching Fellows

substantive experiences through their in volvement in these activities.

Each fellowship assumes four to fiv e hours of activity per w eek during

fall or spring term. Ó Seehttp:// www2.furman.edu/sites/ur /Pages/

default.aspx for details.

36. A large-scale meta-study conducted by researchers from the

Department of Education made similar findings: in univ ersities,

quantitativ e measures of student learning outcomes impr oved when

students engaged in blended learning, compared with contr ol groups

that onl y met face-to-face or with gr oups that met online (M eans et al.

2010).

37. For mor e on Lewis & Clark' s Faculty Technology Institute, see

http:// www .lclark.edu/inf ormation_technology /client_services/

faculty_technology_institute/.

38. For mor e information about P ortland S tate Univ ersity' s Hybrid

Teaching mini -grants, seehttp:// www .pdx.edu/oai/faculty -f ellows-

programs.

39. For mor e information about the Associated Colleges of the South 's

Blended Learning Grant Pr ogram, see http:// www .colleges.org/

blended_learning/index.html.

40. For a description of an iP ad-enhanced class, see

http:// furmannew spaper.com/2013/03/11/ipads-aid-students-

learning -in-mark eting-princip les-class/.
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The follo wing list includes all projects funded by the ACS
Blended Learning Grant program between2011-2013. The list is
indexed by project type, including pr ojects related to:

¥ collaborativ e courses (6)

¥ digital studies, digital humanities, and undergraduate r esearch
(4)

¥ flipped classrooms (6)

¥ globall y connected learning (2)

¥ massive open online courses (MOOCs) (2)

¥ online educational r esources: collections (3); self-dir ected
learning (2); design (3)

¥ professional development: course design (3); workshops and
learning communities (4); virtual w orkshops (2)

¥ shared courses and shared course modules (2)

¥ social media (1)

Each entry lists the names,contact inf ormation, and subject areas
for the principal investigators of each grant. Entries may also
include links to any resourcesdeveloped by principal investiga-
tors for consortial use. We encourage you to read the proposals
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and final reports for any projects that are of inter est to you and
to reachout to principal investigators to discuss follo w-up ques-
tions or potential collaborations.
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Principal In vestigator s: Amanda Hagood (formerl y of Hendrix
College),
Carmel E. Price (formerl y of Furman U niv ersity )

Contact Inf ormati on :
hagood@colleges.edu,
carmelp@umich.edu

Subject Ar eas: English, Sociology, Envir onmental Studies

Date Funded : Winter 2012

Project Descripti on : In tw o interr elated projectsÑ Literary
Landscapes:Writing the Natural State (Hagood) and Sister Class-
rooms: Connecting Through Blogs and Grounded in Place
(Price)Ñprincipal investigators combined student blogging and
shared videoconf erence sessionsto connect tw o distant classes
simultaneousl y engaged in place-based studies in literatur e and
sociology. See final reports fr om Hagood and Price.

Cour se Blogs (2):
https:// naturalstate.edublogs.org,
https:// popandev.edublogs.org
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Principal In vestigator: Nathan Stogdill (formerl y of the Univ er-
sity of the South )

��


http://www.colleges.org/blended_learning/funded_proposals.html
mailto:hagood@colleges.edu
mailto:carmelp@umich.edu
http://www.colleges.org/blended_learning/reports/2013/Hendrix_Hagood_finalreport.pdf
http://www.colleges.org/blended_learning/reports/2013/Furman_Price_finalreport.pdf
https://naturalstate.edublogs.org
https://popandev.edublogs.org


Contact Inf ormati on: n/a

Subject Ar ea: English

Date Funded: Fall 2012

Project Descripti on: Principal investigator collaborated with
Dr . Dustin M engelkoch (Lake ForestUniv ersity ) to develop a syl-
labus for a course in the works of John Milton, launch a course
sharing platf orm for the course, and create a virtual symposium
for students. Seefinal r eport .

Cour se Website:
http:// www .milton-class.com
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Principal In vestigator s: Li W ei (Rollins College ),
Jay M cDaniel (H endrix College )

Contact Inf ormati on:
lwei@rollins.edu ,
mcdaniel@hendrix.edu

Subject Ar eas:Religious Studies, M usic

Date Funded: Fall 2011

Project Descripti on: Principal investigators used videoconf er-
encing to link tw o classesat Hendrix College and Rollins Col-
lege,and included a seriesof online seminars that focused on the
religious relevanceof rock and roll and cultural appropriation in
Tibetan Buddhist inspir ed world music. See final r eport .
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Principal In vestigator s: Michael Kamen (Southwestern Univ er-
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sity),
Candace Wentz (Centr e College)

Contact Inf ormati on:
kamenm@southwestern.edu,
candace.wentz@centre.edu

Subject Ar ea: Education

Date Funded: Fall 2013

Project Descripti on: Principal investigators will analyze the
materials and teaching techniques used in the courses in Edu-
cation Technology at their respective institutions. They will
develop and imp lement shared online modules, exploring oppor-
tunities for students to communicate using educational technol-
ogy. Seeproject proposal.
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Principal In vestigator s: Laura Hobgood-Oster (Southwestern
Univ ersity ),
Rachel Simmons (Rollins College )

Contact Inf ormati on:
hoboster@southwestern.edu,
rsimmons@rollins.edu

Subject Ar eas:Envir onmental Studies, Visual Arts

Date Funded: Spring 2012

Project Descripti on: Teaching tw o separate courses on the
theme of envir onmental and landscape (Envir onmental Justice
and Animas, LandscapeArt ), principal investigators shared com-
mon content including readings, video lectur es,and a common
blog, allowing students to take advantage of the expertise of fac-
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ulty at both campuses.Seefinal report and an ACS-hosted dis-
cussion of this pr oject with the principal in vestigators.
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Principal In vestigator s: Jana Mathews (Rollins College ),
Anne M eehan (Rollins College ),
Beth Chancy (Univ ersity of Richmond)

Contact Inf ormati on:
jmathew s@rollins.edu ,
asmeehan@rollins.edu ,
bchancy@richmond.edu

Subject Ar ea: Career Planning

Date Funded: Spring 2013

Project Descripti on: Principal investigators developed an inno-
vative inter -institutional approach to preparing liberal arts stu-
dents for meaningful career paths,using several blended learning
modules designed to help students collaborativ ely impr ove their
skills in personal branding, professional networking, and inter-
viewing. See final r eport and a case studybased on this project.

Cour se Website:
http:// social.rollins.edu/wpsites/acsblended/
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Principal In vestigator s: Celeste Ray (Univ ersity of the South ),
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http://www.colleges.org/blended_learning/reports/2012/RollinsSouthwestern_HobgoodOsterSimmons_finalreport.pdf
https://www.youtube.com/watch?v=7YQXQEAwTVE
https://www.youtube.com/watch?v=7YQXQEAwTVE
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http://social.rollins.edu/wpsites/acsblended/


Daniel Carter (U niv ersity of the South ),
Chris Van de Ven (Univ ersity of the South ),
Eriberto (F uji) Lozada (Davidson College)

Contact Inf ormati on:
cray@sewanee.edu,
dccarter@sewanee.edu,
chvandev@sewanee.edu,
erlozada@davidson.edu

Subject Ar ea: Anthr opology , Envir onmental Studies

Date Funded: Spring 2013

Project Descripti on: The principal investigators planned to cre-
ate a website with hyper-link ed maps deriv ed fr om project
research and develop discovery-based modules for multip le
undergraduate courses in anthr opology , envir onmental studies
and landscape analysis that center on the website and made use
of a M oodle platf orm. These activities expanded faculty skills
and allowed them to explor e new possibilities for engaging other
ACS faculty with research and teaching inter ests in Cumberland
Plateau subjects and in GIS applications. See final r eport .
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Principal In vestigator s: Kinnis Gosha (M orehouse College),
Daniele Bascelli (Spelman College)

Contact Inf ormati on :
kgosha@morehouse.edu,
dbascelli@spelman.edu

Subject Ar ea: Computer Science

Date Funded: Fall 2012

Project Descripti on: The proposal aims to reduce the stresson
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the Writing CentersÕservices and expand their off erings by pro-
viding students with web-based assistanceusing an Embodied
Conversational Agent (ECA), a program capable of emulating
face-to-face interactions with people, including the use of hand
gestures, facial expression, body postur e, and speech. See final
report .
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Principal In vestigator s: Scott Nesbitt (formerl y of the Univ er-
sity of Richmond), Robert Kenzer (Univ ersity of Richmond),
Timoth y Huebner (RhodesCollege),Llo yd Benson (Furman Uni-
versity ), Stephanie Rolph (Millsaps College )

Contact Inf ormati on:
llo yd.benson@furman.edu,
huebner@rhodes.edu,
rk enzer@richmond.edu ,
rolphsc@millsaps.edu

Subject Ar ea: History

Date Funded: Fall 2013

Project Descripti on: Principal investigators will build upon the
inno vative digital exhibit, Visualizing Emancipation, creating the
opportunity for students at four ACS institutions to contribute
a significant piece of generative scholarship and, thr ough virtual
meetings, to learn fr om eachother about their new research into
the end of slavery in the U nited States. Seeproject proposal.
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Principal In vestigator s: Llo yd Benson (Furman U niv ersity );
Mik e Winiski (Furman Univ ersity ); DebbieLee Landi (Furman
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Univ ersity );
Julian Chambliss (Rollins College); Mik e Gunter (Rollins Col-
lege);
Robert N elson (Univ ersity of Richmond);
& Scott N esbit (formerl y of the Univ ersity of Richmond)

Contact Inf ormati on:
llo yd.benson@furman.edu,
mik e.winiski@furman.edu ,
debbielee.landi@furman.edu,
jchambliss@rollins.edu ,
mgunter@r ollins.edu ,
rnelson2@richmond.edu

Subject Ar ea: History , Spatial Analysis

Date Funded: Spring 2012

Project Descripti on: The goal of this initiativ e was to develop
and test a model set of framew orks for inter -campus and inter-
discip linary collaboration around a set of common themes and
places, giving faculty the tools to preserve and share archives-
based travel study and local community research projects. See
final r eport .

Project Website:
http:// dsl.richmond.edu/dr eamsanddisorders/
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Principal In vestigator s: M aha Zewail-Foote (Southwestern
Univ ersity ),
Emil y N iemeyer (Southwestern Univ ersity )
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Contact Inf ormati on:
footezm@southwestern.edu,
niemeyee@southwestern.edu

Subject Ar ea: Chemistry

Date Funded: Spring 2013

Project Descripti on: Principal investigators created interactiv e
learning modules to ÒflipÓportions of the instructional processin
General Chemistry courses,leaving additional classtime to facil-
itate a deeper understanding of course topics thr ough group dis-
cussion and problem solving activities createdby the instructors.
Seefinal r eport .
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Principal In vestigator s: Andr ew OÕGeen (Davidson College),
Patrick Sellers (Davidson College)

Contact Inf ormati on:
anogeen@davidson.edu,
pasellers@davidson.edu

Subject Ar ea: Political Science

Date Funded: Spring 2012

Project Descripti on: Principal investigators evaluated the effec-
tiv eness of inno vations in teaching statistics to undergraduate
students, replacing the course textbook with a set of online
resources,including readings and videos, and evaluating the rel-
ative effectivenessof traditional classroom lectur es versus mor e
interactiv e classroom activities. See final r eport .
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Principal In vestigator s: Sean Connin (Trinity U niv ersity ),
Mik e Winiski (F urman U niv ersity )

Contact Inf ormati on:
sconnin@trinity .edu,
mik e.winiski@furman.edu

Subject Ar ea: STEM F ields

Date Funded: Fall 2013

Project Descripti on: The goal for this project is to promote
shared expertise and peer-to-peer support for blended instruc-
tion within STEM discip linary contexts, addressing key fac-
torsÑsuch as the paucity of discip line-specific examples, a lack
of time to prepare online course materials, and uncertainty
regarding alternativ es to traditional lectur e for in-class instruc-
tionÑ which impede faculty experimentation with blended
learning. Seeproject proposal.
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Principal In vestigator: Hoa Nguyen (Trinity U niv ersity )

Contact Inf ormati on:
hnguyen5@trinity .edu

Subject Ar ea: M athematics

Date Funded: Fall 2012

Project Descripti on: After intr oducing WebAssign, an online
homework and grading tool, into her Calculus I classes,the prin-
cipal investigator compared the grades and student survey
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responsesfor theseclassesto those of earlier sections which were
off ered in a conventional format. Seefinal report and an ACS-
hosted discussion of this pr oject with the principal in vestigator.
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Principal In vestigator s: William Holt (Birmingham-Southern
College),
Vincent Gawr onski (Birmingham-Southern College )

Contact Inf ormati on:
wholt@bsc.edu,
vgawr ons@bsc.edu

Subject Ar ea: Urban Envir onmental Studies, Political Science

Date Funded: Spring 2013

Project Descripti on: Principal investigators created a course in
envir onmental hazards and urban social risks that helped stu-
dents develop the skills to useelectronic toolsÑ including hazard
identification, mapping, and Geographic/ Geo-Spatial Inf orma-
tion SystemsÑto understand how envir onmental hazards and
urban social risks interact in diff erent contexts. See final
report and a case studybased on this project.
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Principal In vestigator: Rachel Simmons (Rollins College )

Contact Inf ormati on:
rsimmons@rollins.edu

Subject Ar ea: Visual Arts

Date Funded: Fall 2013
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http://www.colleges.org/blended_learning/reports/2012/Trinity_Nguyen_finalreport.pdf
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Project Descripti on: The principal investigator will place ele-
ments of a typical studio art classÑincluding the demonstration
of techniques and the discussion of materialsÑ in an online envi-
ronment, developing a ÒflippedÓstudio art class in which stu-
dents can spend mor e time with hands-on learning exercises.See
project proposal.
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Principal In vestigator: Ann W ill yard (Hendrix College )

Contact Inf ormati on:
will yard@hendrix.edu

Subject Ar ea: Biology

Date Funded: Fall 2012

Project Descripti on: The principal investigator created online
modules to prepare students for international study in Tropical
Field Botany and to enhance their on-site experience. Seefinal
report .
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Principal In vestigator s: Erika Berroth (Southwestern Univ er-
sity),
Joe Austin (Southwestern Univ ersity )

Contact Inf ormati on:
berrothe@southwestern.edu,
jaustin@southwestern.edu
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Subject Ar ea: German

Date Funded: Fall 2013

Project Descripti on: Principal investigators intr oduced blended
learning to a M ay Term study abroad programÑ featuring a pre-
departur e component, components delivered during the experi-
enceabroad, and elements of the re-entry seminarÑto transform
the learning experience for a group of up to 80 student-ath-
letes thr ough flexible, self-organized, problem-based, and mobile
forms of teaching and learning. See project proposal.
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Principal In vestigator s: Thomas Smythe (Furman U niv ersity ),
Jane Reimers (Rollins College )

Contact Inf ormati on:
jr eimers@rollins.edu ,
thomas.smythe@furman.edu

Subject Ar ea: Accounting & F inance

Date Funded: Fall 2013

Project Descripti on: Principal investigators are developing a set
of mini courses in personal finance that will be marketed to
Rollins and Furman faculty , staff, and alumni, and will test the
viability of online coursesasa tool for institutional development.
Seeproject proposal.
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Principal In vestigator s: M ark Lewis (T rinity U niv ersity ),
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http://www.colleges.org/blended_learning/proposals/nov13/Southwestern_BerrothAustin_proposal.pdf
mailto:jreimers@rollins.edu
mailto:thomas.smythe@furman.edu
http://www.colleges.org/blended_learning/proposals/nov13/FurmanRollins_SmytheReimers_proposal.pdf


Aaron Delwiche (Trinity Univ ersity ), Dennis Ugolini (Trinity
Univ ersity ),
Forr est Stonedahl (Centr e College), Chris Campolo (Hendrix
College),
Gabriel Ferrer (Hendrix College), Zhengbin Richard Lu (Spel-
man College),
Bryan Bibb (Furman Univ ersity ), M ary Fairbairn (Furman Uni-
versity )

Contact Inf ormati on:
mlewis@trinity .edu

Subject Ar ea: M ultip le Discip lines

Date Funded: Fall 2012

Project Descripti on: N ine principal investigators (drawn fr om
ACS faculty and staff) enrolled in massive open online course
(M OOCs) and reported about their experience via a group blog,
online forum, and virtual meetings, yielding a better understand-
ing of the M OOC phenomenon and allowing faculty to advise
their institutional leadersabout whether and how to ventur e into
this new educational space. Seefinal r eport .

Project Blog:
http:// acsmooc.blogspot.com
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Principal In vestigator: Tim Chartier (Da vidson College)

Contact Inf ormati on:
tichartier@da vidson.edu
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mailto:mlewis@trinity.edu
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Subject Ar ea: M athematics

Date Funded: Fall 2011

Project Descripti on: Principal investigator developed a blended
course that explor ed the applications of linear algebra thr ough a
series of shared webinars on topics such as GoogleÕs PageRank
algorithm and sports ranking methods used by the Bowl Cham-
pionship Series.Portions of the course were off ered to 72 partic-
ipants fr om 7 ACS institutions. See final r eport .

Video Lectur es:
http://lif eislinear.wordpr ess.com
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Principal In vestigator s: M ary Finley -Brook (Univ ersity of
Richmond),
Carmel E. Price (formerl y of Furman U niv ersity ),
M elissa Johnson (Southwestern Univ ersity ), Brett Werner (Cen-
tr e College),
Daniel Kir chner (Centr e College), Jon Evans (Univ ersity of the
South),
David Ribble (T rinity U niv ersity ), Barry Allen (Rollins College )

Contact Inf ormati on:
mbr ook@richmond.edu ,
meljohn@southwestern.edu,
brett.werner@centre.edu,
dribble@trinity .edu,
ballen@rollins.edu

Subject Ar ea: Envir onmental Studies

Date Funded: Fall 2013

Project Descripti on: This collaborativ e, inter -institutional pro-
ject is part of a fiv e-team effort to create, identify , develop, col-
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lect, and curate a wide variety of original and existing online
resources for an ACS-wide digital library focused on envir on-
mental sustainability in the U.S. south and beyond, which will
support curr ent and futur e learning experiences for ACS stu-
dents. The collection focuses on fiv e critical areas: Climate
Change and Energy (Finley -Brook); Envir onmental and Social
Justice (Price & Johnson); Food and Envir onmental Studies
(Werner & Kir chner); Biodiv ersity / Ecosystem Services (Evans
& Ribble); & Political Ecology (Allen). Seeproposals fr om Finley -
Brook , Johnson, Werner , Ribble, and Allen .
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Principal In vestigator s: KatieAnn Sk ogsberg (Centr e),
Dennis U golini (T rinity U niv ersity )

Contact Inf ormati on:
katieann.skogsberg@centre.edu,
dugolini@trinity .edu

Subject Ar ea: Psychology, Physics

Date Funded: Fall 2011

Project Descripti on: Principal investigators incr eased accessi-
bility to responsible conduct of research training requir ements
for educators at smaller, primaril y undergraduate institutions
(PUIs) by developing a repository of flexible training modules
that use a blended learning approach. Seefinal r eport .
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Principal In vestigator( s): Suzanne Buchele (formerl y of South-
western Univ ersity ), Alison M arr (Southwestern Univ ersity ),
Ther ese Shelton (Southwestern Univ ersity )

Contact Inf ormati on:
marra@southwestern.edu,
shelton@southwestern.edu

Subject Ar ea: M athematics

Date Funded: Spring 2013

Project Descripti on: This project represents a novel approach
of diff erentiated assessmentand guided learning tools to deter-
mine areasin which students need to impr ove their pre-calculus
kno wledge, and to empower students to learn the material and
skills requir ed for successin Calculus I on their own, with the aid
of w orksheets and accompanying videos. Seefinal r eport .
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Principal In vestigator s: Hoa Nguyen (Trinity U niv ersity ),
Eddy Kwessi (Trinity Univ ersity ), Jeremy Donald (Trinity Uni-
versity )

Contact Inf ormati on:
hnguyen5@trinity .edu,
ekwessi@trinity .edu,
jdonald@trinity .edu

Subject Ar ea: M athematics
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Date Funded: Fall 2012

Project Descripti on: Principal Investigators designed, devel-
oped, and launched a technology tutorial website for undergrad-
uate students in Statistics and Applied M athematics, facilitating
studentsÕlearning about essential computer technologies for
their math classes thr ough both instructor -assigned used and
self-dir ected inquiry . Seefinal r eport .

Cour se Website:
http:// php.trinity .edu/mathtut/
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Principal In vestigator s: David W right (F urman U niv ersity ),
Joe Essid (Univ ersity of Richmond)

Contact Inf ormati on:
david.wright@furman.edu ,
jessid@richmond.edu

Subject Ar ea: Writing

Date Funded: Fall 2011

Project Descripti on: This collaboration between the Writing
Center at the Univ ersity of Richmond and the Center for Teach-
ing and Learning at Furman Univ ersity supported the develop-
ment of robust, inf ormativ e, and interactiv e writing resources
for students and instructors that go beyond the traditional
ÒhandbookÓmodel. Seefinal report and an ACS-hosted discus-
sion of the pr oject with principal in vestigators.
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Web Resources:
http:// writing2.richmond.edu/writing/ww eb.html
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Principal In vestigator s: Mik e Winiski (F urman U niv ersity ),
Jeremy Donald (T rinity U niv ersity )

Contact Inf ormati on:
mik e.winiski@furman.edu ,
jdonald@trinity .edu

Subject Ar ea: Spatial Analysis

Date Funded: Fall 2011

Project Descripti on: Principal investigators created a set of dig-
ital learning modules focused on understanding and creating
maps using Geographic Inf ormation Systems, including screen-
cast tutorials, guided writing exercises, group discussions, and
hands-on activities. Seefinal report and an ACS-hosted discus-
sion of the pr oject with principal in vestigators.

Web Tutorials:
https:// sites.google.com/a/trinity .edu/acs_grant_gis/
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Principal In vestigator s: Jeffr ey Beyeryl (formerl y of Furman
Univ ersity )

Contact Inf ormati on: n/a

Subject Ar ea: M athematics

Project Descripti on: Principal investigators work ed with stu-
dents to develop a model for using Wikiv ersity in a mathematics
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classroom, empowering students to use the scholarly side of the
Web more effectively. Seefinal r eport .

Cour se Website:
http:// en.wikiv ersity .org/wiki/
Selected_topics_in_finite_mathematics
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Principal In vestigator s: David Richar d (Rollins College ),
Eileen Gregory (Rollins College), M eribeth Huebner (Rollins
College)

Contact Inf ormati on:
dcrichar d@rollins.edu ,
mhuebner@rollins.edu ,
egregory@rollins.edu

Subject Ar ea: Instructional T echnology

Project Descripti on: Principal investigators work ed to develop
an internal faculty certification program in blended learning
course design, helping to ensure that faculty follo w best practices
and the achieve relevant student learning outcomes. See final
report .
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Principal In vestigator s: David Richar d (Rollins College ),
M eribeth Huebner (Rollins College), Dianne Bennett (Rollins
College)
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http://www.colleges.org/blended_learning/reports/2012/Furman_Beyerl_finalreport.pdf
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Contact inf ormati on:
dcrichar d@rollins.edu ,
mhuebner@rollins.edu ,
dbennett@rollins.edu

Subject Ar ea: Psychology, Instructional T echnology

Date Funded: Fall 2013

Project Descripti on: Principal investigators conducted a con-
tr olled study of blended learning in the adult learning context
that utilizes student course evaluations, student learning out-
comes, and faculty reactions fr om roughly tw enty blended
courses in multip le discip lines during Spring 2014. Seeproject
proposal.
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Principal In vestigator s: David Richar d (Rollins College ),
Scott Hewit (Rollins College )

Contact Inf ormati on:
dcrichar d@rollins.edu ,
shewit@rollins.edu

Subject Ar ea: Instructional T echnology

Date Funded: Spring 2012

Project Descripti on: Principal investigators developed a core
group of mid- to senior-level Faculty Fellows to incorporate
blended learning modules into a curr ent course and to serve as
mentors to their colleagues. See final r eport .
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Principal In vestigator: Min-K en Liao (Furman U niv ersity )

Contact Inf ormati on:
min-k en.liao@furman.edu

Subject Ar ea: Biology

Date Funded: Fall 2012

Project Descripti on: The principal investigator collaborated
with Dr . Jorge Rodriques to advance a research program estab-
lished at Furman Univ ersity . They developed discovery-based
laboratory exercise modules for undergraduate soil micr obiol-
ogy courses at Furman and Univ ersity of Texas-Austin. Seefinal
report .
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Principal In vestigator s: Kim Burk e (Millsaps College),
Damon E. Campbell (Millsaps College )

Contact Inf ormati on:
kim.burk e@millsaps.edu,
damon.campbell@millsaps.edu

Subject Ar ea: Business

Date Funded: Fall 2013

Project Descripti on: This project presents a framew ork for
incr easing the capacity for faculty in the Else School of M an-
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agement for incorporating technology in the classroom by iden-
tifying the potential areas where technology can impr ove our
learning envir onment, working with individual faculty members
to addresstheir needs,and providing the services of an expert in
educational technology to guide the faculty thr ough the process.
Seeproject proposal.
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Principal In vestigator s: Dennis H aney (Furman U niv ersity ),
Randy Hutchinson (Furman Univ ersity ), Alison Roark (Furman
Univ ersity ),
Mik e Winiski (Furman Univ ersity ), Tami Blumenfield (Furman
Univ ersity ),
Chris B lackw ell (Furman U niv ersity )

Contact Inf ormati on:
dennis.haney@furman.edu,
randolp h.hutchison@furman.edu ,
alison.roark@furman.edu ,
mik e.winiski@furman.edu ,
tami.blumenfield@furman.edu ,
christop her.blackwell@furman.edu

Subject Ar ea: M ultip le Discip lines

Date Funded: Spring 2013

Project Descripti on: The goal of this project is to develop guide-
lines for best practices in integrating blended learning pedago-
gies into the classroom, taking a holistic approach thr ough which
faculty will focus on both the development of paired online
resources and of in-class activities that emphasize the applica-
tion of kno wledge. See final report and a case study of Tami
BlumenfieldÕs course, developed in cooperation with this faculty
learning community .
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Project Website:
https:// sites.google.com/site/furmanblendedlearning/home
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Principal In vestigator s: Pamela Hanson (Birmingham-South-
ern College),
Laura Stultz (B irmingham-Southern College )

Contact Inf ormati on:
phanson@bsc.edu,
lstulz@bsc.edu

Subject Ar ea: Biology , Chemistry

Date Funded: Fall 2012

Project Descripti on: Principal investigators hosted a workshop
that brought together 30 faculty members fr om fifteen institu-
tions (including seven ACS institutions ) to explor e model peda-
gogies that emphasize engagedlearning and collaborativ e digital
tools, working both as a large group and in small groups based
on research inter ests. Seefinal r eport .
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Principal In vestigator s: Paul (Dick) Kuettner (Washington and
Lee Univ ersity ), Stephanie Knouse (Furman Univ ersity ), Carl
Robertson (Southwestern Univ ersity ), Sharon Scinicariello (Uni-
versity of Richmond)

Contact Inf ormati on:
kuettner@w lu.edu,
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stephanie.knouse@furman.edu,
robertsc@southwestern.edu,
sscinica@richmond.edu

Subject Ar ea: M odern Languages

Date Funded: Fall 2013

Project Descripti on: This project provides advanced online and
in-person professional development opportunities for curr ent
and futur e languageeducators asACS institutions, creating acol-
laborativ e ACS blended foreign language methods course based
on the M ethods for Foreign Language course already taught at
Washington and Lee Univ ersity . Seeproject proposal.

Project Website:
http:// www2. wlu.edu/x61117.xml
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Principal In vestigator s: Carrie Schulz (Rollins College ),
Anna Lohaus (Rollins College ), Tim Lepczy k (Hendrix College ),
Wendy Trenthem (Rhodes College)

Contact Inf ormati on:
cschulz@rollins.edu ,
alohaus@rollins.edu ,
lepczyk@hendrix.edu,
tr enthemw@rhodes.edu

Subject Ar ea: Instructional T echnology

Date Funded: Fall 2013

Project Descripti on: In this project, principal investigators at
Rollins, Hendrix, and Rhodes piloted a faculty training pro-
gramÑtested thr ough several generations of Rollins fac-
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ulty Ñthat addressescourse redesign for blended delivery. See
project proposal and a casestudy basedon earlier phasesof this
project.
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Principal In vestigator: Ruben M ancha (Trinity U niv ersity )

Contact Inf ormati on:
rmancha@trinity .edu

Subject Ar ea: Business

Date Funded: Fall 2012

Project Descripti on: This project engagedfiv e faculty members
and the project coordinator in the development and adoption
of inter discip linary content thr ough the teaching of enterprise
systems, and the compilation of pedagogical resources.Seefinal
report .
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Principal In vestigator s: Jonathan King (T rinity U niv ersity ),
M ary Miller (Rhodes College), Pamela Hanson (Birmingham-
Southern College), Renee Chosed (Furman U niv ersity )

Contact Inf ormati on:
jking@trinity .edu,
millerm@rhodes.edu ,
phanson@bsc.edu,
renee.chosed@furman.edu
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Subject Ar ea: Biology

Date Funded: Fall 2011

Project Descripti on: Principal investigators fr om four ACS
institutions assembledto develop learning modules for a general
education cancer biology course, focusing on four major areas:
learning outcomes, lessons learned, learning modules, and
assessment. Seefinal r eport .
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Principal In vestigator s: Kinnis Gosha (M orehouse College),
Yolanda Rankin (Spelman College)

Contact Inf ormati on:
kgosha@morehouse.edu,
yrankin@spelman.edu

Subject Ar ea: Academic Support

Date Funded: Fall 2013

Project Descripti on: Principal investigators will launch a pro-
gram that usesonline video and text chat to connect students to
peer tutors, as well as appoint an undergraduate teaching assis-
tant to createa web-basedform that will allow students to make
appointments with tutors and to gather evaluation data about
online tutoring experiences. See project proposal.
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In addition to the casestudies featured in this volume, the Asso-
ciated Colleges of the South, in collaboration with the National
Institute for Technology in Liberal Education, has published ten
additional casestudies in blended learning and digital collabora-
tions in the liberal arts.

Launching the Digital HumanitiesMovementat Washingtonand Lee
University: A Case Study
Jeff Barry (Washington and Lee Univ ersity ), Julie Knudson
(Washington and Lee Univ ersity ), Sara Sprenkle (Washington
and Lee Univ ersity ),
Paul Youngman (Washington and Lee Univ ersity )

Digital Projectsand theFirst YearSeminar:Making BlendedLearning
Work at a Small Liberal Arts College
Pete Coco (Wheaton College), Leah N iederstadt (Wheaton Col-
lege)

BroadcastingScienceWriting: MediaTranslationsin Liberal Arts Ped-
agogy
Andr ew Fiss (Davidson College), M atthew Vest (Univ ersity of
Virginia )

TheProfessorand theInstructionalDesigner:A CourseDesignJourney
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Adrienne J. Gauthier (Dartmouth College), Thomas Jack (Dart-
mouth College )

Blended Learning: The ÒHazards & RisksÓ
Vincent Gawr onski (Birmingham-Southern College ),
William H olt (Birmingham-Southern College )

TheLectureHall asan Arenaof Inquiry: UsingCinematicLecturesand
Inverted Classes (CLIC)
David J. Marcey (Calif ornia Lutheran U niv ersity )

Combining a High TouchVision with High TechPracticesin Teacher
Education
Nakia S. Pope (Texas Wesleyan Univ ersity ), Carlos A. M artinez
(Texas Wesleyan Univ ersity ), Lisa Hammonds (Texas Wesleyan
Univ ersity )

A Catalyst for Change:Developinga BlendedTraining Modelfor the
Liberal Arts Institution
Carrie Schulz (Rollins College ), Jessica Vargas (Rollins College ),
Anna Lohaus (Rollins College )

Discipline-SpecificLearningandCollaboration in theWheatonCollege
Digital History Project
Kathryn Tomasek (Wheaton College), Scott P. Hamlin (Wheaton
College), Zephor ene L. Stickney (Wheaton College), M egan
Wheaton-Book (W heaton College)

Teachingwith Twitter: ExtendingtheConversationBeyondtheClass-
room Walls
David R. Wessner (Davidson College)
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Bowen, JosŽAntonio. TeachingNaked:HowMovingTechnology Out
of Your CollegeClassroom Will Improve Student Learning. Jossey-
Bass, 2012.
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http://www.academiccommons.org/2014/07/30/blended-learning-the-hazards-risks/
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Caufield, Jay. How to Designand Teacha Hybrid Course.: Achieving
Student-Centered Learning through BlendedClassroom,Online, and
Experiential Activities. Stylus Publishing. 2011.

Davidson, C.N . and Goldberg, David Theo. TheFutureof Learning
Institutions in a Digital Age.MIT Pr ess, 2009.

Fink, L. Dee. Creating Significant Learning Experiences:An Inte-
grated Approach to Creating CollegeCourses,Revisedand Updated.
Wiley, 2013.

Garrison, Randy and Vaughan, Norman D. BlendedLearning in
Higher Education: Framework, Principles, and Guidelines. Jossey-
Bass, 2007.

Glazer, Francine S. BlendedLearning: Acrossthe Disciplines,Across
the Academy. Stylus, 2012.

Kamenetz, Anya. DIY U: Edupunks,Edupreneurs,and the Coming
Transformation of Higher Education. Chelsea Green, 2010.

Nanfito, Michael. MOOCs: Opportunities,Impacts,and Challenges
MassiveOpenOnline Coursesin Collegesand Universities. Available
as e-book only:
http:// www .amazon.com/dp/B00HBG8XNW

Online Education: M ore Than M OOCs. A selection of Inside
Higher Edarticles and essays. December 2013.
http:// www .insidehigher ed.com/content/online-education-
mor e-moocs#sthash.7aOM CU3b.dpbs

Persellin, Diane Cummings and M ary Blythe Daniels. A Concise
Guide to Improving StudentLearning: Six Evidence-BasedPrinciples
and How to Apply Them. Sterling, V A: Stylus Publishing. 2014.

Picciano, Athon y G., Dziuban, Charles D., and Charles R. Gra-
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ham (Eds). Blended Learning: Research Perspectives.Volume 2.
Routledge, 2013.

+,-�!�+

Dahlstr om, Eden; Walder, J.D.; Dziuban, Charles; and M organ,
Glenda. ECAR Study of Undergraduate Students and Information
Technology. Educause Center for Anal ysis and Research, 2013.
http:// www .educause.edu/library /r esources/ecar-study -
undergraduate-students-and-inf ormation-technology -2013

M eans, Barbara; Toyama, Yuki; M urp hy, Robert; Bakia, M ari-
anne; and Jones, Karla. Evaluation of Evidence-BasedPracticesin
Online Learning: A Meta-Analysisand Review of Online Learning
Studies. Center for Technology in Learning, U.S. Department of
Education, September 2010.
http:// www2.ed.go v/rschstat/ev al/tech/evidence-based-prac-
tices/finalr eport.pdf
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A searchable databaseof brief reports on emerging technologies
and practices fr om Educause,one of the leading organizations in
technology in higher education.
http:// www .educause.edu/eli
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A publication and networking platf orm fr om the National Insti-
tute for Technology in Liberal Education. The Academic Com-
mons hosts Transformations, a web publication with casestudies
and articles on technology in liberal arts education.
http:// www .academiccommons.org
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A resource developed by the Univ ersity of Central Florida,
including effective practices, evaluation resources, and model
courses in blended learning.
https://blended.onoline.ucf.edu
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A step-by-step guide to redesigning courses for blended delivery,
designed for faculty and administrators by the National Center
for Academic Transformation (published in 2014).
http:// www .thencat.org/Guides/AllDiscip lines/T OC.html
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MERLO T is a fr ee and open online community of resources
designed primaril y for faculty , staff and students of higher edu-
cation fr om around the world to share their learning materials
and pedagogy. MERLO T is a leading edge,user-center ed,collec-
tion of peer-r eviewed higher education, online learning materi-
als, catalogued by registered members and a set of faculty devel-
opment support services.Sponsored by the Calif ornia State Uni-
versity System.
http:// www .merlot.org/merlot/index.htm
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OLI is a grant-funded group at Carnegie M ellon Univ ersity
which off ers a variety of fr ee online courses for use by teachers,
classes,and individual learners, aswell asa platf orm for building
courses. Courses form the basis for OLIÕs systematic study of
online learning.
https:// oli.cmu.edu
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A non-pr ofit organization providing research, community build-
ing, and professional development for IT leaders and faculty in
higher education.
http:// www .educause.edu
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An organization helping liberal arts colleges integrate inquiry ,
pedagogy, and technology thr ough web-basedseminars, publica-
tions, and subject area specialists.
http:// www .nitle.org
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The ACMÕs Online Learning Project is designed to explor e the
ways in which online learning could be used to enhance the edu-
cational missions of small, residential liberal arts institutions.
The ACM recently launched a successful online summer course
in App lied Calculus.
http:// acm.edu/our_collaborations/
Online_Learning_Pr oject.html
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This site hosts Bryn M awr CollegeÕs program in blended learn-
ing, which works in collaboration with nearly 40 other liberal
arts collegesto develop and assessnew blended courses in liberal
arts classrooms.
http://blendedlearning.blogs.brynma wr .edu
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With support fr om the Andr ew W. M ellon Foundation, the Five
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http://www.educause.edu
http://www.nitle.org
http://acm.edu/our_collaborations/Online_Learning_Project.html
http://acm.edu/our_collaborations/Online_Learning_Project.html
http://blendedlearning.blogs.brynmawr.edu


College consortium recently launched an inter -institutional ini-
tiativ e to support digital scholarship in the humanities and social
sciences.
http://5colldh.org
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The Great Lakes Colleges Association hosts a consortium of 27
liberal arts colleges worldwide who work together to exchange
kno wledge, expertise, and experience. A highlight is the Global
Course Connections Project, which facilitates dir ect exchange
between students and faculty in participating schools.
http:// www .liberalartsalliance.org
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Since 1999, the Sunoikisis consortium of classicsprograms has
off ered shared courses in Latin and Greek, aswell asother acad-
emic enrichment opportunities, for students at member institu-
tions across the nation. Originall y a program of the Associated
Colleges of the South, Sunoikisis is now housed at Harvard Uni-
versityÕs Center for H ellenic Studies in Washington, D.C.
http:// wp.chs.harvard.edu/sunoikisis/
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The Texas Language Consortium includes fiv e liberal arts col-
legesin Texas(Schreiner Univ ersity , TexasLutheran Univ ersity ,
Lubbock Christian Univ ersity , Concor dia Univ ersity , and Texas
Wesleyan Univ ersity ) that off er synchronous language courses
via videoconf erence to students at all member institutions. Lan-
guagesinclude French, Spanish, German, Portuguese, and M an-
darin.
http:// txlc2012.wordpr ess.com
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